


life and relations, which are increasingly <networked=. This responsive and adaptive assemblage of 

Redes (ER) e a estratégia de <seguir a política=. A atenção é deslocada de estruturas p
< =
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herramientas metodológicas de la Etnografía de Redes (ER) y la estrategia de <seguir la política=.

3

processes of <following policy=. Drawing from previous studies, this paper describes and discusses 
the approach and techniques of network mapping and 8following9.

3 the <policy government paradigm= (

national companies, and so on. There is an emergence of <new transnational 
national spaces of policy=, with new relationships between them 



and three can be highlighted: the perspectives of < =, < = and < = (

3
3

<we have to study power outside the model of Leviathan, outside the field delineated by 
juridical sovereignty and the institution of the State= (

t is now necessary to <think outside and beyond the 
framework of the nation state to make sense of what is going on inside some nation states= (

, 2017, p. 12). This implies <extending the limits of our geographical imagination=, and 
<attempting to grasp the joining up and reworking of these spaces in and through relationships= 

mundane work of policymaking, the movement of people and ideas, and avoid <methodological 
territorialism= 3 <the practice of unreflectively understanding the social world through the 
lens of territorial geographies= (

Besides referring to the shifting <reality= of the work of government (and its 

also refers to <various new theories and practices of governing and the 

than their predecessors on hierarchy and the state, and more on markets and networks= (
2011, p. 1). The <reified concepts of the state= are challenged, and <theories of governance typically 
open up the black box of the state= (p. 1). The governance literature accepts the challenge of 

countries. The analytical focus is then brought to bear on the <va



of as educational life= ( , 2017, p. 117). In other words, <we need a more careful tracing of 

ideas, and their subsequent manifestation in government policies and programmes= (

governance, it becomes possible to offer <descriptions of the circulatory systems that connect and 
interpenetrate 8local9 policy regimes= (
< = and the <actually existing neoliberalism= (

geography to understand how policies move globally and how they <land= locally (
010, 2012). This is part of a <new generation of critical policy 

studies= (

translocal and transscalar), as well as within more <localised= socio

This perspective opposes itself to <orthodox views of policy transfer= (

socially constructed processes and fields of power. Second, actors are not seen as <lone learners=, 
but members of epistemic communities. Third, mobile policies rarely travel as <complete 
packages=, but are move in bits and pieces. Fourth, policies move in a <complex process 

linear reproduction=, mutating and morphing as they move. And fifth, mobile policies do 
not move across a flattened space of transaction, but they move in <cross rlocal= 

In sum, <in contrast with the orthodox literature on policy transfer, the governing 

mutation= (

s under construction; <always in the process of being made … never finished: never 
closed= (M
borrowing, the policy mobility approach aims to <identify the surface traces of policy flows or 
instances of circulating policies= ( the <8local globalness9 of urban policy 
transfer= ( , p. 107). The analysis then aims to attend to the <complexities of 

4 [...] with local circumstances= (
rests on the need to think both about ways in which the <global= impacts on 

the <national=, and at the same time

This approach is contrasted with a <nationalist= one (



This requires we <acknowledge that global activity can take place at m
scales, through complex, evolving network relations, with 8domestic9 policy actors acting globally 
in their own right= (p. 12). 

< = to be assembled. And it is in such <spaces= 
this sense policy is not a predetermined <vector=, but one that 

<carves= a space in an already crowded terrain. These are <spaces= where floating rationalities 
travelling around the world can find <an oblique point of entry into the asymmetrical unfolding
emerging milieus= (p. 5). These new <reflexive, self regulatory and horizontal= spaces of 

argue, <there is labour involved in creating the conditions under which a policy is more likely to be 
introduced= (p. 143). This work is done by <experts= or policy entrepreneurs, or what Stone (2

, who are <em epistemic, expert and practice communities= 
<

approach to what is referred to here as 8the global9 responds to the set of discrete, 

=

All of this means shifting <from the study of mobile policy to the study of the practices 
through which policy is made mobile= ( , 2012, p. 35), and <this involves both giving attention 

4how we research policy= ( 2017, p. 43). It is <by paying attention to these 
agents of neoliberalism [that] it becomes possible to think about how power and 8expertise9 flow 

education 8do9 globalisation= ( , 2011, p. 213). In other words, this is <actually existing 
neoliberalism= ( <what we are dealing 
with here are new ways of 8neoliberalism in action9
structures, and relationships, which constitute what could be understood as 8doing neoliberalism9= 

It <connects the analysis of different forms of travel, transport and 

organised through time and across various spaces= (U

process. The <very 8costly9 meetings, communications and travel through time space= are central 
to networks, and are <necessary to 8form9 and to 8cement9 weak ties a
time= (p. 231). By <meetings= Urry refers to <both the highly formalized with 8agendas9, structure 

= (p. 232). (2016) describe these as the <micro 
spaces= in which (global) education policy is made, which are inhabited by new actors and 

In these spaces of meetingness, <network members, from a range of backgrounds, 



partnerships forged, and commitments made= (B , 2017, p. 35). Urry9s 
primarily applied to social networks, captures <an alternative theoretical and methodological 
landscape= (U

or the <whos= and <whats= and <wheres= of policy (
first, looking at people or <whos=, means asking who mobilises policy, implying that <our 

8local9 policies...= ( , 2012, p. 42). The study of <whos= can be done by traveling 
or with documentary evidence of travelling, in <paying attention to the way stories about places 
and policies are told= (p. 48). 

Second, attending to <whats=, means asking how policies are made mobile and what 
situations, <transit points= and <sites of persuasion= policies move through (

attending <relational situations= 

Third, the places or <wheres= requires asking how places become attached to models, and 
attending to the places and events in which the <past, present and potential futures of education 

= (
policy models at the local and national level. As regards the <wheres=, both <following policies and 
8studying through9 the sites and situations of policymaking= are needed
education is assembled <through policy actors9 purposive gathering and fixing of globally mobile 
resources, ideas, and knowledge= (p. 43). 

Following policy <involves close attention to organisations and actors within the global 

actors, and to 8situations9 and events in which policy knowledge is mobilised and assembled= (
2017, p. 32). All of this requires <staying close to practice= (

<become the living embodiment of the processes we are studying= (B
3

Our practice is homologous to/with the networks researched. But it also means that we <examine 

responses to specific concerns, and the sociospacial manifestations of policy work=, in a way it 
<challenges policy as technical, rational, neutral, and apolitical= (

eacher training…). Instead, the focus lies on the labour, people, organisations, 
3

allow them to <observe= social relationships and interactions. This means <observing directly or in 
of travel, work and play= 

, 2006, p. 217). Options include <mobile ethnography=, <time space diaries= and 



<cyber research=, methods that stimulate the memory or methods that would capture the 
<atmosphere of place= or <transfer points= (

<the proliferation of 

education policy= (

increasingly <networked= (

, 2012). The NE approach echoes the <inside out= perspective 

network, with an awareness of contexts and <an appreciation of the perception of the network 

over time= ( , 2010, p. 24). It involves the <identification and analysis= of both the 
<creation and operation of global education policy networks and the connections that constitute 
them= (
relations and the overall network, NE <allows for greater attention to the power relations that 
constitute the dynamic flows of material and symbolic resources= (

a map of the history of 8effort9 (

presents an opportunity to mix qualitative and quantitative methods. Second, as a metaphor, <the 

network= (p. 134). In the case of current education policy networks, that reach new places, spaces 



The anthropological approach to networks also employs all three <usages=

in comparison to formal SNA procedures. Instead of identifying <boundaries= and <populations= 
with the discourses and narratives of a social group. In this sense, <the 

boundaries for such domains can be identified only through the 8stories9 which are associated with 
the 8insiders9 as those who belong to networks, their roles and 

identities= (

power relations, or <the place of discourse and narrative through which networks are produced= 
(p. 132). In this case, the interest is less in defining or delimiting networks, but rather <in tracing 
these definitions and operationalisations of the 8network9 as an ideal type or form of relating= with 
<deta

pictorial and diagrammatic representation of networks= (p. 133).

<narratively= and <discursively=. There is a focus on the network histories and their evolution. The 
support the <following= of 

people and tracking of policy developments. A network is not a research <product=, <output=, or 

2010). Second, network metaphors present the danger of becoming <descriptors of structures 
rather than heuristic devices=, or an <explanatory device= (

form. In this sense, networks <can challenge the received under

s diminished= (



imply fixed steps in a neat process. Instead, as the studied networks are <always in the process of 
being made ... never finished; never closed= (M

interplay, over time, between the activities. Network ethnography is then <necessarily open and 
flexible= (O

ips in the network as one finds them during data collection. Indeed, <the method is 

that constitute global policy networks= (

actors (or nodes) of the studied network. This is based on the <recognition that as our research 
t virtual= (

lly from actors highly connected and < =, subjects 

⁠
organisations9 websites. Network

<snowball = procedure

3

3



<entering= them. And one only enters them by partaking in the very spaces and relations one is 

3 3

visits, some events can be <attended= or watched virtu



activities, the researcher pays <close attention to organisati

8 9 and events in which policy ideas and methods are mobilised and assembled= (

end in themselves, they should <be viewed as descriptive devices ra
representations= (Hogan et al., 2015, p. 44). It is worth re

and analysis, but they also operate in a symbolic and creative way that <foregrounds the importance 
of network connections= (

3

< =
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