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CHAVE: <classes médias=; <escola pública=; <estratégias educativas familiares=.



that is, those that do not occupy <neither the economically and hierarchically 
s= 

– –

2019). According to Lareau (2003), they even promote a true <orchestrated cultivation= of their children’s 

In this article, the expressions <middle classes= and <middle = will be used equivalently, only to relieve the text of 



called <Escola Guimarães Rosa=), which, offering only the initial years of elementary education, was 

classes in public schools <on social relations, more specifically on coexistence between middle and 
popular classes= (Piotto, 2006, p. 38). To this end, an ethnographic study 

–
<violence= to contact with teenagers.

Association and the School Council, in which they sought, in addition to monitoring more <from within= 
what was happening at school, to present <practical and quick solutions to the problems faced= (Piotto,

–

As part of research into the educational practices of < =, the authors focus on seven cases 
–

–

authors, to a <no choice=, in Bourdieu’s terms (2008). This is a process experienced with tension and 

–



to enroll their children in local public schools (<local 
city comprehensive schools=), whose clientele is made up of students from different social 

they called <self interested altruism= (Reay et al. 2007, p.1044), as these parents hope to obtain individual 

prepared for the difficulties of the <real world=.

h children and young people <not like us=, although they always make sure that there are 
other students <like us= at the chosen school, which they define as children raised in <proactively 
supportive= homes. However, in terms of academic performance, these

In the English education system, comprehensive schools are a type of <secondary= public school (students aged 12 and 

and which do not practice admission selection, and are therefore considered <comprehensive=. The 



to examine <the 

hemselves'= (Van Zanten, 2009b, p. 25) and to make this the main reason to avoid certain 

building other groups as <close to =, making them function as a social resource through assessments, 

creation of <enclaves= within the school, i.e., p

behavior practice <colonization= of the educational establishment by families (Van Zanten, 2006; 2007; 

municipal public school in Belo Horizonte, which will be called <Escola Municipal Olavo Bilac= (or 

institution, the only children in the area who study at the school are <the children of the employees, the 
caretakers=, who constitute <a minority= among the students. In addition to them, there are, still in the 
words of the educator, <those students who come from the villages, from the favelas= to others from 
<more favored communities= <economically, and culturally=, some of whom have graduated 



from private schools. For this professional, simply <taking a look at recess= is enough to see the 
heterogeneous composition of the school’s audience.

Olavo Bilac, frequently used the word <heterogeneous= or related words: <varied=, <diversity=, 
<diversified=, <eclectic=. There were also frequent mentions of the presence of middle

titled <Family Commission=, con

dimensions of the institution’s work, with the objective – –
<making the school better=. The group constituted invited the school principal and teachers to participate 

–



–

there was the crisis and we, for financial reasons... I said: <We have to hurry and put her [the 
only daughter] in public school=. Because private schools are very

– –

statements refer to the conduct of <engaged citizenship=, as define

their daughters to live with people who are <different from themselves=, in the French 
expression, or <not like us=, in the English lexicon:



<[They said:] Mom, you have to put your daughter in a private class so she can keep up= (...). [I 

classes, for teachers to give tutoring classes, so it doesn't justify it= (...). If I do this, I’ll send 
her to a public school and pay for private lessons= (Ana. 

elements that would ensure the best possible choice took place both through <hot= information (Van 

<cold= information, that is, based on objective data resulting from rankings of establishments published 

(...) I did some research, through word of mouth: <Does your daughter study at 
Which school? What do you think?= (...) So, I did the research, then everyone recommended 

(2002, 2006), <mixing= is something to be avoided.



It seemed very revealing that this same mother declared, in a very positive way, that <In the 
building where I live there is a teacher who is from there, from Olavo Bilac=.

families seen as <different from themselves=. In this case, the fear of the negative influence of coexistence 
with others considered <undesirable= is clear (Van Zanten, 20

Another mother interviewed when reporting details of her <word of mouth= research on 

profile. There's that [school] up there... which is closer to the community (...) so they said: <
way, don't go= because it's close to the favela (...). So, in the region, which they [known people] 

Rosa) was chosen, among other reasons, because <
=, which was favored by the location: <You have to have a car here, it’s difficult to get there by bus, it’s a 

=. Thus, the location would operate, in Piotto's words, a kind of <natural selection= that 

school were, in some way, relatively <selected= for the possibility of payin

vacancy. (...). I said: < option is Olavo Bilac=. She [Regional employee] said: <So you'll have 

yes, you go to school to see if you can do it.= So
t there to [Escola Olavo Bilac] (...) [The school secretary] said: <Look, you have 

to go to the regional one=. Then we went to explain: <We already went to the regional, there are 
no vacancies there (...)=. She [the secretary] said: < , we don’t have any vacancies, you have 
to wait=. And since there was me and Renata, it wasn't just one vacancy, there were two 
vacancies, in the same series. She said: <I might be able to get a place. Could it be. But I won't 

ll call= (...) S



were affected by strong <anxiety= and <fear= arising from the <risks= they take when putting their 
children in contact with <the other=, with those who are <not like us=. In the same way as in the 

by the fact that <the mayor who runs the school (…) everything is free. We go to the cinema and don’t 
have to pay.= 

one of the interviewees, <didn't bother with the subject= and were not concerned with <the teaching, the 
ent.= Renata's statement, presented at the end of the previous topic, illustrates this 

the mothers said, < =

 <Escola Integrada= refers to the full-time program of the Belo Horizonte municipal education network, developed during 

school hours. In the case of Escola Olavo Bilac, the Program serves only a portion of the students and operates in a rented 

building outside the school, with a good structure for activities, including a swimming pool and a court.



scheduled a <coffee= to listen to the 

and coordinators, claims to be able to <defend her 
daughter’s rights= within the scope of education secretariat and sub

I talked to the principal the same way: <Amanda, whenever I come to talk to you if I see that my 

I, as a mother, am obliged to defend my daughter's rights.= She [said], <No, you’re right.= But 

designated by English researchers as <self interested altruism= (Reay et al., 2007), which brings together 



Bilac, and she said: <Mom, I didn’t know=. I mean, I didn't even realize that my daughter didn't 

and a burden of justification. This is one of the meanings which the <testimony= can be understood, 

gn to publicize the school’s quality:

best for her son, doesn't she? And then I was unemployed, so I said <guys, I want a private 
school=, I want, I want, I want, and I couldn't do it and I knew he 

The proposal to publicize <the cool things= <that the school has to offer= can 

adjustments, translated into the idea of <making the school better=, which marks

ogress. The most evident of these strategies was the creation of the <Family Commission= –
–



I take out the notebooks and see what’s there, what’s not there, what’s being done, what’s not 

<Although it is a big school, it is a good school, 
can’t leave… Like any school.= (Ana. Research interview. October 2018).

attending a public school but would be carried out in <any school=. In another excerpt from the interview, 

school. I would go there and say: <My daughter 
she is not like this. Why?". (...) Then they had an excuse: <

n't worry= (Ana. 

investigated: <When monitoring the children, the 
not satisfied, contacted the principal directly= (2008, p. 269, our translation). In the case of Olavo Bilac, 

(...) the teacher said: <Ah, I’m strict=. I said: <Look, we don’t question you being strict. I think 

lack of education and lack of respect, no.= So much so that the students, to give you an idea, 
made [mocking] music for the teacher. She said: <They are bullying me=. I said: <Well (...) a 9

old kid is bullying you!= (...) Then I talked to her... <I'm talking to you, my daughter is 

so I don't admit it...= (.



is at school=. (Ana. Research interview, October 2018).

events; the activities carried out by the school in the <afte school= period (

on the <unpreparedness= of full

, who seems cornered and defensive, to a certain extent <hostage= of the group of parents:

Ana questions that there was no meeting to <understand= the Program

the mediator spends with the children and Amanda says she <can't say=… The mother 

< =



out <cost x benefit= calculations and build strategies to mon

becomes socially validated through the image of <good parents= who promote the best conditions for 

ing symbolic profits, both in the sense of corresponding to a <good citizen= and in providing offspring 

being a <good father= or <good mother=. Thus, in these studies, the option for public schools is, in 

In his works, Van Zanten (2010, 2009a, 2007) even uses the term <colonization= to refer to 



Committee. The mothers claimed to be working for <school improvement= –

– –

the stigma of <community schools= or with <social risk= audiences=, as mentioned by the mothers 

‐

–



–

–
–

–

https://www.teses.usp.br/teses/disponiveis/47/47131/tde-20052008-112531/publico/Piotto.pdf
https://www.teses.usp.br/teses/disponiveis/47/47131/tde-20052008-112531/publico/Piotto.pdf
https://www.periodicos.rc.biblioteca.unesp.br/index.php/educacao/article/view/399/337
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