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RESUMO

O presente trabalho tem como objetivo apresentar duas unidades destinadas ao
ensino de alunos de inglês de nível A2 e B1 de acordo com a escala CEFR
(Common European Framework of Reference for Language). As unidades foram
desenvolvidas com o intuito de oferecer oportunidade de prática da língua inglesa
seguindo as quatro habilidades - ler, escrever, ouvir e falar - assim como, gramática
e vocabulário. Todas as atividades foram produzidas com material autêntico. Além
das unidades, também são apresentados um Guia do Professor para cada unidade.
O Guia do Professor contém os objetivos de aprendizagem, as respostas de cada
atividade, sugestões e informações extras que podem ser úteis no processo de
aprendizagem. No final, há uma breve reflexão teórica que tem como o objetivo
justificar os princípios teóricos nos quais todo o trabalho foi baseado.

Palavras-chave: Inglês. Ensino da língua inglesa.



ABSTRACT

This work aims to present two units intended for teaching English students at A2 and
B1 levels according to the CEFR scale (Common European Framework of
Reference for Language). The units were developed with the intention of offering an
opportunity to practice the English language following the four skills - reading,
writing, listening, and speaking - as well as grammar and vocabulary. All activities
were produced with authentic material. In addition to the units, a Teacher's Guide for
each unit is also presented. The Teacher's Guide contains the learning objectives,
the answers to each activity, suggestions, and extra information that may be useful in
the learning process. In the end, a brief theoretical reflection is provided so as to
justify the principles on which the entire work was based.

Keywords: English. English language teaching.



Table of contents

Introduction …………………………………………………..……………….. 6
Book cover ……………………………………………….…………………… 8
Unit 1 ………………….…………………………………………………..…… 9
Teacher’s Guide…………………………………………………..…………....20
Unit 2……………………………………………………….……………...…….27
Teacher’s Guide ………………………………………….…………………... 34
Rationale …..…………………………………………..….…………… ……...38
References ………………………….………………...……………………… 44
References to the resources used in the units ……..……….………..…... 46



Introduction 

         Something that has always fueled my passion for teaching is the fact that educators never 

stop learning. We are always pushed to try something different either due to the challenges in our 

classroom routine or even because of something that brings most teachers united, restlessness.  

         Taking this course at CEI is something I have been seeking for a long time. I have always 

been fond of creating new resources and learning. Consequently, the opportunity to broaden my 

horizons and prepare materials has struck a chord in me. In my humble opinion, this is the most 

enjoyable part of the course: learning and being able to put it in practice.  

          The whole course has undoubtedly triggered deep reflections upon my teaching practices 

and nurtured my creativity. Throughout it, I was able to recall myself in different situations in my 

journey as an ESL learner/ teacher. It enabled me to analyze situations from different perspectives 

and better understand things that at the time were not that clear in my mind or sometimes were not 

even noticed.  

          Gathering everything, I learned and the will of helping students communicate, “Flying 

Colors” was created.  It aims at enabling learners to flourish, triumph regardless of the 

barriers.  The material caters for students' needs as for to work on students' sense of achievement 

and self-esteem. 

         The work is composed of two independent units. Unit one targets adult students at the 

intermediate level of English (level B1 according to the Common European Framework of 

Reference for Languages) and addresses the issue of accessibility in sports as well as its 

importance. 

          Unit two aims at young adult/ adult students at the basic level of English (level A2 

according to the Common European Framework of Reference for Languages) and tackles 

superstitions, beliefs and luck.  
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 Blue-Sky Thinking -  Teacher’s Guide 

1. Getting to know the material  
 

Reading 
 

The reading comprehension task ( pre, while and post activities ) 

 

Listening 
 

The listening comprehension task (  pre, while and post activities ) 

 

 

Speaking 

 

 

This is the moment where students are asked to talk. There may be 

only simple questions to discuss or a task that usually involves making 

decisions. And exchanging opinions. The aim is to have students talk 

as much as we can. 

 

Use of English 
 

In this section grammar is introduced inductively. Students are led to 

think about what they have been exposed to throughout the lesson. 

 

 

Writing 

 

 

This is the writing task. The moment where students are asked to 

write about the topic of the lesson. Students are also encouraged to 

publish their work online. 

                

 
 
 
 

 
It shows tips/ suggestions to help students/ teachers. It may 
appear in any of the sections listed above. 

 
 

 
It appears in the self-assessment. At the end of every unit, students 
are asked to think about their performance and what they have 
learnt. 

 
 
 

 
 

 
These icons will only appear in the teacher’s guide providing 
suggestions of extra activities and additional information about a 
certain topic. 

Patterns of interaction 
 

TS Teacher- students WG Students work as a whole group 

IND Individual work MGL Students mingle 

PW Pair work SS Student - student 

T

h

e 

s

e

ct

io

n

T

h
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Planning your lessons 

 

 

Before we start: 

Main 

aim 

 

To enable students to: 

- talk about sports. 

- talk about exercising routine, likes and dislikes. 

- write biographies 

 

Subsidiary aims 

 

Grammar: Modal verbs 

Listening:  A video 

Pronunciation: athlete  /θ/  
Reading: an article and biographies 

Vocabulary: misconception, wheelchair, loss, fueled, hurdles 

 

Function Inviting people to do something/ accepting / refusing 

 

Lesson Plan: 

Stage Patterns of 

interaction 

Procedures 

 

 

 

 

 

 

 

 

 

 

 

 

Warm-up 

 

 

 

 

 

 

Vocabulary 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

T-Sts 

PW 

WG 

GW 

 

 

 

Books closed. T. writes “sports” on the board and ask sts what 

comes to mind when they think of it. Sts come up with their 

own contributions. Invite them to write on the board. 

                      

This brainstorming can be done as a mindmap on the 

board or as a word cloud.  

Mentimeter is an excellent tool for that! 

                 https://www.mentimeter.com/login 

 

Act 1a. T. asks students to answer the questions in trios. Refer 

sts to the “Let’s remember” box. Recycle the content by 

eliciting from sts. If necessary, give other examples and write 

them on the board. Drill sts.  

Round off by eliciting answers. 

 

Act 1b. Challenge sts by asking them how many sports they 

can name. Sts look at the pictures and write the name of the 

corresponding activity. Paircheck. Classcheck. 

 

Key:1. running 2. swimming 3. football 4. table tennis  

5. cycling 6. gymnastics 7. volleyball 8. judo  

GW Group work  

Unit 1  - Sport  is for everybody. 
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T-Sts 

PW 

WG 

GW 

 

The first part of act 1b can be done as a 

competition. Divide the group into teams. Give 

them a certain time to write down as many sports as 

they can. The winner is the team with the longest 

list. 

Act 1c. Ask sts to add one more sport to the list. 

 

Act 1d. Ask What type of picture is this? Where can we find it? 

If sts are not able to answer tell them it is a meme.  

 

 A meme is an amusing or interesting item (such 

as a captioned picture or video) or genre of items 

that is spread widely online especially through 

social media.  
Taken from ttps://www.merriam-webster.com/dictionary/meme 

 

If time allows, the teacher may ask sts to share 

their favourite memes with the group in order to 

maximize sts speaking opportunities. Sts may 

their own devices to show it.  

  

Ask sts What’s funny about it? Do you agree with it? 

Ask sts to discuss the questions in groups of 3. 

Classcheck by asking sts’ opinions. 

 

Act 1e. Elicit answers from sts. 

Key: running / go 

 

Refer sts to the rectangle and have them reflect upon the 

question. Ask if they know why it is not possible. 
 

Act 1f. Refer sts to the tip box and tell them we may use three 

different verbs depending on the activity we are talking about. 

Make sure sts understand the concept of individual x group 

sports. Give examples and clarify any doubts sts may have. If 

the teacher feels appropriate, drill them by saying a sport and 

having sts answer with the chunk verb + sport.  

Drills (model it first):  

          T: running 

          Sts: Go running 

          T: Gymnastics 

          Sts: Do gymnastics 

Change prompts. 
 

 

Have sts match the sports to their verb collocations. Paircheck. 

Classcheck. 

Key: do - gymnastics/ judo 

         go - running/ swimming/ cycling 

         play- football/ table tennis/ volleyball 
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Act 1g. Ask what all the pictures have in common. In pairs, sts 

choose a poster and describe what they see. Their partner has to 

discover which one they are talking about. Monitor. To round 

off ask a volunteer to do it one more time so that the whole 

group could answer.  
 

Act 1h. Sts complete the table with the information of the 

posters.  

Key: B. play handball/ GAA club/ -/ - 

         C. go swimming/ Soldiers Field House Pool/ Sundays      

10 AM/ Free 

         D. go dancing/ Health Resort Centre/ Wednesday 29 June 

from 5:45 to 7:15/ £4, 50 for two classes. 

         E. do judo/ Touch Point Judo Academy - St John Bosco 

College / September 2021 - Tuesdays and Saturdays/ 3 months 

club membership free 

         F. do gymnastics/ Castle Hill Gymnastics/ Tuesdays and 

Thursdays/ - 
 

Act 1i. Sts discuss the question in pairs. Monitor. Work on 

emergent language and give feedback on sts productions.  

 

 

 

 

 

 

 

 

 

Listening 

 

 

 

 

 

 

 

 

 

T- Sts 

PW 

WG 

Act 2a. Ask:  Is it easy to choose a sport to play?  

Give sts some time to answer the second question individually. 

Then, ask them to compare their answers in pairs. 
 

Act 2b. Refer sts to the picture and tell them, that man is Mark 

and that he has a You Tube Channel called Superhumam Fitness. 

Ask sts In your opinion, what kind of person watches Marks 

videos? What type of topics do you think he talks about? 

Students watch the video and write the nine sports Mark 

mentions in the video. Paircheck. Classcheck. 

Key: 1. swimming  2.tennis 3. skiing 4.running 5.volleyball 6. 

gymnastics 7. basketball 8. soccer 9. mma 
 

Act 2c. Tell sts they will watch it again but now they will 

match the sentences to the sports. Sts write the numbers of the 

sports from  the previous activity. Paircheck. Classcheck. 

Key: 5 1 2 6 7 4 3 
 

Act 2c. Students discuss the question in pairs. Classcheck. 

 

 

 

 

 

 

 

 

 

 

Speaking  

 

 

 

 

 

 

 

 

 

 

T-Sts 

PW 

WG 

Act 3a. Ask What type of text is that? Where can we find it? If 

sts are not able to answer tell them it is a comic strip.Ask if sts 

know any comic strips names.  

 

A comic strip is a group of cartoons in narrative 

sequence. 
Taken from https://www.merriam-webster.com/dictionary/comic%20strip 

 

Sts answer the questions in pairs. Classcheck. 

Key:  Garfield and Jon. / At the beach. 

          Beach volleyball/ beach soccer. 

          Open answers. 

          Let’s play… 

          Open answers.  
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GW 
 

Act 3b. Refer sts to the chart. Ask them to read and try to write 

the expressions in the right category. Classcheck. Clarify doubts. 
 

 Drills (model it first):  

          T: go cycling/ why 

          S: Why don’t we go cycling? 

          T: go cycling / let’s 

          S: Let’s go cycling! 

         T: go cycling/ what 

         S: What about going cycling? 
 

 Change prompts. 

 

 

 

 

 

 

 

 

 

 

 

 

T-sts 

GW 

PW 

WG 

Act 3c. Sts choose one of the sports from act 1d and role-play 

the dialogue. Model with a student first. Monitor and take notes 

for feedback. Invite some pairs to role play to the rest of the 

group. 

 

Tip: Ask a pair to act out the dialogue without reading 

or just looking when it’s really necessary (adding 

some challenge) 

 

 

 

 

 

 

 

 

 

 

 

Reading 

 

 

 

 

 

 

 

 

T-Sts 

PW 

WG 

GW 

Act 4a. Ask sts to look at the pictures and elicit the answer to 

the question.  

Key: We can see disabled people practicing sports in all the 

pictures. 

 

Act 4b. Refer sts to the title of the text. In pairs, sts discuss and 

list three difficulties they think people with disabilities face 

when doing physical activities.    

 

Act 4c. Sts read the article, check if the items they wrote in the 

previous activity was mentioned and match the titles to the 

corresponding paragraphs in the text. Paircheck. Classcheck.  

Key: 1. Psychological barriers 2. Accessibility 3.Finding 

trainers and equipment 4. Media 

 

Act 4d. Sts discuss the question in pairs. Monitor.  

 

Act 4e. Refer sts to the highligted words in the text and have 

sts write the words next no their meanings. Paircheck. 

Classcheck. 

Key: to fuel/ hurdles/ wheelchair/ misconception/ loss 

 

Act 4f. Sts discuss the questions in groups.  

 

 

 

 

 

 

 

 

 

 

T-sts 

Act 5a. Sts observe the sentences and complete the sentences 

in the grammar box on their own. Classcheck. Give other 

examples.  

Key: must - should - can/ may 
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Use of English 

 

GW 

PW 

 

Refer to the Pay attention box and go through it with sts. Ask 

them to give other examples with the modals. Write them on 

the board. Drill them.  

 

Act 5b. Refer to the prints and ask: What are these? (tweets) 

Where do you expect to see them? (In a social network 

website/ Twitter). What are they about? (Sports/ disabilities.) 

Sts complete the tweets with the appropriate modal verb. 

Classcheck. 

Key: 1. may/ can  2. must 3.should - can 4.should  

 

Act 5c. Sts discuss and give their opinion about tweet #3. 

 

Act 5d. Have sts think of a sport they know well and complete 

the sentences.  

Act 5e. Sts work in pairs. Ask them to read the sentences from 

the previous activity. The other st has to identify which sport it 

is. Ask them to compare the rules and suggestions by pointing 

out coincidences and differences. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Writing 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

T-Sts 

PW 

WG 

GW 

Act 6a. Draw the symbols of the Olympic and Paralympic 

games on the board. Ask sts if they know what they represent. 

 

 

 

 

 

 

                       Olympics                                 Paralympics 

Sts discuss the questions in trios. Round off by asking their 

opinions.  

Refer sts to the pronunciation box. Conduct a repetition drill 

and elicit more words with the same sound. Write the 

contributions on the board. 
 

Act 6b. Sts read the biographies and complete the chart. 

Key: Alia Issa - 21 yrs old/ Syrian/ first woman para athlete to 

compete as one of the six members of the Refugee Paralympics 

team- open answers 

         Abbas Karimi- 19 yrs old/ 200m sprint and man long 

jump/ South African/ gold medal at Tokyo 2020/ open answers 

         Ntando Mahlangu-24 yrs old/ swimming/ Afghan/ open 

answers 
 

Act 6c. Sts discuss the questions in pairs. 
 

Act 6d. Have sts observe the biographies and mark true or 

false. Paircheck. Classcheck. 

Key: 1. false 

         2. true 

         3. false 
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         4. false 

         5. true 

Act 6d. Elicit the characteristics of the text genre biography. 

Refer to the Tip box and exploit it.  

Sts should write an inspiring biography. 

 

As for maximizing sts’ learning opportunities 

encourage them to post at Padlet. This way readers 

can post comments and give feedback. 

 

 

Self-assessment 
 

T-sts 

Ind 

 

Ask students to reflect upon their performance and what 
they have learnt in the unit. 
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Before we start: 

Main aim 

 

To enable students to: 

- talk about social superstitions. 

- talk about things that happened in the past. 

- write a blog entry 

 

Subsidiary aims 

 

Grammar: Simple Past Tense 

Listening:  A video  

Pronunciation: Expressions to give opinion/ agree/ disagree 

Reading: Stories related to luck. 

Vocabulary: spilling salt, ladder, shooting star, to knock 

Function Language for giving an opinion, agreeing/ disagreeing, debating 

 

 

Lesson Plan: 

Stage Patterns of 

interaction 

Procedures 

 

 

 

 

Warm-up 

 

 

 

T-Sts 

 

 

 

PW 

 

 

 

 

WG 

Books closed.  

Teacher shows a picture of a broken mirror or draws it on the 

board and asks students Whats's this? / What words do you 

associate with this image?  

Teacher draws a mind map and write students contribuition on 

the board. 

Ask students: What do you think our lesson will be about? 
 

Have them open their books.  

Act 1a. Sts match the underlined expressions to the pictures. 

Paircheck 

KEY: f/ b/ g/ c 

 

Classcheck by asking the order of the letters.  

 

1b. Sts talk in pairs about the superstitions listed. Have them 

add another one to the list and mark       if the superstition is 

related to good luck and        if it refers to bad luck.  

 

KEY:         f/g          a/b/c/d/e               

 

Unit 2  - Are you superstitious? 
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Sts may build a collaborative document 

(Jamboard/ Padlet) and post the superstitions they 

added to the list. They may also vote for the most 

common ones. 

 

 

 

 

 

 

 

 

 

 

 

Listening 

 

 

 

 

 

 

 

 

 

GW 

 Act 2. Ask sts to work in trios. Sts look at the image and 

predict what they will see in the video. 

 

2a. Refer sts to activity A. Sts watch the video and check their 

predictions and also which superstitions from #1 were 

mentioned. 

 

Check answers in groups.  

Classcheck. 

KEY: a, e, d and g 

 

2b. Have sts read the sentences. Sts watch the video again and 

mark True or False. 

Classcheck. 

 

KEY: F, T, T, F, F and T 

 

2c. Students discuss the question in trios.  

 Round off by asking sts’ opinions.  

 

 

 

 

 

 

Speaking 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

T- Sts 

PW 

WG 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Act 3. Refer to the picture and ask:  What is it? Where do we 

usually see it? What’s funny about it? Do you agree with it? 

 

3a. Have sts write each expression in the correct category.   

Classcheck. 

KEY: Giving opinion- 2/5 

          Agreeing - 1/4/6 

          Disagreeing - 3/7 

 

3b. Sts listen and repeat. 

 

3d. Refer sts to the question and have them express their 

opinions using the expressions from the box. Sts work in trios. 

Work on emergent language and give feedback on sts 

productions.  

 

Act 4. Sts answer questions about the picture. 

Key: 1. Questions and answers. 

           2. Horoscopes. 
           3/4/5 - Open answers. 
 

Quora is a social question-and-answer website 

based in Mountain View, California. It was 

founded on June 25, 2009, and made available to 

the public on June 21, 2010. Users can collaborate 

by editing questions and commenting on answers 

that have been submitted by other users.  
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Speaking 

 

 

 

 

 

 

 

 

 

 

 

T- Sts 

PW 

WG 

Taken from https://en.wikipedia.org/wiki/Quora                                            

                   

Round off by asking sts’ opinions 

 

Act 5a. Have students use their own devices and look for 

arguments to support and contradict the statement. Ask them to 

take notes in the space provided. 

Act 5b. Students flip a coin and decide who is going to be 

against or in favor of the topic. Once students have decided, it’s 

time for them to think of the possible counterarguments they 

may use in their favour.  Students may use the space provided 

to make notes.  

Act 5c. Refer sts to the chart and have them connect  the parts 

of a debate to its explanation.  

KEY: introduction/ support your idea/rebuttal/ conclusion 
 

Act 5d. Sts act out the debate. 

While students debate, take notes of good or bad 

uses of language. Afterwards, provide them with 

feedback. This is a good way to raise student’s 

awareness to their production. 

 

 

 

 

 

 

 

Reading  

 

 

 

 

 

 

 

Ind 

T-sts 

GW 

PW 

WG 

Act 6a. Students answer the questions in pairs.  

Accept students contributions.  

 

Act 6b. Ask students to read the texts and match each of them 

to the pictures  

 Classcheck. 
 

Key: 3/ 1 /2 
 

Act 6c. Have students read the text again and correct the 

sentences.  Paircheck and then, classcheck. 
 

Key: a. Fumiko took the bus to go shopping. 

         b. A police officer gave Fumiko a ride.  

         c. Henry had an argument with the landlord.   

         d. Mary had a problem with her cart several weeks ago.   

         e. Mary was  with her son. 
 
 

Elicit from students which story they liked the most. 

 

 

 

 

Use of English 

 

 

 

 

Ind 

T-sts 

GW 

WG 

 

Act 7. Students answer the questions.Classcheck. 

Key: a. About Tomiko. 

         b. No, she isn’t. She left Tokyo 60 years ago.  

         c. No, she doesn’t.  

         d. In the past. 
 

 Refer students to the green box. Ask them to circle the correct 

option. 

  Key: e. in the past 
 

Ask students to complete the rules. 

Key:f. did not + verb (base form) 
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              did+ subject + verb (base form) 

  

Act 7b. Students read the text and complete it with the right 

form of the verbs given. 

  

Key: noticed/ didn’t bother/ made/ was/ wondered/ turned/ 

found/ returned/ won/ wondered/ found 

Act 7c. Students think of a moment in which they were lucky 

and asnwer the questions. 

Key: Open answers. 
 

Act 7d. Students share their stories in pairs. Encourage them to 

respond to their friends stories and ask follow up questions.  

Round off by eliciting some contributions. Give feedback. 

 

 

 

Writing 

 

 

 

 

 

 

 

 

 

T- Sts 

PW 

GW 

WG 

Act 8a. Ask students In your opinion, which type of  

information is crucial in order to tell a story? 

Write their contributions on board. 

Have students answer the questions about Jean DeLia’s story. 

Paircheck/ Classcheck. 

Key: 1. Jean DeLia and her son. 
           2. Lady Lake/ Florida. 
           3. When her son was two years old.  
           4. She discovered her son had a lump on his face thanks to a 
cat scratch. 
 

Ask students to check whether any of the information they 

mentioned appeared in the story.  

 

When classchecking take the opportunity to explore all the 

features of the genre. Ask about the writers, their opinion, if the 

sts used to do those things when they tell stories as well. The 

aim is to maximize students’ learning opportunities. 

 

Act 8b. Ask students where we may find stories like the ones 

we read throughout the lesson. Refer them to the attention icon 

and work on the genre. Tell students they will write a blog 

entry sharing a lucky/ unlucky personal story 

 

Act 8c. Tell students they will post their stories to a 

collaborative webpage. Encourage them to read their 

classmates’ stories, interact and give them feedback. 
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Rationale 

  Flying Colors was framed in view of the Communicative Language Teaching (CLT) and 

Critical Literacy (CL). The material aims at enabling students to communicate and 

comprehending the world through exposure to meaningful task-based activities. Such activities 

were designed in a way to promote critical thinking and cater for students’ needs. 

 All the tasks were planned in the light of the function rather than the form. “CLT focuses 

more on content than on form.” (HARMER,2012, p.85) Learning how to communicate goes 

beyond learning structures and norms. Grammar rules are a means towards a major goal which 

is getting a message across.  

 An equally significant aspect of Flying Colors is that all the material is authentic which 

exposes students to real language in use. “Language that is meaningful to the learner supports 

the learning process. Learning activities are consequently selected according to how well they 

engage the learner in meaningful and authentic language use” (RICHARDS; RODGERS, 2002, 

p.161). 

Flying Colors was also designed in order to foster students’communicative competences. 

The central point is “the use of language and its meaning for the people who are in the context 

where it is used.” (Spratt; Pulverness; Williams, 2011). Learning a language also means to adapt 

to different registers as for to achieve the reader/ listener. By the same token, students need to 

achieve specific genres, respecting their utterances coherently. Richards (2006) analyzed the 

major aspects of language knowledge:   

“Knowing how to use language for a range of different purposes and 

functions; Knowing how to vary our use of language according to the 

setting and the participants (e.g., knowing when to use formal and 

informal speech or when to use language appropriately for written as 

opposed to spoken communication); Knowing how to produce and 
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understand different types of texts (e.g., narratives, reports, interviews, 

conversations); Knowing how to maintain communication despite having 

limitations in one’s language knowledge (e.g., through using different 

kinds of communication strategies).” (RICHARDS, 2006) 

The units were designed in order to promote a reflection on their community so that 

students feel part of it. There must be a meaning. Students must be agents of their own learning 

“who are led to appropriate is/her own educational process. Only through this involvement, one 

can be conducted to critical reflection upon his/her culture and everyday life, hence taking 

him/her to question his/her own condition” (FREIRE, 1970 - apud MATTOS; VALÉRI0, 2010, 

p.141).  To this end, all topics are covered from a broader to a more focused way which enables 

students to voice concerns and tackle issues from a personal and unique perspective. Unit 1 

covers the topic of sports and exposes students to issues such as health habits, disabilities and 

inclusion. Unit 2 tackles superstitions, beliefs and luck. 

As Flying Colours place students in the center of the learning process, teachers play the 

role of facilitators most of the time. In addition, teachers should guide students to find their own 

way to learning successfully. (BROWN, 1994, p. 167-168). Teachers should guide learners 

through obstacles and provide enough scaffolding so that students achieve the communicative 

goals rather than assume the position of knowledge owners/ givers.  

“The Teacher has two main roles: the first role is to facilitate the 

communication process between all the participants in the classroom, 

and between these participants and the various activities and texts. The 

second role is to act as an independent participant within the learning-

teaching group…These roles imply a set of secondary roles for the 

teacher; first, as an organizer of resources and as a resource himself, 

second as a guide within classroom procedures and 
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activities…”(CANDLIN, 1980 apud RICHARDS; RODGERS, 2002, 

p.155). 

 Aiming at providing activities to work on the four skills: listening, reading, speaking and 

writing, the units are divided into sections which are named after each ability. Each unit starts 

with a series of warm-up activities which attempts to set the context for the unit and activate 

student’s background knowledge of the theme. Although all the four skills are tackled throughout 

the units, speaking activities were spread all over it as for to maximize students’ speaking 

opportunities. This way we can see that the aforementioned activities shouldn’t be dealt with in 

isolated blocks. On the contrary, they are intrinsically intertwined and complementary to one 

another. Similarly,“in meaningful communication, people employ incremental language skills 

not in isolation but in tandem” (HINKEL, 2006). 

 The teacher's guide aims at providing all the necessary information about the lessons as 

well as background information and tips which may expand practice and provide learners with a 

wider range of activities. In addition, it points out several patterns of interaction. There are 

activities to work At the beginning of the guide, there is a chart signaling and explaining the 

different icons and sections that will be found throughout the lessons.   

  

Reading and Writing 

 Written skills are dealt in a way that students are exposed to different genres that are 

meaningful for them. By doing so, we expect not only to raise students’ awareness to the 

difference of texts/ contexts but to their utterances as well. The tasks were designed in order to 

make students reflect and notice the genre instead of spoonfeeding students by asking them to 

perform a certain task without providing all the necessary input and practice. Throughout 

scaffolding,  students are supposed to discuss the genres, the target audience and the writer as 

well as its main purpose and where they may find them.  
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“…bringing the learners' attention to particular contextualized tense 

uses and discourse frames represents a key factor in bringing the 

discourse conventions and regularities to the level of effective production 

in writing” (HINKEL, 2002, p. 193) 

In unit 1, students will have the opportunity to be exposed to two different genres which 

are  In order to practice reading skills students work on an article. While writing will be tacked 

by the practice of the genre of biography. Unit 2 deals with a single genre which is a blog entry. 

All tasks are related to the theme of the lesson which was previously exploited.  

Listening and Speaking 

In both units, Oral skills are covered by exposing students to authentic videos as well 

as  pre, while and post activities which foster comprehension and prepare students to do the 

activities. “the input in the aural-oral mode accounts for a large proportion of successful language 

acquisition.” (BROWN, 2003) 

In the light of speaking, students are exposed to different activities that promote numerous 

speaking opportunities in the form of discussions, debates, exercise checking and role-playing.  

Pronunciation 

The exposure to different authentic materials makes students acknowledge different types 

of accents and that is undoubtedly an important way to practice and to make students notice 

mispronunciation and consequently avoid fossilization. The main obstacle concerning 

pronunciation is to make students aware of what they are saying and what they are supposed to 

say (FRASER, 1999). To overcome this problem is of paramount importance to call students' 

attention to issues such as the way we articulate certain sounds, intonation, word level/ sentence 

level and connected speech. 

Having said that, considering that Flying Colors is an EFLT material, it aims at making 

students to be understood without disregarding their mother tongue. In other words, Flying 
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Colors does not aim at providing practice so that students sound like native speakers. Brown 

(1994) says that “Our goals teachers of English pronunciation should therefore be more 

realistically focused on clear, comprehensible pronunciation”. 

Vocabulary 

 Vocabulary is presented inductively in Flying Colors. Students are invited to infer 

meaning from context and also throughout the lesson whenever working in pairs or in groups. 

Teachers are supposed to make use of students’ contributions and doubts as a way to expand 

vocabulary. Incidental learning happens all the time and is an amazing way of acquiring 

relevant language which is completely relately to students’ real needs.   

Grammar  

Grammar is taught inductively. The tasks are devised so that learners are able to discover 

and deduce rules. The focus is on the use and not the form. As believed by CLT “target language 

should be seen as a means to create meaning and it highlights the conception that the target 

language should no longer be seen as a structured set of grammatical rules “( MATTOS,  2014, 

P 128) 

Grammar is introduced in context in both unities. The teacher is asked to prompt some 

questions as a trigger.  There are exercises to practice the language item which are all produced 

from authentic data. In the first unit, students are supposed to complete tweets with the modal 

verbs that were previously exploited in a meaningful way. While in the second one, they are 

supposed to complete short stories. 

“The suggested teaching method, based on grammar discovery tasks 

(Ellis, 1997; also chaps. 2 and 9, this volume), allows learners to examine 

how tenses are used in time frames in real language and increase their 

implicit and explicit knowledge of grammar. In addition, because these 

discovery tasks rely on authentic language” (HINKEL, 2002, p. 185) 
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Self-assessment 

Assessment is not a checklist of what students have been taught, it is a way of recycling 

the topics from the lesson, it can also serve as a tool to enhance students’ motivation and it gives 

a sense of closure to the unit, ( BROWN, 1994). 

As the name suggests, this part of the lesson aims at encouraging students to access 

themselves and reflect upon their learning process. It also enables teachers to have an idea of 

areas for improvement. Guiding students towards a reflection and pointing out actions to work 

on the students’ weaknesses is of paramount importance and should be done periodically in order 

to build students’ autonomy and work on their sense of achievement.  
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References for the resources used in the units 

Book cover: https://unsplash.com/photos/mBHuEkka5wM 

Unit 1 - Sport must be for everyone! 

Sports:https://br.freepik.com/vetores-gratis/colecao-da-silhueta-do-

esporte_841740.htm#query=sports&position=6&from_view=search&track=sph  

Meme: https://makeameme.org/meme/what-if-i-8a75cabeac 

Smile:https://www.google.com/search?q=smiley+thinking&rlz=1C1GCEA_enBR938BR938&

sxsrf=ALiCzsYrSCSnmqbJY7vTcPtPsPuPbWqWYw:1672486665348&source=lnms&tbm=isc

h&sa=X&ved=2ahUKEwj5mdGs4qP8AhX6D7kGHdHwCR8Q_AUoAXoECAEQAw&biw=1

366&bih=625&dpr=1#imgrc=ZbwyEpPGqktvIM  

Poster A: https://www.raceplace.com/events/64503/summit-rock-half-marathon-10k-and-5k 

Poster B: https://www.gaahandball.ie/development/healthy-handball  

Poster C: https://twitter.com/jblmmwr/status/1428485454022672387  

Poster D:https://twitter.com/search?lang=ar&src=hash&q=%23zumbatime  

Poster E: https://www.sjbc.wandsworth.sch.uk/news/?pid=10&nid=1&storyid=178  

Poster F: https://www.chfac.com.au/gymnastics/program/adults/  

Garfield Comics: http://pt.jikos.cz/garfield/1995/8/  

Video: https://www.youtube.com/watch?v=PgfjZov0hsY 

Pictures/reading  https://images.unsplash.com/photo-1469573054742-64da3f2527fc?ixlib=rb-

4.0.3&ixid=MnwxMjA3fDB8MHxzZWFyY2h8MTh8fGRpc2FibGVkJTIwJTIwc3BvcnRzfG

VufDB8fDB8fA%3D%3D&auto=format&fit=crop&w=500&q=60  

Article: https://verv.com/what-are-the-main-barriers-people-with-disabilities-face-in-sports/  

Abbas Karmi: https://www.infobae.com/aroundtherings/articles/2021/08/17/refugee-

paralympic-team-swimmer-abbas-karimi-to-be-the-only-afghan-at-tokyo-2020/ 
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Alia Issa: https://www.paralympic.org/feature/father-s-dream-driving-first-ever-woman-para-

refugee-athlete-towards-tokyo-2020 

 

Ntango: https://www.paralympic.org/feature/no-party-time-ntando-mahlangu-exams-looming 

 

Biografies:https://www.globalcitizen.org/en/content/paralympians-to-follow-tiktok-tokyo-

2020/ 

 

Biography definition: https://www.masterclass.com/articles/how-to-write-a-biography 

 

Q R Code Generator: https://www.flowcode.com/codes  

 

Unit 2 - Are you superstitious? 

Shooting star:https://br.pinterest.com/pin/49610033365704959/  

Spilling salt: https://probonoaustralia.com.au/news/2021/03/shake-it-off-aussies-urged-to-cut-

down-their-salt-consumption-for-better-heart-health/  

Knocking at the door: 

https://www.google.com/search?q=knock+at+the+doorclipart&tbm=isch&ved=2ahUKEwixvqj7

kon7AhVzNbkGHcEqDFcQ2-

cCegQIABAA&oq=knock+at+the+doorclipart&gs_lcp=CgNpbWcQA1AaWKoIYIoLaABwAHgB

gAHiAYgB_QmSAQUwLjcuMZgBAKABAaoBC2d3cy13aXotaW1nwAEB&sclient=img&ei=Qw5

fY_GQMfPq5OUPwdWwuAU&bih=625&biw=1349&rlz=1C1GCEA_enBR938BR938&hl=pt-

BR#imgrc=YkN3xbgLStHmXM  

Ladder: https://zebrik.co.in/ 

Video: https://www.youtube.com/watch?v=quOdF1CAPXs  

Meme: https://imgflip.com/i/2iiujj  

Forum (Quora): https://www.quora.com/Who-believes-in-horoscopes-Why  
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Head and tail: https://stock.adobe.com/nz/search?k=heads+tails+coin  

Stories about luck: https://www.rd.com/list/stories-about-luck/  

Flat tyre: https://www.asdatyres.co.uk/blog/what-are-run-flat-tyres/ 

Ship: https://abcnews.go.com/International/cargo-ship-sinks-stormy-persian-gulf-crew-

member/story?id=83499509  
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