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“Dark,” she said. “It’s dark.” And the fear came back again, and again 



was conducted as a case study of Waldéa Barcelos’s translation of Skellig, by David Almond. 

translator’s 

and the translator’s voice (O’Sullivan, 2003

focalisation strategies; 2) such awareness, especially of the narrator’s voice, leads to more 

can be associated with the translator’s 

choices might have echoic effects when/if readers metarepresent the translator’s intentions. A 

translator’s positioning may be regarded by readers, 

through Marín García’s (2017, 

characters) and narration and focalisation as a means to describe whose entities’ intentions are 



– –

qual a voz (O’Sullivan, 2003



–

–

–





–

4.3 Sharing Mina’s views on the world

–

–



–

–

–

–

–

–

–

–



the “borrowing” (O’Brien, 2013) of theoretic frameworks from other fields has brought about 

and “[a]ccepting and endorsing [the variation of 

analytic lenses and methods of research] requires pluralism as an epistemic approach” (Marín 

Marín García’s 

efficient constructs in explaining empirical evidence should be identified “while preventing 

inconsistencies within the research traditions where those constructs are adopted” (Marín 

immediate benefit of “allowing comparison of theories and research traditions” and the 

“

our projects, that is, of benefitting from a plurality of views” (Marín García, 201

on Alves and da Silva’s (2021) view that there have not been proper 

García’s advocacy for epistemic pluralism, the present M.A. thesis aims to contrast two 



“Young adult” names the kind of literature designed for pre

adolescents. Some of the issues concerning children’s literature (texts written by adults for 

hile both YA and children’s literature have literary merit, Daniels (2006, p. 79) defends a 

distinction between the two “to acknowledge the differences in the literary craft itself, which 

in turn will lead to a greater understanding of the works themselves”.

which, since the publication of Daniels’s article, has been studied from 

the character’s emotional growth in dealing 

“

”

“unknown boundary between life and death” (Bullen

the character’s 

’s

character’s experiences, leading readers to incorporate those emotional changes into their real 

onsidering David Almond’s 

value for speaking “to the human condition”

This distinction is also present in the terms “ ” and “ ”, which are used by a meaningful part of 

https://www.fnlij.org.br/


“narrative representation as type, although it does not preclude the 

study of narrative tokens”, 

representation “denotes the product as well as the process of representing” (Meister, 2009, 

331). It has roots in Todorov’s (1969) calling for a generali

for logical and structural properties of all domains of narrative, rather than the “surface level 

based narrative” (Meister 2009, p. 331). Narratology, then, is not exclusively dedicated 

Narratology, especially in the field of children’s and YA literature, focuses on 

key concepts such as: “story, discourse and meaning; narrative point of view and 

ation” (Stephens, 2010, p. 52). Methods for 

analysing narrative should include the “

”, cognitive concern may move narratologists “

” (Stephens, 2010, p. 61).

with “the study of mind –

– those practices occur” (Herman, 2009, p. 30). It is interested in how stories “function 

as both (a) target of interpretation and (b) means of making sense of experience” (Herman, 

2009, p. 30). That distinction, also termed as “making sense of stories” and “stories as sense

making” (Herman, 2003a), encompasses the generic capa

mechanisms needed to interpret stories as well as narrative’s function as an art



narratology has as focus “1) studying the mind as an embodied phenomenon; 2) studying 

textuality” (Trites, 2017, p. 102). Therefore, cognitive narratological studies of YA literature 

translator’s voice. 

speech, one whereby the translator’s voice communicates with readers about the

author’s speech, and this “enunciating instance has power to alter and change everything in 

the original utterance” (

have access to the author’s voice (

the translator as apt to convey the author’s voice (

In the translation of children’s literature, O’Sullivan (2003) argues, the translator’s voice is 

communication, based on Shannon and Weaver’s (1949) code model, and Grice’s (19

“ ”

2015) contend that the focus of a pragmatic theory should not be speaker’s meaning, as it is 

as a research programme, based on Lakatos’s (1968) model 

research programmes as having two components: “(1) a 

‘hard core’ of fundamental theoretic commitments; and (2) auxiliary hypotheses” (Allott, 



there are exactly two speaker’s intentions that are central to –

–

relevance). Beyond the core, “several additional resources that amount to suggestions on how 

to form theories” have emerged, such as the conceptual/procedural distinction, the 

translator’s interpretation of the original author’s speech. The conceptual/procedural 

thesis’ title foreshadows, the relevance

accounts for the modelling of people’s (and character’s) minds 

“ ”



’s 



O’Sullivan, 2003), narration and 

the reader’s identification of the narrative’s 

the concept of the translator’s voice (O’Sullivan, 2003; 

etarepresentation to the translator’s choices (Gutt, 2004), whose effects are 

interpretations as a result of the reader’s different 

1987), which also hinges on the reader’s 

according to Marín García’s (2017, 2019) 



–

“People think that only the future can be changed, but in 
continually changing the past. The past can and does change. It’s exquisitely 
sensitive and delicately balanced.”

literature has adults as producers, who, “responding 

to the assumptions of adult purchasers, imagine and imply [adolescent readers] in their works” 

literary texts similarly. That difference is considered in Nodelman’s (2008) argument of a 

“hidden adult”, one that lies in the shadows, both in terms of production (authors bear in mind 

translation: therefore, it is the translator’s images of youth and young readers that guide her

readership that is considered multiple (O’Sullivan, 2005), as translators address readers from 



–

– the ability needed for interpreting and predicting people’s thoughts and feelings 

one’s own and others’ mental states (Premack; Woodruff, 1978)

Cognitive development and culture shape a person’s ToM, as that ability unfolds with age and 

, authors have argued that literature is good for one’s 

particularly interested in how readers develop a model of a character’s and a narrator’s mind. 

to infer their and other people’s mental states

“process in which the narrative message is transmitted by addresser to addressee” (Rimmon

Considering the translator’s role as an “enunciating instance [that] has power to alter 

and change everything in the original utterance” (Alvstad, 2013, p. 207), the present chapter 

aims to assess the indexes of the translator’s presence in the text and the role her voice

(O’Sullivan, 2003; Hermans, 1996)



literature translator’s positioning, in this chapter, is to be understood as reflecting her views 

a reader’s 

and how they function as indexes of the translator’s voice 

(O’Sullivan, 2003).

on the “study of mind relevant aspects of storytelling practices” (Herman, 2009, p. 30). 

analysis, cognitive narratology does not forsake a classical narratology “account for how 

attribute thematic import to particular narrative encodings of a story” (Stephens, 2010, p. 61). 

Nikolajeva (2004) argues that, having in mind the specificities of children’s literature, classic 



it is possible to investigate “how exactly narrative features work as bearers of psychological 

elements, social values, and ideology” (Nikolajeva, 2004, p. 176).

triggers of cognitive processes in a reader’s mind, an embodied mind (Trites, 2017). The 

“the roles of the body and the world can often transform our image of both the 

problems and the solution spaces for biological cognition” (C

narrative interpretation is affected by a reader’s age and stage of cognitive development.

reader’s developmental stage in the reception

goes beyond the text, with implications about the story’s ethical, moral or thematic meaning, 

the story’s relation to human life or the story’s position in relation to literature itself. While 

most readers agree on a narrative’s story, they reach disagreement at the significance, as it is 

are able to or desire to see a narrative’s significance (or metaphorical meaning, in 

Nikolajeva’s 2010 definition).

Although meaning is grounded in language, it also comes from the reader’s general 

knowledge and patterns found in the text: “small segments [...] acquire purpose and 

significance as they are combined into larger structures” (Stephens, 2010, p. 54). This 

but also allow for reflections on a story’s significance, when interpreted in its larger context. 

Herman (2002) contends that meaning lies in the interchange between a reader’s mental 

model of the narrative and the “real world” mental models that readers draw upon in order to 

readers that they are reading in search for a narrative’s significance (Stephens, 2010). 



keep track not only of events but of all the characters’ different comprehensions of 

In the process of modelling a character and a narrator’s mind, 

own and others’ minds (Herman, 2009): readers 

“narrative comprehension 

and intentions”.

order (infer someone’s 

prompting readers to make inferences on characters’ 

both in its affective (“the ability to 

detect and understand others’ emotions”) and cognitive (“the inference and representation of 

others’ beliefs and intentions”) domains.

. The notion of “narration” presupposes a “narrator”, a constructed position which is 

that this issue is not necessarily related to age, but to a reader’s literary 



55), has two aspects: the perceptual (“the narrator’s physical relation in time and space to the 

story”) and the conceptual (the communication of “ideas about and attitudes towards” the 

view is that of a character in the story, the character is a “ ”: this entity usually has a 

developing subjectivity, and readers are more apt to “engage intersubjectively and align 

attitudinally and emotionally” with it (Stephens, 2010, p. 58).

in YA and general literature than in children’s literature (Cadden, 2022). That may be so 

because more mature readers can avoid the tendency of adopting “the subject position of a 

literary character” (Nikolajeva, 2010, p. 154) and engage in more rich interpretations of the 

Wyile (1999) contends that, although a narrator’s reliability has been the major issue 

and the narrator). In children’s literature, distant

there may be a lapse of time, but not enough for the narrator to “want or need

sense of [the event] than he does” (Wyile, 1999, p. 190). As a result, that kind of narrator only 

narration interesting is not an evaluation of the narrator’s reliability (as can be done with the 

immerse in the reflection of the narrator’s character



create a mental model of the narrator’s thoughts. 

must identify the narrator’s intentions. Therefore, when the reader engages in modelling the 

author’s intentions, leads to the distinctions between author, reader, implied author, implied 

structural nature, but also a cognitive one, since they “unavoidably involve a perceiving 

consciousness: the real reader” (Stockwell, 2019, p. 51). Therefore, there is an interaction 

construction within the readers’ minds.

children’s fiction

as the text unfolds. According to Wall (1991), it is the narrator’s voice which points to an 

implied author’s position in relation to children, but it is only the narrator who speaks, and it 

Although the author is clear to state that her discussions are aimed only at children’s literature (and not YA 
literature), some of the considerations on address can be extended to YA literature on the basis of Nodelman’s 



narrator. Based on Chatman’s (1978) work, the authors argue that not only the author has a 

voice that is embedded in the narrator’s words, but also the translator. 

voice that is not the author’s, one which is not always discernible from the other voices in the 

text, and yet it “cannot be fully suppressed” (Hermans, 1996, p. 27), even under the illusion of 

. The translator’s voice –

translator’s discursive presence – can be pinpointed when the translator is pressured to “come 

out of the shadows” (Hermans, 1996, p. 27) in three types of cases: 

O’Sullivan (2003) extends the discussion to the translation of narratives written for 

children and poses that the asymmetric relationship in children’s literature, in which adults act 

on behalf of children, allows for the translator to become more audible through the narrator’s 

–

–

author according to the author’s culturally determined views on the interests, capabilities, and 

Furthermore, O’Sullivan (2003) contends that the translator uses her linguistic and 

text’s implied author and implied reader. In that 

case, contextual knowledge is significant, as “the translator does not belong to the primary 

addressees of most children’s books. 

slip into the latter’s role” (O’Sullivan, 2003, p. 201). Moreover, 

Schiavi (1996) builds on Chatman’s (1978) model of narrative communication (of pairs of communicators –



–

Source: O’Sullivan (2003, p. 201).

O’Sullivan (2003) the narrator’s voice in children’s literature can be 

footnotes, and through the narrator’s voice in the translation. It is through changes in the 

narrator’s voice – –

audible in literature for young readers. All changes are motivated by the translator’s view of 

childhood, which are different from the author’s, resulting in a different implied reader 

(Oittinen, 2000; O’Sullivan, 2003). Therefore, changes in the microstructural level, termed as 

challenge to Schiavi’s (1996), and as a result O’Sullivan’s (2003), model (as in Figure 1)

The translator’s positioning is only salient to those who 

by focusing on “the translator’s ro

in the translation to its prospective readers” (Hermans, 2014, p. 287).

both the translator’s voice (O’Sullivan, 2003) and positioning (Hermans, 2014) will be 

a character’s consciousness depending on the stylistic strategies 

– –



also relies on other elements such as actions: “Narrative is a form of representation focused on 

inner thoughts or emotions, that characters reveal their state of mind” (Ryan, 2010, p. 477). 

character’s feelings is a strategy that engages adolescent readers by creating a more intimate 

voice. It is through representation that adult authors attempt to “convey exactly an 

adolescent’s inability to understand the world and other people; the confusion and anxiety of 

being young; the discomfort about the profound changes in mind and body” (Nikolajeva, 

interior (in)experience as readers who “not only lack the real

emotions, but who also have not yet fully developed theory of mind” (Nikolajeva, 2014, 

readers’ vulnerability, as those readers “cannot anticipate the rules of this fictional world, 

including laws of nature, social structures, or physical abilities of its inhabitants” (Nikolajeva, 

are “able to 

and [impel] the reader to a more critical vision of human and social multiplicity” (Silva, 2013, 

but also of translated narrative readers and translators, since it “invite[s] us to readdress the 

implied author, narrator, narratee, and implied reader” (Cadden, 2022, p. 383). Along with a 

model of characters’ and narrators’ mind e an author’s or 

translator’s mind. While it could be argued that young readers may model a narrative’s 

significance as the author’s intentions, it is rarely the case that they do the same for the 

Whitbread Children’s Book of the Year and awarded the Carnegie Medal from the Library 



this creature while dealing with “real word” problems, such as adjusting to a new environment, 

sister, with whom he has to share his parents’ attention. Michael must overcome his anxiety 

towards his sister’s health and find ways to understand other characters’ feelings and thoughts 

(Crown, 2010). Previous narratological accounts, such as Trites’s (2014), which focused on 

metaphors of growth in adolescent fiction, showed that the children’s growth “involves a 

ation” (p. 98), which is embodied. To the 

author, since the text gives no determinant answer to Skellig’s ontological status, and readers 

This chapter analyses Michael’s interaction with Mina. This character has a significant 

environment and healing him from arthritis. She also takes part in many of Michael’s 



having an impact on how the narrative entities’ minds are modelled. 

role on the modelling of the minds of narrators and characters, since “everything they say 

about themselves and others reflects on them in some way” (Wyile, 1999, p. 187). Therefore, 

models of the characters’ and narrator’s minds and 

translator’s attitude. This bore on the assumption that choices can reveal a translator’s voice 

(O’Sullivan, 2003 Hermans, 2014) and, as they affect the narrator’s voice, 

were sometimes evoked to corroborate the arguments, since the reader’s repertoire is called 

self as more naïve than he is at the time of narration (“I couldn’t have been more 

wrong”, Almond, 2007, ch. 1 / “ ”, Almond, 2016, t. 



with Michael’s feelings at the time of the events narrated, expressing unsatisfaction towards 

the garage, Michael’s mother returns inside home for the baby, which the narrator calls 

“stupid”. In the translation, the baby is not evaluated, and, furthermore, the mother’s returning 

home is justified by a fever the baby had (“she went back to the stupid baby”, Almond, 2007, 

ch. 2 / “ ”

Moreover, the character experiences difficulty in articulating his emotions (“They’d told me I 

had to keep praying for her, but I didn’t know what to pray”, Almond, 2007, ch. 4 / “

”, Almond, 2016, t. 

Finding Skellig in his new garage in chapter 3 only adds to Michael’s anxieties 

towards his sister’s health and change in environment, but he keeps his problems to himself 

(“I thought how you could never tell just by looking at them what they were thinking or what 

was happening in their lives”, Almond, 2007, ch. 5 / “

”, 

poor conditions, and Michael’s parents have told him to stay away from it, so he does it 

irritable creature (“Go 

away. Go away”, Almond, 2007, ch. 7 / “ ”, Almond, 2016, t. Barcellos, 



– –

– –
–
–

– –
–

–
– –
–

– –

Since, in Stephen’s (2010) terms, the narrative’s

(only Michael’s perception is conveyed and it is often his 

inferences on the characters’ perceptions. Although Michael’s thoughts are not narrated, some 

and a negative description of Mina’s attitude (“

”). Since it is Michael’s perspective that permeates the 

order to get a full grasp of the interaction. Thus, readers can infer from Mina’s impatience that 

readers may suppose that Michael is not reacting properly to Mina’s demands because he is 

modelling of the characters’ mind is conditioned by the narrator’s voice: it is the narrator’s 



assimilated to Michael’s ToM at the time of events, since the

‘Are you the new boy here?’ said somebody.
I turned round. There was a girl’s head sticking up over the top of the wall into the back lane.
‘Are you the new boy?’ she repeated.
‘Yes.’
‘I’m Mina.’

‘Well?’ she said.
‘What?’

sounding singsong voice, ‘I’m 
Mina. You’re...’

‘Michael,’ I said.
‘Good.’

‘Nice to meet you, Michael,’ she said through the wall, then she ran away.

ation, enabled by the narrator’s voice, a

rendering of “boy” into “ ”. In the 

child. That could be interpreted as Mina’s interest in her equals (she does not ask about 

Michael’s parents), as Mina’s suggestion that Michael is younger than her and, therefore, 

Mina’s insertion of Michael into the community (conceptuali

as a local boy). Following O’Sullivan (2003), the difference in the speech reported, which in 

the end is a change in the narrator’s voice, makes the translator’s voice audible. 

he rendering “ ” does not 

In relation to the translator’s image of the sophistication of her readers, however, no 

difference can be found from the author’s idea of source

translation make similar demands on readers’ ToM

(1996) and agreed upon by O’Sullivan (2003), the 

, even when it is hiding behind the narrator’s voice. Thus, even when the translator 

“[counterfeits] the Narrator’s words” (H

the translator’s views on the target audience tend to be similar to the author’s views on the 



readers, since they do not spell out Michael’s or Mina’s lines of thoughts, leaving the mind

modelling to be made solely by the readers without any explicitation of the characters’ 

the translator’s positioning (Hermans, 2014), as those 

the implied translator’s

forms of art and communication and teaches him to focus on a person’s breathing. Later in the 

day they first meet, Michael sees Mina again, who is described as little, having “

” (Almond, 2007, ch. 9 / “

”, Almond, 2016, t. Barcellos, ch. 9). That description counterpoints Michael’s 

(“I thought how you could never tell just by looking at them what they were 

thinking or what was happening in their lives”, Almond, 2007, ch. 5 / “

”, Almond, 2016, t. Barcellos, ch. 5) 

(“Sweetest of nectars”, Almond, 2007, ch. 16 / “ ”, Almond, 

“‘ ’ ‘ ’

”, Almond, 2007, ch 14 / “– – – –

”, Almond, 2016, t. Barcellos, ch.

imagination and plans to bring Mina to see Skellig, so that she can help him (“‘She’s nice,’

‘She’ll tell nobody else. She’s clever. She’ll know how to help you.’” 



ch. 16 / “ – –

” Almond, 2016, t. Barcellos, ch. 16).

girl’s trust on him to enter the environment

–
–

– – –

–

– –

–

– – –

– –

–

– – –

– – –

only to the narrator’s perception (which is aligned with that of the character at the time of 



“I caught Mina’s eye. I tried to tell her with my eyes that

”, Almond, 2007, ch. 19 / “

”, Almond, 2016, t. Barcellos, ch. 19). 

author’s words, intends to show how Michael has 

developed a more robust model of Mina’s mind and vice versa –

–

in its cognitive (inferring the meaning of Mina’s serious looks) and affective (inferring Mina’s 

(“

”). It also contributes to a dichotomy of Michael’s 

imagining things? Inferences on Michael’s intentions, as they 

the translator’s 

character manipulates an alcoholic beverage (“ ”), an item that is often 

opens the bathroom’s cabinet to get aspirins and cod

audience’s That could be considered an instance of the translator’s 

positioning under Hermans’s (2014) assumption that translated texts inevitably convey 

translator’s 

ation of Brazilian readers. The notion of a “tumbledown garage” is not common 

in Brazil, especially when referred to with the term “ ”. Also, readers might find 

ing the presence of “ancient tea chests”, which characteri



not apply the prototypical meanings of “ ” and “ ” into the interpretation 

explicitly indicate the translator’s voice. Another possibility is that those elements were not 

is affected by readers’ cultural backgrounds, such elements did not require an explanation.

More indexes of the translator’s 

‘Where we going?’ she said.
‘Not far.’

‘The place is filthy,’ I said. ‘And it’s dangerous.’

‘Good!’ she said. ‘Keep going, Michael!’

‘Here?’ she said.

‘Yes. Yes!’

‘We’ll need these,’ I said. I took the capsules from my pocket. ‘And these as well.’

‘Trust me,’ I said.

‘It’s not just that it’s dangerous,’ I said. ‘I’m worried that you won’t see what I think I see.’

‘I’ll see whatever’s there,’ she whispered. ‘Take me in.’

‘It’s all right,’ I said. Just keep close to me.’

I’d been wrong all along. Maybe dreams and truth were just a useless muddle in my mind.

translation choices that can be linked to the translator’s voice (O’Sullivan, 2003). In the 

narrative, the description that “Things scratched and scuttled across the floor” 

es the strangeness of the garage and can be associated even to Skellig’s 



environment of the garage (“There was nothing but the usual scuttling and scratching”, ch. 

14), is projecting himself into Mina’s perspective, who is entering the garage for the first time 

and does not know what to expect. That shared perspective (a display of Michael’s ToM) 

would facilitate inferences on Mina’s mental states and her behavio

Michael’s reaction. The translated narrative, on the 

other hand, translates “things” as “ ”, specifying the nature of those making the 

inhos (“ ”, instead of “ ”),

From Michael’s perspective, the animals can be any of those he 

animals making the sounds reduces the probability that the narrator is sharing Mina’s 

the characters’ minds (the shared perspective enriches both Michael’s 

ToM and Mina’s point of view) 

That translational choice, according to O’Sullivan (2003), points to the translator’s 

voice at the macrolevel. That choice might have been motivated by the translator’s aim to 

“‘He’s an extraordinary being,’ ”, Almond, 2007, ch. 

21) and the kids agree to meet again the next day. After that, Michael’s father points out that 

the boy likes Mina, to which he repeats Mina’s words of appraisal (“She’s extraordinary”, 

First, Mina calls Skellig “ ”

his father’s teasing, Michael calls Mina “ ” (Almond, 2016, t. Barcellos, ch. 21), 

ation of Michael’s admiration as being equal to Mina’s 

toward Skellig. Michael’s esteem can be interpreted as a response to the relief felt due to 

Mina’s help and absence of judg



Michael and Mina convince Skellig to let the kids take him somewhere safe (Mina’s 

wings and fly. He does that once with Michael’s sister, when she is at the hospital, and that 

gives the baby new strength: “His actions create emotional catharsis for those who move with 

him” (Trites, 2014, p. 102).

4.3 Sharing Mina’s views on the world

To have a fully developed notion of a work’s significance, one must reach the end of 

the narrative’s significance. Understanding the next passage as the last 

of Michael’s significant interactions with Mina, some preliminary conclusions on the 

narrative’s significance can be drawn. After moving Skellig to Mina’s secret place

over Michael’s schoolmates and deciding to be friends, they are dealing with Michael’s 

– – –

– –
– –
–

– –

– – –



– – –

– –

person (Wyile, 1999) narration conveys Michael’s

Mina’s house and tell news about his sister. 

Michael’s interior states. Michael’s self

Mina’s speech characteri

Michael’s characteri ation as now valuing Mina’s friendship.

Repetition of words and structures is used both as a way to reinforce Mina’s 

regarding Skellig and life (“Não temos como saber”; “Não dá para saber”; 

“não podemos saber” and Michael’s spiralling (“

?”). Even though 

deal with his anxiety (Mina has taught him to listen to his sister’s 

and look for the birds’ breathing

. Aligned with Michael’s 

forced to try to interpret the meaning of Mina’s words while immersed in Michael’s confusion. 



Considerations on the narrative’s significance, though, are characteristic of 

model of the characters’ and narrator’s mind allows readers to notice their development 

I went out into the front garden with Mina. We sat on the front wall waiting for Dad’s car 

‘What does it mean,’ I said, ‘if Skellig eats living things and makes pellets like the owls?’

‘We can’t know,’ she said.
‘What is he?’ I said.
‘We can’t know. Sometimes we just have to accept there are things we can’t know. Why is 

ill? Why did my father die?’ She held my hand. ‘Sometimes we think we should be able to 
know everything. But we can’t. We have to allow ourselves to see what there is to see, and we have to 
imagine.’

‘Sometimes they’ll be very scared,’ said Mina. ‘They’ll dream about cats climbing towards 
them. They’ll dream about dangerous crows with ugly beaks. They’ll dream about vicious children 
plundering the nest. They’ll dream of death all around them. But there’ll be happy dreams as well. 
Dreams of life. They’ll dream of flying like their parents do. They’ll dream of finding their own tree 
one day, building their own nest, having their own chicks.’

I held my hand to my heart. What would I feel when they opened the baby’s fragile chest, 
when they cut into her tiny heart? Mina’s fingers were cold and dry and small. I felt the tiny pulse of 

‘We’re still like chicks,’ she said. ‘Happy half the time, half the time dead scared.’

trickling through my tightly closed eyelids. I felt Whisper’s claws tugging at my jeans. I wanted to be 

‘You’re so brave,’ said Mina.
And then Dad’s car came, with its blaring engine and its glaring lights, and the fear just 

the source narrative, the repetition of exactly the same clause makes Mina more resolute (“We 

can’t know”), while the repetition of the verb “increased” and the structure very + adverbs 

Michael’s anxiety. In the translation, the construction “

” intensifies Michael’s fear, although not through repetition. Michael’s trembling, on the 

(“ ”).

the translated narrative reader’s interpretation, it cannot be associated 



in relation to adolescence. At the macrolevel, the changes might be an index of the translator’s 

aim of dampening the character’s intense feelings but could also be a reflection of the 

Brazilian publishing industry’s distaste for repetition.

author as able to model the characters’ development and enhance their ToM by reading the 

’s readership as dual, since it 

chapter’s

gaining more awareness of his own and others’ mental states. Different interpretations are a 

led to a perceptual portrayal of ToM: it is the narrator’s 



pointing out of characters’ behaviour and speech that leads the reader to inferences on the 

characters’ mental states.

–

considering, for example, that the ToM ascribed to characters is conditioned by the narrator’s 

on the narrative’s significance as a result of their ToM, which allows them to correlate 

demonstrated that it is possible to perceive changes in the narrator’s voice through translation 

translator’s view of adolescence at the macrolevel, as argued by O’Sullivan (2003). Rather, 

other hand, translation choices that did not change (O’Sullivan, 2003) the narrator’s voice 

the original and translation readers’ ToM 

ation of the readers’ cognitive abilities and capacity to 

are regarded as able to reach considerations on the narrative’s significance as independently 
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–

things. Yet the memory of them doesn’t come up with a name for what went 

the brain grows soft and slow and can’

the “proper ” the Gricean speaker’s 



On the addressee’s side, 

stimulus, the addressee’s aim is to infer the intended import of the communicator (Sperber; 

depends on the addressee’s current knowledge, perception and inferential abilities. In this 

into translational choices as correlated to a translator’s metarepresentation of her

that the story’s content, language and aesthetic has been tailored to the reader’s limited 

translator’s views on her readers influence her choices, which might lead to different 

meanings in a text (O’Sullivan, 2003). Additionally, studies on YA and children’s literature 

question whether young readers reach conclusions on the “metaphorical” meaning of a text or 

concentrate solely on the “literal” meaning (Nikolajeva, 2010; Stephens, 2010).

research’s 



author’s 

Cognitive effects are changes in an individual’s beliefs, which can be “an increase in 

ation of existing knowledge or the elaboration of rational desires” 

cognitive effect of an ostensive stimulus its “import” and contend that the intended import 

) and of evidencing (“meaning” is achieved 

“showing” displays direct evidence). The intended import is 

’s knowledge

It is from the addressee’s cognitive environment –

–



) as a property during the “time span within which an inferential process may 

take place”, when not only information previously held in the addressee’s cognitive 

’

“

”

from the “cognitive 

” them

information that “the communicator would ” (Gutt, 2004, 

is so only because people’s metacommunicative abilities, which allow inferences on the 

communicator’s cognitive environment, lead to assumptions on the communicator’s 

individual’s cognitive environment based on the addition of new information, or on the 

“the heavily intellectualist tradition that treated the mind as a privileged and insulated inner arena and that cast 
players on the cognitive stage” (Clark, 1998, p. 516). Embodiment refers to the 



to the “effort needed to access a context and process an assumption in that context” and “the 

effort needed to construct that assumption” (Sperber; Wilson, 1986/1995, p. 152).

: “Follow a path of least effort in looking for implications; test 

satisfied” (Wilson, 2011, p. 72). It is by following the relevance

explicitly communicated and obtained by “fleshing out a linguistically

representation”, and implicatures depend on the explicatures derived and “[hinge] on the 

hearer’s understanding of what the speaker has said” (Blakemore, 1992, p. 59). Explicatures 

are linked to the proposition expressed by an utterance, and the proposition’s higher

implicatures are “only intended in the sense that the speaker intended the 

utterance to be relevant, and hence to have rich, and not entirely foreseeable, cognitive effects”

’s intentions and establishing the relevance of the utterance for 



’s initiative, and that is why interpretations are reached at a risk

addressee’

reader’s general knowledge

the real world, “such that the relevance of the work as a whole is not immediately obvious” 

(Sperber; Wilson, 1987, p. 751). Those two kinds of relevance can be termed “internal 

relevance” and “external relevance” ( , 2018), the latter having “lasting cognitive effects 

on beliefs and assumptions about the actual world that the reader has independently of the text” 

level act of communication has an import that tends to the “indeterminate” 

and “showing” ends of the continuums, as it depends on what is shown at the lower

that gives rise “to a 

”

, represent a “noticeable change in one’s cognitive environment,

small alterations in the manifestness” of an array of propositions

“ ” (Sperber; 



“Look! Look!”

I didn’t breathe. Mina gripped my hand. I watched the birds, the way their broad round faces 

“Owls,” whispered Mina. “Tawny owls!”

dominance flying around the room and next to the character’s faces

the narrator in a “stunned ”

narrative’s association between Skellig’s nature (bird like) and the children’s 

Along with an utterance’s import, RT concerns itself with how representations can be 

else’s or one’s own at another moment). In the interpretive use of language, a 

language, one in which a translator communicates her interpretation of the source author’s 

to “the original 

target audience” (Gutt, 2000/2010, p. “a higher

order representation embedded within it” (Wilson, 



as the basis for a metacommunicative ability, which in turn is “a specialisation of the more 

general mindreading ability” (Wilson, , “no less fundamental than the 

faculty of language” (Sperber, 2000, p. 6

metarepresent the communicator’s intentions.

defines metarepresentation as “attempting to process an utterance in an imagined context, 

different from the background knowledge one actually has”.

’s interpretations are second

the communicator’s communicative intention, 

preceded by a metarepresentation of the communicator’s limitations. The extra layer of 



in the narrative, such as in the last chapter (ch. 46), in which Mina gifts the narrator’s sister 

“Just something I made up,” said Mina. “I thought the baby might like it on her wall.”

telling their parents about him, Michael’s mother has seen Skellig dance with Michael’s sister 

understanding strategy in order to grasp the relevance that Mina’s utterance (“

”) should have for Michael’s mother, while not accepting the proposition conveyed as 

true and instead looking for the implicatures of the reported speech, such as “Michael and 

Mina share a complicity”.

“ y nature translation adds a layer of metarepresentation to the original”, since the 

the author’s ideas of what took place (Gutt ’

Translation, then, “involves a further level of metarepresentation and is relevant as a thought 

about a thought” (Gallai, 2023, ch. 3).



Since translators need to identify not only the author’s intentions, but 

interpretive resemblance, Szpak, Alves and Buchweitz (2021, p. 134) argue that “translation 

involves, among other things, the representation of the intentions of others”.

how the recognition of the author’s intention is a determining factor for facilitating strong 

had his process of translating an entry from Joe Orton’s diary studied.

Orton’s pun with Peck/prick when mentioning Gregory Prick, in reference to Gregory Peck, 

his addressee’s cognitive environment as containing 

ing the author’s pun. As Alves (2013) argues, a more vulgar rendering would be 

ed Orton’s intention of mocking “Gregory 

Peck, a sex symbol of hegemonic masculinity”, the cognitive effects would not be of 

translational decisions, “

” (Gutt, 2004, p. 85)



choices should pay attention to young readers’

–

narrator’s sister is named:

“Persephone,” I said.
“Not that mouthful again,” said Dad.

– –
– –

1 “Alegria”, 



form of the character’s name, and to achieve that effect the rendering could be a name that 

happiness transparent to readers, and those who do are “ ” [difficult] (an aspect which is 

ed by the narrator’s father) and are not “ ” [shorty and very strong] 

(an aspect valued by Michael’s mother), the translator’s choice of adjusting the reader’s 

es that “the aspects of meaning that are actually coded or 

meaning. The bulk of it still needs to be derived by inference”.

–

Blakemore’s (2002) dichotomy of conceptual and procedural encodings affecting the 

inferential tasks in utterance interpretation “emerged from the claim that semantics should be 

–

sentences and state of affairs in the world” (Gallai, 2023, ch. 2). While some linguistic 

interpreted (Blakemore, 1992). Conceptual meanings, when encoded by “content” words, 

arguably does not do that, but it might reinforce that Michael’s story is not set in Brazil.



effects emerge from “a wide array of weak implicatures” (Sperber; Wilson, 1986/1995

effects, while refraining from clarifying what these effects might be, “thus inviting them to 

shared with them” (Gutt, 

are strong implicatures, although “it seems not at all unreasonable for the author to have 

readers to derive them.” The richness of passages, then, comes from the 

Wilson (2018, p. 191) argues that “stylistic and poetic effects [...] arise naturally in the 

it of relevance”. Bolens (2018, p. 56

relation to stylistic features: “repetition draws the reader’s attention to the possibility of an 

as reiteration”. The author argues that the repetition of the French verb 

gait, for it “transmits the sensation of a vitality that is gradually drained out by meaningless 

and a slow motivational collapse”. In Adam Thorne’s translation, six verbs were chosen as 

Without access to the original, “the 

the thought” derived (Gutt, 1996, p. 249). However, the translator must also attend to the 



addressee’s

intended by the communicator, due to mismatches in the contextual information used: “This 

– –

unnoticed, in both intralingual and interlingual communication” (Gutt, 1996, p. 254).

person’s

utterances that are used to interpret another’s thought or speech, i.e., second

communicator’s

person’s thought (Sperber; Wilson, 1986/1995, p. 238). Another way to explain the concept is 

Hermans (2014), under the assumption that all translations have the translator’s 



the author’s words, on the overarching frame of the translator’s statements

the translator’s agency and attitude, the translator 

in the absence of contextual clues, “readers are likely to assume translators are either in 

sympathy with the authors they render or, as with much professional translating, indifferent” 

The discussion of a translator’s positioning, or, from the point of view of the reader, 

Whitbread Children’s Book of the Year and awarded the Carnegie Medal from the Library 

this creature while dealing with “real word” problems, such as adjusting to a new environment, 

sister, with whom he has to share his parents’ attention. Michael must overcome his anxiety 

towards his sister’s health and find ways to understand other characters’ feelings and thoughts 



Michael’s new house. The children encourage him to be moved to a safer place and there they 

and the owls take care of Skellig until he recovers. Mina takes part in many of Michael’s 

ed the children’s relationship and its 

’

interactions between Michael and Mina “will be interpreted in the light of their previous 

interactions and create ‘internal’ expectations of relevance which will be strengthened, 

enriched or adjusted in the light of later encounters”.



echoic effects of the translator’s positioning.

translator’s 

the house that needs repairing. Michael’s parents are stressed over the ill baby and the house, 

house, Michael finds a strange creature (“I found him in the garage on a Sunday afternoon”, 

advantage of the arrival of his sister’s doctor and secretly enters the garage again, and this 

time the creature talks to him, although in an angry, impatient manner (“What do you want?”, 

Almond, 2007, ch. 3). That encounter troubles Michael’s sleep and builds into his anxiety 

enter the garage, and is again received with unfriendliness (“Go away”, 



– –

– –
–
–

– –
–

–
– –
–

– –

As the conversation is presented from the narrator’s point of view, direct speech in the 

1986/1995), in which Michael retells his and Mina’s words based on his interpretation of 

states in the past, since “in fiction everything is ‘reported’ by the narrator or author” (Uchida, 

also the whole narrative is based on Michael’s interpretation of the events/mental states. As it 

whether Michael’s narration is more or less faithful, 

narrator’s utterances is an interpretation of his thoughts, which can be entertained as an 

interpretation of a representation. This means that, embedded in the reader’s representation of 

order representation of Michael’s (as a narrator) 

environment of the characters. For example, by the narrator’s utterance “



”, the import is composed not only of the explicature that Michael did not respond to Mina 

but also of weak implicatures that convey the character’s attitudes such as “Michael was 

surprised by Mina’s sudden appearance”, “Michael was expecting to be busted by his parents 

so he was surprised when someone else approached him”, and “Michael was under the shock 

of talking to Skellig and did not react properly”. Therefore, those different assumptions lead 

conveyed in the reader’s interpretation process.

The representation of Mina’s intentions can also be multiple. Her sudden appearance 

and impatience with Michael (“ ”, “ ”

attitude “ ”, might contribute to the 

passage’s import with the assumptions that “Mina is impatient”, “Mina is doing that thing 

social clues”, “Mina is weird”. It should be noted, however, that the narrator’s words 

constrain how Mina’s speech is to be interpreted, since it was Michael’s perception that Mina 

“ ”. It also contributes, then, to the 

metarepresentation of Michael’s cognitive environment. Therefore, the metarepresentation of 

Mina’s intention is embedded in a higher order metarepresentation of the narrator’s intention.

a reader’s inferential 

about the narrative’s point of 

“ ” often focus on a narrative’s plot 

literal meaning. The metarepresentation of a narrator’s cognitive 

‘Are you the new boy here?’ said somebody.
I turned round. There was a girl’s head sticking up over the top of the 
‘Are you the new boy?’ she repeated.
‘Yes.’
‘I’m Mina.’



‘Well?’ she said.
‘What?’

sounding singsong voice, ‘I’m 
Mina. You’re...’

‘Michael,’ I said.
‘Good.’

‘Nice to meet you, Michael,’ she said through the wall, then she ran away.

how reads may metarepresent the minds of characters. First, the rendering of “new boy here” 

into “ ” encodes different concepts. While in the original text Mina’s utterance 

conveys the proposition “Michael is the new young person in the neighbourhood”, in the 

is “Michael is the person that has recently moved 

nearby Mina’s”. Therefore, their differences in age in relation to adults are not encoded in the 

translation. A wide range of implicatures such as “Mina is only interested in the neighbours 

that are her age and potential playmates”, “Mina sees Michael as less immature and calling 

him a boy highlights that”, “Mina is stressing that Michael is from the opposite gender” and 

“Mina is inserting Michael into the community by implying that he is a local kid” cannot be 

Mina “said” that Michael is the new boy conveys that, in the narrator’s view, Mina 

of “saying that”, in which case 

act of “asking that” of the 

“ ”, conveys that Mina thought the answer of whether Michael was the new 

ing age gaps and taking Michael’s answer for granted, the 

the narrator’s interpretation of the events; as a result, while readers of the translation will 

probably metarepresent Mina’s intentions differently, they may also metarepresent the 

translation narrator’s intentions differently, if they find relevance in his attitude toward what 



easily convinces Mina to let him show her something (“There’s something I could show you 

as well [...] I don’t even know if it’s true or a dream”, Almond, 2007, ch. 15), and the kids 

have no trouble in leaving Mina’s house and going secretly into the garage (“I tried to tell her 

with my eyes that we had to go”, Almond, ch. 19). There are, though, some issues of trust 

–
–

– – –

–

– –

–

– – –

– –

–

– – –

– – –



understanding ostensive behaviour. For example, the way Mina looks at Michael (“

”) has as import, among other things, the implicature that “Mina does not 

understand how Michael’s yard can be dangerous”, which strengthens the cognitive effects 

produced by her utterance (“ ”). Said utterance, however, can only produce those effects 

recovers only the explicature that “Mina has asked whether the garage was the place” would 

Mina’s behaviour (“ ”

(“ ”), which intends to reassure Mina. As a result of the passage, readers 

may metarepresent Michael’s cognitive environment as more robust when it comes to Mina. 

That is, Michael’s cognitive environment might be represented as having more assumptions, 

them can be understood as part of Michael’s cognitive environment).

Michael’s hesitation can also be interpreted as a reflex of Mina’s 

That resonates with Michael’s description of Mina in their second encounter, 

in which Mina is described as little, having “

” (Almond, 2007, ch. 9 / “

”

ch. 9). That description, already part of the reader’s representation of Mina, acquires new 

demonstration of how Michael and Mina’s relationship changed in

In this passage, the translator seems to echo the author’s views on behaviours suitable 



fridge, which are prone to being censored (Alvstad, 2018) remain “ ” 

Readers might, therefore, metarepresent the translator’s attitude as in agreement with the 

author’s views. That positioning , then, might be regarded as the translator’s 

reach) assumptions regarding the character’s need to disobey orders and manipulate 

‘Where we going?’ she said.
‘Not far.’

‘The place is filthy,’ I said. ‘And it’s dangerous.’

‘Good!’ she said. ‘Keep going, Michael!’

‘Here?’ she said.

‘Yes. Yes!’

‘We’ll need these,’ I said. I took the capsules from my pocket. ‘And these as well.’

‘Trust me,’ I said.

‘It’s not just that it’s dangerous,’ I said. ‘I’m worried that you won’t see what I think I see.’

‘I’ll see whatever’s there,’ she whispered. ‘Take me in.’

‘It’s all right,’ I said. Just keep close to me.’

I’d been wrong all along. Maybe dreams and truth were just a useless muddle in my mind.

When original and target texts are compared, the translation of “things” into 

“ ” makes different cognitive effects available for the reader. From the cognitive 



since the nature of Skellig is not clear and could fit into the concept encoded by “thing”. As 

–



the translation, the rendering of “scuttle” for constructions with “ ” could be interpreted 

as increasing the strangeness of the place and Michael’s fear, since the sound of steps is 

–

thing (“ ”), rather than “ ”, which could be associated with a 

relatively big animal, the rendering is “ ”, which encodes movement and 

manner, but not size. While the renderings of “scratch” also maintain the uncertainty about 

association between the sounds and Skellig, and of Michael’s becoming used to it, the lack of 

In the second passage, the rendering “ ”, 

previous paragraph, the diminutive in “ ”, instead of “ ”, adds an affective 

translation, due to the proximity of the sounds made by the little animals and Mina’s 

(“things”).

In addition to that, the rendering of “tea chests” into “ ”

has been described as hidden “behind a heap of tea chests” (Almond, 2007, ch. 4). The choice 

“ ”, however, more commonly encodes the concept of a small paper carton in 

the explicatures that “Skellig is a little being” or that “

slightly so that it does not collapse”, which will then have cognitive effects of contradiction 



metarepresenting that the more salient concept encoded by “ ” is not the intended 

one. However, that will only be possible if the concept of tea chests is available in the reader’s 

behind the tea chests, and Michael has to try to lean over them. The translation choice “

”, then, demands more cognitive effort, as the first interpretation that 

the reader’s mind is not the intended one, and provides maybe less cognitive effects than 

“ ” or simply “ ” would. The renderings “ ” or “

” or even a longer explanation about the tea chests that were used in 

their cognitive environment, while “ ” would adapt resemblance relations (Gutt, 2004), 

safer environment, where he has healed with the help of the children and owls (“But I’m 

getting strong, thanks to the angels and the owls”, Almond, 2007, ch. 42). In the last passage, 

Michael and Mina are waiting for Michael’s father to arrive with news from the baby, who is 

Michael and contributes to the book’s external relevance as displays of the author’s thoughts 

– – –

– –
– –
–

– –

– – –



– – –

– –

his metarepresentation of the character’s cognitive environments. Mina’s speech, for 

an import that is more determinate (“We need to accept we can’t know everything”, “We 

must use our imagination”). Following Sperber and Wilson’s (1986/1995) views on speech 

acts, the questions Mina poses (“ ”

one implication of Mina’s utterances is that readers are prompted to reevaluate the relevance 

of Michael’s questioning of Skellig’s nature (“ ”), representing it as a 

level communicative act, Mina’s speech is more indeterminate, because there is no straight 

showing Mina’s speech, then, the author conveys an impression, which can lead to 

assumptions on the character’s maturity and on the ways her reflections can be applied to 

one’s own life.

Mina’s speech about the chick’s dream (“ ”) 

conveys poetic effects that involve the weak implicatures that “Mina is using her imagination” 

and “people are like birds”. The latter assumption can be then strengthened by the character’s 

speech (“ ”). When Michael describes how he tried to find 

the happy half (“ ”), he conveys an impression to 

impression, then, involves Michael’s anguish, his longing to be alone with a numb heart and 



through scary times (the cat’s claws and Mina calling him brave).

Taken together, those impressions contribute to the narrative’s external relevance. It 

The narrative’s emphasis on imagination can be linked to the inferential aspect of 

interpretation, according to which one’s interpretation, despite being the most relevant 

external relevance are reached on the reader’s initiative (and, again, hinge on a reader’s 

sophistication/literary competence). Therefore, the author’s intention cannot be attributed to a 

It is worth mentioning Sperber’s (1994) interpreting strategies when considering 

62) as opposing “the reading position naturalised by the co selection of meanings in a text”, 

identify the author’s intentions, but do not accept them as true. A reader from a different 

lack of explanations one has for things that happen to us (“

”

I went out into the front garden with Mina. We sat on the front wall waiting for Dad’s car 

‘What does it mean,’ I said, ‘if Skellig eats living things and makes pellets like the owls?’

‘We can’t know,’ she said.
‘What is he?’ I said.
‘We can’t know. Sometimes we just have to accept there are things we can’t know. Why is 

your sister ill? Why did my father die?’ She held my hand. ‘Sometimes we think we should be able to 
know everything. But we can’t. We have to allow ourselves to see what there is to see, and we have to 
imagine.’



‘Sometimes they’ll be very scared,’ said Mina. ‘They’ll dream about cats climbing towards 
them. They’ll dream about dangerous crows with ugly beaks. They’ll dream about vicious children 
plundering the nest. They’ll dream of death all around them. But there’ll be happy dreams as well. 
Dreams of life. They’ll dream of flying like their parents do. They’ll dream of finding their own tree 
one day, building their own nest, having their own chicks.’

I held my hand to my heart. What would I feel when they opened the baby’s fragile chest, 
when they cut into her tiny heart? Mina’s fingers were cold and dry and small. I felt the tiny pulse of 

‘We’re still like chicks,’ she said. ‘Happy half the time, half the time dead scared.’

trickling through my tightly closed eyelids. I felt Whisper’s claws tugging at my jeans. I wanted to be 

‘You’re so brave,’ said Mina.
And then Dad’s car came, with its blaring engine and its glaring lights, and the fear just 

original text, the four instances of the clause “we can’t know” and the elliptical “but we can’t 

[know everything]” reinforce Mina’s assuredness that people must use their imagination. As a 

Similarly, the three repetitions of the verb “increased”, in reference to Michael’s fear, 

and the structures “very + adverbs quickly and gently”, in reference to is trembling, 

structure “ ” procedurally constrain how Michael’s fear is to be represented, 

(“ ”). Therefore, there are no cues to the relevance of 

Michael’s trembling. As in the discussion of the previous passage, implications made 

no evidence to the translator’s positioning could be found, since there are no cues to the 

this passage, could be accounted for as the translator’s following of the Brazilian publishing 



industry’s avoidance of repetition; on the other hand, especially in the previous passage, the 

repetitions and its effects on readers would not have been part of the translator’s 

allowed for additional conclusions on the translator’s metarepresentation of the cognitive 

environment of her readers. Those additional conclusions, however, pertain to the researcher’s 

metarepresentation of the translator’s intentions. It is worth considering whether the 

translator’s choices are seen as authorial by readers. The choices made in the translation, and 

section 2, in which the original language of the narrative is highlighted in a footnote (“

‘Alegria, em inglês’” . T.N. “Alegria, ”

’s internal relevance by adjusting the readers’ cognitive environment, the 

footnote also gives relevance to the translator’s intentions, which are external to the narrative 

world. Readers may reach assumptions regarding the narrative’s original language and the 

translator’s representation of their own linguistic abilities. In the remainder of the narrative, 

not aware they are reading a translation or do not find relevance in the translator’ attitude) 



metarepresentation of those cognitive environments. The investigation’s account of the import 

order communication act’s import.

Regarding the translation of YA literature, it showed that the translator’s 

the cognitive environments of original and translation readers. As the narrative’s external 

author’s import. Therefore, translation is echoic only to those who find relevance in aspects 

comparing the original and target texts. Translation choices, however, impact target readers’ 

translator’s cognitive processing (Goethals; de Wilde, 2009). As such, choices were 

interpreted as indicatives of the translator’s metacognitive processing.



depending on the addressee’s cognitive environment. It showed how metarepresentation, a 

deal with the object of literature, which in the present research was applied to the “macro” 

level of text processing. Future research might delve on the “micro” level, focusing on 
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–

“ —
”

. Narratological translation studies (Schiavi, 1996; O’Sullivan, 2003; 

Hermans, 1996) argue that in translations the narrator’s voice communicates, in addition to 

the characters’ and implied author’s voice, the translator’s voice. 

reader’s minds as embodied, 

“cognitive encodings embedded in textuality” 

narrator’s 

representation of a character’s intention

of literary works “draws on the same basic cognitive and communicative abilities used in 

face exchanges” (Wilson, 2018, p. 185). By assembling the notions of 



the latter questioning the former’s authority to discuss literature and 

that linguistic analyses simplify “the works of literature into compilations of language units” 

–

–

–

addressee’s 

and the challenge of the limits of RT’s contributions to the study of 



narratives’ impacts on readers are highly subjective), van Peer and 

it is “the comparison or even contestation of theories and methods that may help us to 

overcome our present limitations [regarding monodisciplinary research on narratives]” (

on RT’s notion

on RT’s interpretive use of language

makes the translator’s attitude relevant and decides to regard 



metarepresentation according to Marín García’s (

as kinds of concepts that are “

”

(O’Sullivan, 2003) and 

In narratology, Cohn’s (1978) categories for speech representation (quoted monologue, 

characters’ minds does not rely solely on inner speech:



—

on in their own and other’s minds

The use of folk psychology to understand one’s and others’

extending to children’s literature 

Zunshine’s (2006) argument that the simulation of minds is what makes fiction interesting, 

in order to represent the character’s 

mental states and their own representation of the character’s thoughts and emotions. Silva 

(2013) shows how fantasy YA fiction triggers interpretations on the characters’ mental states, 

’s perceptual point of view (Stephens, 2010) 

consists mostly of Michael’s perception of events and things, the narrative prompts second

narrative shows improvements in the character’s third

may stimulate readers’ improvements in their own ToM. In 

translation choices could lead to different models of the character’s minds.

theoretic terms, another person’s consciousness can be represented 

metarepresentation “involves a higher

embedded within it”. Metarepresentation has a role in identifying the communicator’s 



addressees’ 

2000/2010), the translator communicates her interpretation of the source author’s thoughts 

characters (in which case an embedded metarepresentation of another character’s cognitive 

communicative act. Translation choices can be correlated with the translator’s 

understand the character’s motivations. In the relevance

character’s mind.



intuitively created based on the reader’s expectations of relevance: relevance, then, explains 

reader to find relevance in assumptions about the characters’ mental states, metarepresenting 

narrator’s intentions. The first 

‘Are you the new boy here?’ said somebody.
I turned round. There was a girl’s head sticking up over the top of the wall into the back lane.
‘Are you the new boy?’ she repeated.
‘Yes.’
‘I’m Mina.’

‘Well?’ she said.
‘What?’

sounding singsong voice, ‘I’m 
Mina. You’re...’



‘Michael,’ I said.
‘Good.’

‘Nice to meet you, Michael,’ she said through the wall, then she ran away.

narrator’s point of view is perceptual. Such a 

narrator’s perception of events, can be described in relevance

interpretive use of language. The narrator’s voice, then, can be understood as conveying his 

the narrator’s utterances metarepresent

the narrator’s voice, they

regardless of their (un)awareness of the narrator’s 

readers may metarepresent Michael’s cognitive environment as containing several 

his lack of response to Mina (“I stared at her”), such as “Michael was 

surprised by Mina’s sudden appearance”, “Michael was expecting to be busted by his parents 

so he was surprised when someone else approached him”, “Michael was under the shock of 

talking to Skellig and did not react properly” and “Michael want to be alone”.

A further contribution of RT’s construct 



In narratological translation studies, Chatman’s (1978) model of narrative 

communication was developed by Schiavi (1996) and O’Sullivan (2003) to accommodate the 

construction in the reader’s minds (Stockwell, 2019). Therefore, the implied author, in 

mediating “

”

Schiavi (1996), Hermans (1996) and O’Sullivan (2003) argue that the translator has a 

voice, or discursive presence, which usually counterfeits the narrator’s words but can 

sometimes be audible when it “becomes dissociated from the one it mimics” (Hermans, 1996, 

p. 43). O’Sullivan contends that in literature for young readers the translator’s voice is more 

in children’s literature

that of positioning, which “

make not just their presence but their views felt even as they report someone else’s words” 

(Hermans, 2020, p. 424). The translator’s positioning, then, relates to the translator’s attitude 

Following O’Sullivan’s (2003) assumption that the translator’s voice is more audible in 

original were associated with the translator’s voice



translator’s positioning (Hermans, 2014) in relation to adolescence and adolescent readers 

, since the translation’s implied reader is 

similar to the original’s

translations are echoic, conveying the translator’s positioning.

characters’

Translation choices were correlated with both the translator’s metarepresentation of the shared 

cognitive environment between original author and readers and the translator’s 

metarepresentation of her target readers’ cognitive environment. Some of the translation 

choices could be associated with the translator’s metarepresentation of her readers’

relevant for the readers’ interpretations. The search for external relevance was associated with 

a reader’s metarepresentation of the author’s the translator’s intention,

The translator’s positioning

translator’s intentions. Therefore, the translation is echoic only to those who find relevance in 

O’Sullivan (2003) argues that the translator’s voice is evident when the narrator’s voice in the translation is 
not assimilated into the narrator’s voice in the original, i.e., the narrator’s voice in the translation is dislocated 



cognitive narratological analysis is interested in identifying the translator’s voice in 

(O’Sullivan, 2003),

translator’s attitude

Therefore, both approaches converge in that the author’s and translator’s 

Although “intention” can be problematic in literary theory,

degree, the reader reconstructs the author’s intentions

Beier (2003), the assumed communicator’s intention th

can be parallel to narratology’s implied 

author. Such a notion of implied author conforms to RT’s definition of intention, which is an 

metarepresent the cognitive environment of implied readers when producing a text. Gutt’s 

associated with Hermans’s (2014) view of translation as reported speech

. Since Hermans’s (2014) 

of the translator’s positioning would be better accommodated in an interface between CN and 



–
–

– – –

–

– –

–

– – –

– –

–

– – –

– – –

characters’



the narrator’s interpretation of Mina’s piercing look (“ ”) her 

intention of finding out Michael’s intentions, her desire for explanations or her suspicion of 

Michael’s motives. Such assumptions are strengthened by Michael’s answer (“

”), which may lead to assumptions ability to recognize Mina’s doubts and his 

. The character’s intentions, therefore, may serve 

ostensive stimulus for the metarepresentation of the implied author’s intention of 

translator’s positioning (Hermans, 2014):

‘Where we going?’ she said.
‘Not far.’

‘The place is filthy,’ I said. ‘And it’s dangerous.’

‘Good!’ she said. ‘Keep going, Michael!’

‘Here?’ she said.

‘Yes. Yes!’

‘We’ll need these,’ I said. I took the capsules from my pocket. ‘And these as well.’

‘Trust me,’ I said.

‘It’s not just that it’s dangerous,’ I said. ‘I’m worried that you won’t see what I think I see.’

‘I’ll see whatever’s there,’ she whispered. ‘Take me in.’

‘It’s all right,’ I said. Just keep close to me.’

I’d been wrong all along. Maybe dreams and truth were just a useless muddle in my mind.

he translation of “things” into “ ” makes different cognitive effects available 

translation readers’ 



encoded by “thing”. That change might have been motivated by the translator’s intention of 

different interpretations, such as Michael’s handling of medications and alcoholic beverages. 

Those choices can be interpreted by the reader as echoing the translator’s positioning 

might, then, metarepresent the translator’s 

“All reading is always a physical act that involves the ongoing interaction of 

an embodied brain with a text that is also, in one form or another, a material artefact” (Trites, 

is related to a reader’s sophistication (Nikolajeva, 2010) and can lead to 

considerations on a narrative’s significance (Stephens, 2010), which is unstated and relates to 

“what the text ‘means’ in a thematic, ethical or moral sense, or

” (Stephens, 

differently readers model the characters’ minds. The awareness of 



model of the characters’ minds that readers of 

character’s maturing ToM

communication. The narrative’s significance (Stephens, 2010), then, is reached by those 

–

a cognitive effect is a “change of mind” (Sperber; 

communicator’s intentions are not decoded, 

Interpretations are a product of the addressee’s expectations of relevance, which determines 

what assumptions will be used in the interpretation process: “The aim of communication in 

impossible duplication of thoughts” (Sperber; Wilson, 1995, p. 200).

readers’ 

resent the characters’ 

author’s intentions and his consideration of indeterminate import. The translator’s intention, 



hinges on the reader’s metarepresentation of the communicators’ –

such associations between the narrative and its theme as the readers’ search for the author’s 

– –



to reach the narrative’s significance, in narratological terms, would then be related to 

reader’s 

import is not equal to the narrative’s significance Since the narrative’s significance relates to 

communicative act’s import, which is indeterminate and relies on 

I went out into the front garden with Mina. We sat on the front wall waiting for Dad’s car 

‘What does it mean,’ I said, ‘if Skellig eats living things and makes pellets like the owls?’

‘We can’t know,’ she said.
‘What is he?’ I said.
‘We can’t know. Sometimes we just have to accept there are things we can’t know. Why is 

your sister ill? Why did my father die?’ She held my hand. ‘Sometimes we think we should be able to 
know everything. But we can’t. We have to allow ourselves to see what there is to see, and we have to 
imagine.’

‘Sometimes they’ll be very scared,’ said Mina. ‘They’ll dream about cats climbing towards 
them. They’ll dream about dangerous crows with ugly beaks. They’ll dream about vicious children 
plundering the nest. They’ll dream of death all around them. But there’ll be happy dreams as well. 
Dreams of life. They’ll dream of flying like their parents do. They’ll dream of finding their own tree 
one day, building their own nest, having their own chicks.’

I held my hand to my heart. What would I feel when they opened the baby’s fragile chest, 
when they cut into her tiny heart? Mina’s fingers were cold and dry and 

‘We’re still like chicks,’ she said. ‘Happy half the time, half the time dead scared.’

trickling through my tightly closed eyelids. I felt Whisper’s claws tugging at my jeans. I wanted to be 

‘You’re so brave,’ said Mina.
And then Dad’s car came, with its blaring engine and its glaring lights, and the fear just 

In this passage, Mina’s speech conveys the propositions that “There are things we 

cannot explain”, “Good and bad things happen” and “It is natural to be scared”, 

narrator’s description of Michael’s internal states conveys an impression that may 

its array the propositions that “Michael is scared” and “Michael’s fear does not let him accept 

Mina’s words”. That impression can be said to be a result of immediate



reader nearer to the narrator’s experience, metarepresenting the narrator’s

Sophisticated readers may try to correlate the passage’s import with the real world, in an 

attempt to establish a relationship between the narrator’s intentions and the author’s intentions. 

Michael’s experience is somehow related to our own experience in the real world, and that 

Mina’s tranquillity should be aimed for. Such an interpretation would correspond to the 

narrative’s significance, the second level act’s import, which has the first level

The interpretation of a narrative’s significance, then, is not unanimous, since even 

O’Sullivan, 2003; Gutt, 2000/2010, 

resonates with CN’s central commitments of 

Marín García’s (2017, 2019)



of a construct relates to its explicit definition such that “there is no doubt 

assumptions” (Marín García, 2017, p. 86). The explicit definition does not demand rigidity, 

– “a representation of a 

within it” (Wilson, 2012, p. 230). Metarepresentations are involved in communication and 

metarepresentation (“The communicator produces a stimulus which makes it mutually 

stimulus, to make manifest or more manifest to the audience a set of assumptions I”, Wilson, 



dequacy refers to the construct’s 

to the research tradition’s commitments. 

adding the representation of the characters’ minds to the mental models they create of the 

characters’ 

The construct’s “

” (Marín García, 2017, p. 89). As described 



metarepresentation can also account for the translator’s and author’s attitude. T

for example, to explain the translator’s positioning (Hermans, 2014) and how it is perceived 

by readers, something which is not in the scope of ToM’s application in CN (see Chapters 1 

narratives, as it underlies the translator’s choices, the different interpretations reached by 

readers and prompted by translations and the awareness of the translator’s positioning by 

“mind relevant aspects of storytelling practices” (Herman, 2009, p. 30). RT provides a 



metarepresentations vary according to the addressee’s cognitive environment. 

construct that can be used to explain both the translator’s 

This was shown by the interface’s 

–

“selective (and sometimes ill

domains in other fields” (Herman, 2009, 

– the “hard core” of RT (Allot

, the discussion on the translator’s 

and echoic effects to explain how the translator’s intentions are metarepresented. Although 

not all of RT’s theoretical assumptions must be 

’s 

“

–
”.



communication and narrative’s significance can be understood

underlying even “formal categories” (Sperber; Wilson, 1995, p. 215) such as the classic 

interface helps to pinpoint the translator’s role as an 

–

–

translator’s positioning (Hermans, 2014), then, can be understood as a product of her sense

translation rearders’ interpretation. Additionally, the translator’s positioning may or not be 

Hermans’s (2014) argument in favour of all translations being echoic and accommodates it 

translations of other kinds of media, relying on  RT’s aim of explaining any act of 

communication and Hermans’s (2020) assumption that the translator’s positioning can be 



–
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David Almond’s 

narrative’s 

In Chapter 1, “

”, 

characters’ 

The identification of the narrator’s voice

the narrator’s interpretation of events.

a reader’s 

narrative’s significance (Stephens, 2010).

not be classified as instances of the translator’s voice, according to O’Sullivan (2003). 

translator’s positioning

choices did not prompt different interpretations from the original. The translator’s positioning

– – the narrative’s significance

contingent on the reader’s sophistication



In Chapter 2, “

”, 

the translator’s positioning 

relevance in the translator’s intention, 

In Chapter 3, “

”, 

–

narrative communicators’ –

translator’s positioning (Hermans, 2014)

narrative’s significance (Stephens 2010),

Marín García’s (2017, 2019) criteria showed that 



translator’s voice (O’Sullivan, 2003) and positioning (Hermans, 2014), and

the narrative’s significance to the implied translator’s 

and for the “layering” 

of RT’s contribution to literary stud

stration that RT’s core and 



O’Sullivan, 2003; Schiavi, 1996)

values “YA literature as a 

destination”

’s literary value

researcher’s own profile, in line with Ryan’s (2010 we must trust “the 

ability of our own mind to figure out how the mind creates, decodes and uses stories” and that

“

”.



a reconciliation of RT and literary theories reveals that “not only 

the critic’s own predilections on his 

considers more relevant”

’s

a reflection of the theory’s 

“
”
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’
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–

– I’m called Mina. You...

– –

– –

–

–

–

– –



–

–

–

–

– And it’s dangerous.

–

–



– –

– –

–

–

– –

– –

–

–



– –

– –

–

It’s not only that it’s dangerous.

–

– –

– – – Let’s get 



– –

– It’s all right –

–

–

Maybe Mina wouldn’t see a thing.





–

for Dad’s car to enter the street.

– –

–

– –

– –

– –

– –

– –

–

–



Sometimes we must accept there are things we can’t know

–

–

–

Sometimes we think we should have the ability to know everything. But we don’t have

– –

–

– – –



hen they opened the babe’s fragile chest? When they cut her to get to her tiny heart?

Mina’s fingers were cold, d



– –

–

– –

Whisper’s claws tu

The repetition of the same form “ ” strengthens the interpretation that both occurrences are 

– –

– –

Then Dad’s car arrived, with the 



–

–

– –

– –

…

– –

–

–

– –

– –

– –

– –

“Alegria”,
“

“Joy”, in English (Translator’s Note).
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