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Resumo

Esta monografia é uma proposta de Ensino da justiça social. Ela propõe duas unidades

didáticas para o ensino de inglês como língua estrangeira voltadas para jovens adultos

brasileiros de nível Pré-intermediário para ser adotado por cursos livres de idiomas. Os temas

das unidades, “Direitos da criança à educação” e “(Des) igualdade de gênero" foram

escolhidos visando promover reflexões e discussões que façam sentido e ao mesmo tempo

conscientizar os alunos sobre as injustiças sociais que ocorrem em diversas áreas da vida. Tem

como propósito não somente ensinar alunos sobre o idioma mas como também induzir uma

reflexão crítica sobre as questões das injustiças sociais e educá-los para se tornar cidadãos

críticos, os objetivos do Letramento crítico.

Utiliza a ideia de que o aprendizado do idioma é “apreender a se comunicar” e as premissas e

princípios da Abordagem Comunicativa de Ensino. O princípio comunicativo, princípio da

tarefa e o princípio da significação informaram a maior parte das decisões acerca da produção

de material. É baseado no trabalho dos autores: Richards and Rogers (2002), Mattos (2014),

and Brown (2004)

Espero que “Getting Involved” ajude alunos a não somente pensar de forma crítica sobre as

injustiças sociais do mundo mas como também no seu papel em ajudar a solucionar essas

injustiças.

Palavras-chave: Ensino de Justiça Social. Letramento Crítico. Abordagem Comunicativa de

Ensino.



Abstract

This paper is a proposal for Social Justice Teaching. It proposes two didactic units for the

teaching of English as a foreign language aimed at young Brazilian adults who are at the

Pre-intermediate level to be adopted by Language schools. The themes of the units,

“Children's right to education” and “Gender (In) Equality'' were chosen to promote

meaningful reflections and discussions whilst raising awareness of social injustices that occur

in various areas of life. It is meant not only to teach students about the language but also to

induce a critical reflection on social justice issues and educate them to become critical

citizens, the goals of Critical Literacy.

It works with the idea that language learning is “learning to communicate” and it draws on

the premises and principles of Communicative Language Teaching. The Communicative

principle, task principle, and meaningfulness principle informed most decisions regarding

material development. It is grounded on the work of the authors Richards and Rogers (2002),

Mattos (2014), and Brown (2004).

I hope Getting Involved will help students to not only think critically about the social

injustices of the world but also their role in helping to solve these injustices.

Keywords:  Social Justice Teaching. Critical Literacy. Communicative Language Teaching
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1 INTRODUCTION

Long ago I decided to pursue the career of English Teaching after I was invited by the

English teacher of my British school to be an English tutor for my fellow foreign classmates.

Since then I have been involved in developing my teaching practices and asking myself what

to teach and how to teach it.

Starting CEI back in 2016 was one of the best decisions that I have made as an English

teacher. It has equipped me with the knowledge and tools I needed to be a better teacher. It

has allowed me to make informed choices in my teaching, whereas before I did something by

intuition, now I was doing something that I knew about.

As an English teacher, material development has always been a challenge. The

selection of materials and the elaboration of questions that were able to teach and test students

effectively was always regarded as a daunting task by me. However, the knowledge I have

acquired from CEI has helped me greatly while doing this paper.

Getting Involved is an attempt to integrate the principles of Communicative Language

Teaching with Social Justice Teaching. It uses a Critical Approach to learning. The objective

is to induce a critical reflection on social justice issues and foster the development of

citizenship skills. More is said about this on the Rationale of this paper.

So, the name “Getting Involved” sprung to mind since the idea is not only to raise

awareness of these topics but also “to promote social change, the inclusion of marginalized

groups and citizenship education” (MATTOS, 2014, p. 129).

Two units were developed and two themes were chosen for each unit. Both units are

aimed at young Brazilian adults who are at the Pre-Intermediate level and learning English as

a foreign language, which refers to B1 level in the Common European Framework of

Reference, that is Independent users. Both should be used together as they are interrelated.

The themes that were chosen for this paper, namely Children's right to education, and

Gender (In) equality should be appealing since these learners are beginning to develop skills

to talk about their experiences or dreams and also to give explanations for their opinions and

preferences, so these themes are intriguing and generate a lot of discussion.

In Unit 1, “Survive, Thrive and Transform”, students will work with Children's right

to education. The unit aims to discuss a topic in a respectful manner while setting

communicative goals. The unit is structured in sections that refer to the 5 language skills:
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Listening, Reading, Speaking, Writing, and Grammar. Grammar is regarded as a skill and is

taught inductively. Students work with the genres of letters. It also contains a Teacher’s guide,

with a description of what entails each section of the unit, guidelines on how teachers should

work with this unit, and a Self -assessment section designed to enable students to conduct an

effective assessment of their work. To me, this theme was a true example of how inequality

can affect lives and what can be done to make it better.

It is organized in the following sections: “Before we begin”, which is a warm-up

section designed to raise awareness of the topics, “Listen-up”, “Read and Learn”,

“Speak-out”, “Learn some more”, “Look it up”, “Grammar in Focus”, “Grammar in use”,

“Now it's your turn to write”, Unit´s Round-up” and “Accessing my work”.

The second unit, “Stronger Together” deals with Gender (In)Equality and how this

cause should attract our attention in attempting to create an equal and just world. The aim of

this unit, also communicative, is to express an opinion about a controversial topic. The unit is

structured in the same way as unit 1, which will shortly be explained. Some sections refer to

the 5 language skills. Again grammar is taught inductively and students work with the genre

of an opinion article. Like unit 1 it contains a Teacher´s guide, with a description of each

section and guidelines for teachers on how to work with this unit. It also contains a

Self-assessment section. The theme of Gender Equality is of real interest to learners at that

age. Also, the listening activity involves a talk delivered by Harry Potter’s famous actress,

Emma Watson. Students are going to be engaged by the notions of gender stereotypes and

they will have a lot to say about it.

It is divided in the same way as unit 1. It starts with “Before we begin” then

“Listen-up”, “Read and Learn”, “Speak-out”, “Learn some more”, “Look it up”, “Grammar in

Focus’, “Grammar in use”, “Now it's your turn to write”, “Unit Round-up” and “Accessing

my work”.

Finally, I hope that the units developed as part of this paper achieve the learning

objectives proposed. And that it inspires the development of other papers regarding Social

Justice Teaching , which will be important in helping both teachers who are educators and

learners to make significant changes that will reduce inequalities and create a better world.

This material was developed for educational purposes only and therefore not intended

to be sold or used as the object to any other profitable goals. It can be used in classes when its

author is expressly mentioned.
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2 DEVELOPED MATERIAL

The developed material will be presented on the following pages.

Figure 1 – Page 1

Source: Created by the author (2018)
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Figure 2 – Page 2

Source: Created by the author (2018)
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Figure 3 – Page 3

Read article on: ttps://medium.com/@UNICEFChad/what-if-children-were-taking-over-994ba4981eb6

Source: Created by the author (2018)
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Figure 44  –  Page 44

Souce: Created by the author (2018)
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3 RATIONALE

Get Involved draws on the premises and principles of Communicative Language

Teaching (From now on now referred to as CLT) and it is an attempt to promote Social Justice

Teaching supported by Critical Literacy, while at the same time striving to achieve

communicative goals in language learning.

It works with the idea that language learning is “learning to communicate”

(RICHARDS; RODGERS, 2002, p. 156) therefore it aims to promote learning to ultimately

develop communicative competence. CLT works with three principles: Communicative

Principle, Task principle, and Meaningfulness Principle (RICHARDS; RODGERS, 2002, p.

161).

According to the authors “learning activities are consequently selected according to

how well they engage the learner in authentic language use (rather than merely mechanical

practice of language patterns)” (RICHARDS; RODGERS, 2002, p.161).

Observing the three principles, this paper will work with three basic premises:

1. “Activities that involve real communication promote learning” (Communicative

Principle);

2. “Activities in which language is used for carrying out meaningful tasks promote

learning” (Task Principle);

3. “Language that is meaningful to the learner supports the learning process

(Meaningfulness Principle) (RICHARDS; RODGERS, 2002, p. 161).

These principles have informed most of this paper´s decisions regarding material

development. This is going to be explained further throughout this chapter.

Since it is a proposal for Social Justice Teaching, the units in this paper were designed

to induce a critical reflection on social justice issues, issues that are the fruit of inequalities.

(MATTOS, 2014, p. 126). The first unit deals with Children's rights to education and how

these rights work in favor of some and not of others. The second unit deals with Gender

Equality and how this issue should attract our attention in attempting to create an equal and

just world.

These themes were chosen not only to foster critical thinking but also to educate

students to become critical citizens (MATTOS, 2014, p. 127). Since, according to the author,

this should be the aim of Critical Literacy. Methodology which was integrated as a suggestion
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for teaching EFL in Brazil shortly after the publication of the National Curriculum Guidelines

for High School Teaching (BRAZIL, 2006).

More should be said about Critical literacy, a methodology that has inspired the

making of this paper. According to Janks:

Essentially, Critical Literacy is about enabling young people to read both the word
and the world in relation to power, identity, difference and access to knowledge,
skills, tools and resources. It is also about writing and rewriting the world [...]
(JANKS 2013 apud MATTOS, 2014, p. 227)

So, the name Getting Involved sprung to mind since the idea was not only to raise

awareness of these topics but also “to promote social change, the inclusion of marginalized

groups and citizenship education” (MATTOS, 2014, p.129).

Mattos and Valério (2010; 2014) apud Mattos (2014) have proposed a discussion on

how Critical Literacy may be integrated with the Communicative Approach, which according

to the author, is one of the most common methodologies for teaching English as a Second or

Foreign Language nowadays.

But one is connected to the other. Since Critical Literacy sees language as “a space for

meaning-making and representations of the subjects and the world” (JORDAO, 2014 apud

MATTOS, 2014 p. 73) and thinking about what it entails critically, which Critical Literacy

names reflexivity , then the connection becomes even clearer.

If we adopt Menezes de Souza explanation, namely that:

reflexivity means “not only to read, but also to read by reading ourselves , in other
words, to be conscious all the time of how I am reading, how I am making meaning,
and not to think reading is a transparent process[...] (SOUZA, 2011 apud MATTOS,
2014, p 296. )

We can see how meaning is of paramount importance as is for Communicative

Language Teaching.

CLT has two main aims: make communicative competence the goal of language

teaching and develop procedures for the teaching of the four language skills (RICHARDS;

RODGERS, 2002, p. 155).

In the next paragraphs will follow a discussion of the theoretical background that

provided the basis for the development of the activities for each of the core skills: Listening,
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Reading, Speaking, Writing, Grammar, and also other skills in the sections: “Get the sound

Right”, “Learn your Vocabulary” and “Assessing my work”. There is an additional reading

section called “Learn some more”.

Each of the five skills refers to the sections: “Listen-up”, “Read and Learn”, “Speak

Out”. “Now it's your turn to write” and “Learn Grammar!” Although they are treated

separately throughout the units, each section referring to a specific language skill, they should

all be integrated. For instance, students may be learning how to read while at the same time

practicing written skills.

The listening skill refers to the section “Listen-up!”. The activities developed in this

section are aimed at developing students’ Top-down and Bottom-up listening skills.

Bottom-up skills “involves the ability to recognize the linguistics features of a language”, this

means L2 learner´s knowledge of the language itself and top-down skills “contends that the

decoding of verbal messages depends more on listeners” prior knowledge of the world and/or

the topic of the text than on knowledge of the language itself or its acoustic signals

(Bernhardt, 1991; Carell, Devine, Eskey, 1991; Swaffar Arens, & Byrnes,1991; Kern, 2000,

Buck, 2003; Flowerdew & Miller, 2005 apud Ableeva, 2008). An example of top-down

activity is “What points are made in the video?”, not only do they need to understand the

video but are also led to make associations with the previous background knowledge that they

may have, aimed at expanding students' schemata.

Getting Involved uses the Communicative Approach to teaching and assessing L2

listening comprehension (ABBLEVA, 2008). This approach has two basic premises:

authenticity and purposefulness. So, the listening tasks contain samples of authentic language

taken from authentic sources that are meaningful to the learner. The activities also focus on

language use, for example: identifying a function that a particular word or sentence has, such

as “Why does the speaker mention episodes of her early life?”. The purpose of this is to test

whether the learner has understood how the language has been employed and to what purpose.

The Reading skills refer to the section “Read and learn”. It is important to point out

that the aim here is not solely reading comprehension. Since Getting Involved is grounded on

Critical Literacy, the objective is to make students question the text, to be critical about what

they are reading, and to engage the reader to respond to the text. For example, “why do you

think getting every child to school is important?” or “What values are present in this piece?”,

also asking them to identify a powerful sentence in the text, a Text-rendering Experience
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Technique (FISHER; FREY, 2015). Meaningful discussions are essential for a deep

understanding of complex texts and ideas (FISHER; FREY, 2015).

The section follows the lesson stages mentioned in Grabe and Stoller (2013). So, in the

pre-reading, they are required to make predictions on what they are about to read. For

example: “Why would a superhero figure send the wrong message?”, before they read the

text. Then the while-reading activities confirm predictions and clarify comprehension. Then in

the post-reading, they are asked to share their ideas with the class or make a summary with

the most important points.

It is aimed at developing micro-listening skills as well as macro-listening skills, which

according to Brown (2004) refers to a range of possibilities. An example of the application of

micro-listening skills in this material, involves the recognition of words, that is, how a

particular meaning might be expressed in a different way whereas macro-listening involves

recognizing a particular function of the text. As examples of the latter, we can consider the

question type “fact and opinion”, in which students identify whether the passage refers to a

fact or an opinion or the type of question “author´s attitude and opinion” where students

identify the author's views and opinions. These types of questions can be found in the section

“Learn some more”.

It is also aimed at developing different reading strategies, so they are required to scan

the text and identify some specific information and also to skim it to get the central idea or

ideas of the text (BROWN, 2004).

Following this, is the Speaking section referred to as Speak-Out. Here it is important

to point out that the author believes that speaking activities work best if they have a topic to

guide the discussion. For that reason, the speaking activities are always integrated either with

a reading or a listening section. Also, as Brown points out:

no speaking task is capable of isolating the single skill of oral production.
Concurrent involvement of the additional performance of aural comprehension and
possibly reading, is usually necessary (BROWN, 2004, p. 143 ).

Again the concepts of micro and macro skills, according to Brown (2004) were

employed in this section. Micro-speaking skills refer to the linguistic aspect of language. Are

they able to use grammatical structures to convey meaning? Do they do so naturally? And the

macro-skills “imply the speaker’s focus on larger elements such as fluency, discourse,
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function, and style” (BROWN, 2004, p. 142 ). Now an exemplification of how this works in

Getting Involved would be the unit´s aims, (engage in meaningful and respectful discussion

and to express an opinion about a controversial topic). The latter refers to macro-speaking

skills, specifically “appropriately accomplish communicative functions according to

situations, participants and goals” (BROWN, 2004, p. 143 ).

Next, the grammar section is referred to as Learn Grammar. It should be pointed out

that Getting Involved adopts teaching grammar as a skill, which means “guiding the learner's

attention to grammar and designing tasks which help us to teach learners the skill of using and

attending to grammar in language use” (BATSTONE, 1994, p.99).

This is why this chapter discusses 5 skills and not 4. So the key to this section was the

idea of Contextualization and Grammar in use. Grammatical structures are always presented

in a contextualized manner and with samples of real, authentic language. In line with CLT, it

shifts away from the focus on language forms to a focus on meaning and language use in

communicative contexts (NASSAGI; FOTOS, 2011).

Grammar is always presented inductively in Getting Involved which means

“knowledge of grammatical rules should be acquired through exposure to samples of speech

that present a particular construction” (SHALIPA, 2013, p. 178 ). So in Getting Involved,

students are prompted with these samples and then there are discussion questions to make

them notice the targeted structure. So, the role of the teacher is to elicit the rule from the given

input, and of the student to subconsciously learn it by recognizing the recurring patterns

(THORNBURY, 2006).

Then, students have to do some activities which will test whether or not they have

understood the rule. These are matching activities and fill in the gaps activities which work as

concept-checking exercises. And in regard to the section Grammar in Use, this is designed

specifically to present the targeted structure in a contextualized and meaningful way.

Only then, in Grammar in Focus, are they expected to have inferred the rule and

should then be able to complete the tables, such as Conditionals and difference between Past

Simple and Present Perfect.

The writing section, referred to as “Now it's your time to write” understands writing as

a process. So an interesting feature of Getting Involved is that it allows students to work with

all stages of the writing process, planning, drafting, editing, rewriting (OLIVEIRA; TENUTA,

2011).
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It teaches students to plan what they are writing, and this is important since on the

planning stage the contextual elements for the production of a text need to be considered. For

example, when writing a letter to a sponsored child, students need to ask: who is writing the

letter? Who are you writing to? What is the genre of this text? Why are you writing? What are

you writing for? (OLIVEIRA; TENUTA, 2011)

This concerns the fact that a writing piece should have a social destination.

(OLIVEIRA; TENUTA, 2011). For example, the opinion article to be posted on the Guardian

has a social destination. It is a text that exists in the real world. A paragraph is not a text that

exists in the real world. Ultimately, this section shifts away from decontextualized texts, or

fragments of texts that are not integrated with the real use of the foreign language.

(OLIVEIRA; TENUTA, 2011).

Rather, this section focuses on giving the students the elements they need to become a

text producer (OLIVEIRA; TENUTA, 2011). They are given enough input and they are taught

what to write and how to write it. For example, when writing the letter for a sponsored child

they are given tips on how to write these types of letters. Also, in the planning stage, a

comprehensive outline is provided.

It is also important to point out that in the writing practices students are supposed to

work with different genres of text, varying the types of genres taught through the units. The

diversity of genres is defended by the authors (OLIVEIRA; TENUTA, 2011).

The definition of text genres adopted in this material is: “a staged, goal-oriented,

purposeful activity in which speakers engage as members of our culture” (MARTIN, 1984

apud PALTRIDGE, 1996, p. 238 ). This is in line with the fact that writing should always

have a social destination.

Now, this paper will discuss some of the theoretical backgrounds that provided the

basis for the production of the pronunciation, vocabulary, and self-assessment activities, but it

is not in the scope of this paper to extensively discuss the theories adopted for these sections.

Firstly, Pronunciation is referred to as Get the sound right. It is important to point out

the target audience is not only learners of a foreign language but also Brazilians.

The key concept here is noticing. The difference between the L1 and L2 sounds must

be noticed. (ZIMMER, SILVEIRA, ALVES, 2009). For example, the activities in which

students have to work with minimal pairs are a good example of how to help students
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distinguish between the different sounds. How these sounds can produce a difference in

meaning, for example, in the case of the minimal pairs.

Students are required to identify similar sounds, find the different sounds that are

different. This helps students’ perceptions. It is also recommended that students try out their

pronunciations, checking pronunciation if they need to do so.

Then, in the vocabulary section referred to as “Know your vocabulary”, students are

expected to negotiate meaning. So for example, they are asked to identify connotations,

whether positive, negative, or neutral. According to Nation and Jenkins (2002) “vocabulary

learning is helped when learners negotiate meaning with other learners”.

Students are required to infer meaning from context and also pre-teach the highlighted

words, either with realia or images, flashcards, which is specified in the Teacher's Guide. In

short, vocabulary should also be taught inductively.

Finally, in self-assessment referred to as Assessing my work, teachers are advised to

instruct their students to be honest with themselves when conducting their self-assessment.

Meta-language is avoided; such as the formal name of verb tenses and specific skills and

language is kept short and simple. The reason for that is the goal is to make students capable

of rendering an accurate assessment of their performance (BROWN, 2004). Therefore, in this

way, self-assessment is done more effectively and accurately.
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