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This is the value of the teacher, who looks at a face and says there's 

something behind that and I want to reach that person, I want to 

influence that person, I want to encourage that person, I want to enrich, 

I want to call out that person who is behind that face, behind that color, 

behind that language, behind that tradition, behind that culture. I believe 

you can do it. I know what was done for me.     

         

     Maya Angelou 
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INTRODUCTION 

 Teaching in the contemporary world involves a range of didactic materials that 

incorporate the use of digital media and multimedia materials, especially when it comes 

to foreign language (FL) teaching. However, the advancement of technological resources 

did not succeed in removing the textbook from its reign, as a central instrument and the 

most widespread in today's educational systems. Not only because of its strong presence 

in the FL classroom, but also because it is often one of the first forms of contact of the 

learner with the target language. Like Damião (2008), we understand that the textbook 

has historically played a significant role in the school context, where it is used almost 

religiously, presenting itself as a "mirror of society". 

Knowing the extent in the almost religious use of the textbook, the goal of this 

project is to think of language teaching beyond the classroom or even beyond an English 

Learning environment through the use of Second Language Acquisition (SLA) theory to 

teach English as a means of developing learners’ critical thinking capacity. Motivating 

learners to think outside the box in English will also help create opportunities for 

discussion and sharing of their thoughts and opinions, provoking a mutual learning 

process. 

The paper is divided as follows: two units accompanied by the teacher’s guide. A 

theoretical rationale is presented to support the decisions made in the construction of the 

units. These units were designed according to the Common European Framework of 

Reference for Languages, CEFR, for levels A1 and A2, for adult learners (15 years of age 

and older). Through the contents in these units, learners in A1, most of whom are 

experiencing their first contact with this new language will benefit both linguistically and 

culturally through the themes addressed. Learners in A2 may review and fixate linguistic 

structures already seen, and why not? Grow culturally as well. 

The units were constructed based on the communicative approach and critical 

pedagogy and they have activities that take learners through all abilities of the target 

language (TL): listening, speaking, reading, and writing. The inductive process for 

grammar teaching skills was used as a means of leading students in discovering the 

language on their own, which will be explored in more detail in the rationale below.   

According to Howatt, (1984 apud RICHARDS and RODGERS, 2001 p.154), the 

communicative approach can be viewed as having a weak version which “stresses the 

importance of providing learners with opportunities to use their English for 

communicative purposes and, characteristically, attempts to integrate such activities into 
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a wider program of language teaching” and the strong version where “language is 

acquired through communication, so that it is not merely a question of activating an 

existing but inert knowledge of the language, but of stimulating the development of the 

language system itself”. Thus, it deemed necessary to consider both the weak and the 

strong versions of the communicative approach when considering what to include in the 

unit.  On the one hand, it had to fit into a wider range of a language teaching program that 

could also go beyond this scope, and on the other hand, generate communication that 

would help expand students’ target language system. 

On critical pedagogy, Pennycook (1990 p. 24) states that, “…critical pedagogy 

seeks to understand and critique the historical and sociopolitical context of schooling and 

to develop pedagogical practices that aim not only to change the nature of schooling, but 

also the wider society”. As such, the language classroom aimed to be taught through 

critical pedagogy takes students beyond the mere structure or formalism of the language, 

to become aware of the political, social, and ideological aspects of that world which is 

opened by this other language. 

        The themes of the units are current and appropriate to the proposed age 

levels.  One of the main aims was to motivate learners to think about the environment and 

the community around them in a way that would enable them to learn the TL in a 

communicative way, critically thinking about relevant issues and pondering ways of 

creating solutions to solve some of these issues that their communities might face. 

        This paper was required as a final project for the Curso de Especialização em 

Inglês (CEI), UFMG, as a work of course conclusion. It can’t be used with commercial 

purposes nor with any other purpose without the author’s authorization. 

 

RATIONALE 

 

This entire project was mainly thought based on the idea that a language teaching 

environment is more than just a building full of teachers and students trying to teach or 

learn a language, but a place where people can think of ways to improve themselves as 

individuals in a sociopolitical space, share their opinions, analyze and question topics and 

issues of interest, and learn and practice the language throughout this moment. This kind 

of learning environment allows students to become aware and sensible “to the prevailing 

sociopolitical reality”, through “a pedagogy of possibility” “concerned with individual 

identity” (KUMARAVATIVEOLY, 2001, p. 543). Duboc (2012) also highlights 
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definitions by other authors who understand critical literacy as an attitude, and argues that 

critical literacy contributes to an active citizenship. Thus, “critical literacy foregrounds 

the power relations expressed through language” (MATTOS, 2011, p.214), and language 

learning in the twenty-first century needs to go beyond the language, taking learners to a 

place of questioning, of critical awareness. 

The theme of the first unit draws gives space to a discussion on ways to help 

society to reduce the waste of food and help the needy community in projects that can 

improve, maybe even change their lives. The second unit will use the same integration of 

skills to talk about how important it is for schools to have physical activities in their 

education plan. Critical thinking is a fundamental factor explored in the activities, and 

used as the main base of the pedagogical process. Along these lines, the integration of the 

communicative approach with critical pedagogy to improve awareness on the importance 

of language use in real life scenarios is a strategy to motivate and call learners’ attention 

to the language itself. 

Another element that was considered as the unit was being constructed was that it 

should help develop learners’ ability in all four language skills: listening, speaking, 

reading, and writing, in accordance to the communicative approach. Each unit begins with 

a warm up and pre-reading activity, used to call attention to the text and gives learners 

the opportunity to engage in the reading, which is followed by a reading/comprehension 

exercise. As in a top-down process, throughout the reading activity, learners will be in 

exposed to the TL and use their previous knowledge to identify the context (GOODMAN, 

1968). 

Subsequent to the reading section, there is a listening and speaking activity that 

ties together with the reading exercise so the learns could work these two skills together, 

or at least very close from each other, knowing input and output as essential elements to 

the SLA learning and acquisition process. Paiva (2014) argues that comprehensible input 

and output, or languaging as Swain (2006) calls it, also understood as noticing, sense 

negotiation or hypotheses testing, and language reflection are fundamental for acquisition 

to happen (PAIVA, 2014). It is important to mention that throughout all the activities in 

both units learners are exposed to input coming from the teacher and they are also required 

to speak in the TL, so the input and output processes are accessed during the whole 

learning process. 

At the end of both units, learners are asked to produce language through a writing 

activity. Both writing activities initiate with a model or use a text from a previous activity 
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to guide learners to produce their own writing. According to Schmidt (1995), being 

exposed to models help learners to become aware of the regularities in input and to 

accurately judge the grammaticality and structures they have never before encountered. 

During the complete process that is taking place throughout the units, the grammar 

is supposed to be acquired inductively. Like all other exercises, the grammar activities 

are all based on real life language. Carneiro and Azevedo believe that “we have better 

chances of pleasing learners if classes are more dynamic, involve use of the language that 

is meaningful or similar to real use” (CARNEIRO and AZEVEDO, 2016, p. 84). Through 

the inductive process, “learners should be provided with opportunities to notice grammar” 

(RICHARD and REPPEN, 2014 apud CARNEIRO and AZEVEDO, 2017, p.), because 

“when a learner becomes conscious of a grammatical feature, chances are that such 

consciousness will trigger a process that will ultimately result in the incorporation of the 

feature into the learner’s language competence” (CARNEIRO and AZEVEDO, 2017 p. 

94). 

The units were built in line with the method that KUMARAVATIVEOLU (2001) 

calls The Postmethod. The encounter and exposure to real life examples, to activities that 

are based on relevant language, alongside the guided mediation of the teacher giving the 

right amount of feedback during the process, will enable learners to have the opportunity 

to be the constructor of their own learning and language acquisition. For this author, the 

postmethod learner is autonomous. About learner autonomy Kumaravativeolu says: 

 

The literature on learner autonomy has so far provided two 
interrelated aspects of autonomy: academic autonomy and social 
autonomy. Academic autonomy is related to learning. Learning 
becomes autonomous when learners are willing and able to take 
charge of their own learning (Holec, 1988). Taking charge has 
mostly meant teachers giving learners a set of cognitive, 
metacognitive, and affective techniques that they can use for 
successful learning.  (KUMARAVATIVEOLU, 2001, p.454, 
455) 

 
 

As a central part of the foreign language classroom, considered by some a third 

character in this process, which plays just as an important role as the teacher and the 

students, the textbook should be composed to help students think beyond the language, 

outside the box of the traditional foreign language classroom. Hence, the goal of the units 

constructed is to give opportunities for learners to achieve just that. By coming into 

contact with current themes, that instigate learners’ critically in the TL, and based on the 
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theories mentioned in this paper, the four language skills are worked on in a balanced 

way. The steps presented in the Teacher’s Guide to carry out each activity and with the 

positive mediation of the teacher should enable the learning experience to be something 

meaningful and worthwhile, allowing students to reach the success that they set out to 

achieve when they decided to acquire a foreign language.  
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