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Introduction 

 

 This project had its running start by pondering what the English poet William Blake 

wrote at any time between 1790 and 1793, and later published in his book “The Marriage of 

Heaven and Hell’: “If the doors of perception were cleansed every thing would appear to man 

as it is: infinite.” (Blake, 1988, p. 39). In a free interpretation of Blake’s famous sentence, the 

doors of perception need to be cleansed – and wide open –, so that men would be able to 

understand the world clearly, with no barriers, as it is. Taking this into account, and having in 

mind the process of teaching a foreign language, knowledge is a powerful greatness that also 

needs to transcend filters and closed doors which have limited learners’ perception towards 

their role in society. Therefore, the material used in the L2 class was seen in this final project 

as a way of opening doors, bridging the gap between learners of a new language and the 

different possible world views. 

 The content of both lessons presented here was carefully thought in order to bring 

different perspectives about life in society. As a result, beliefs were contrasted, and learners 

are engaged to the process of rethinking concepts deeply rooted in society, and to learn about 

new ones. It is believed that the process of learning a new language is not limited to learning a 

new system per se, by the contrast, this process involves learners opening their minds to a 

new world in which the target language is originally from. 

 Thinking of critical literacy as an indispensable aspect of L2 acquisition, the title of 

this project “Ready! Set! Inspire: Exploring Mindset Shifts” tries to summarize what has been 

discussed: the fact that showing a new world to students is another way of inspiring them to 

pursue their dreams, and to turn them into citizens who contribute to a society of 

understanding differences. As Hillary Janks stated, critical literacy empowers young people to 

understand either the word or the world: 

 

“Essentially, critical literacy is about enabling young people to read both the 

word and the world in relation to power, identity, difference and access to 

knowledge, skills, tools and resources. It is also about writing and rewriting 

the world: it is about design and re-design.” 

 (JANKS, 2013)  

  

 Regarding to the units systematization, both lessons were built trying to follow the 

same structural pattern of five main parts, including all the four skills (speaking, reading, 

listening and writing) and the use of language. Since the very beginning of the units, it was 
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thought of providing students with enough tools for speaking practice. Even though the unit 

parts have different goals – writing in the Part E, for instance –, they were all designed in a 

communicative way: 

 “Part A – Getting Ready” aims at presenting the lesson to students and providing room 

for fruitful discussions on the main topic of the lesson; 

 “Part B – Reading”, it is the moment when students practice vocabulary and sub skills 

of reading. The use of language has its basis on this part in the first Unit.  

 “Part C – Reading 2”, as it was described in the Part B, Part C also aims at practicing 

vocabulary and sub skills reading. In Unit 2, Part C is the moment when it is elicited the 

lesson’s use of language. 

 “Part D – Listening” focuses on listening as a skill. Sub skills of listening practice 

were thought in order to fulfill the need of learning how to become a better listener. 

 “Part E – Writing”, in this part students are requested to practice writing as a skill in a 

freer practice. Drafting is the process of creating a text that is emphasized in both lessons in 

order to turn students into better writers through rewriting and self-correcting their own 

mistakes. 

 Each part of the lesson is composed by different activities. In its turn, each activity 

was designed by taking into consideration “pre”, “while” and “post” activities, so that 

students would find moments of engage, study and activate their knowledge. Jeremy Harmer 

in his book “How to teach English” (2001) highlights in details these elements that provide 

students with tools used in classroom to help them to learn effectively – this process will be 

approached in the “Rationale” section of this project.  

 Equally important, the level of fluency aimed at both lessons were meticulously 

thought according to the CEFR (Common European Framework of Reference). The Units are 

allocated at the B2 level of the CEFR. Furthermore, regarding the age of the target audience,  

it is known that it is quite difficult to have a homogeneous group in a language center, 

however, at first, these units aim at adults and young adults over fifteen years old. It is 

believed that, at the age proposed, discussions would be more productive and engaging to 

learners. 

 Lastly, as a reminder, the author of this final project advises that this material can only 

be reproduced for educational purposes – even partially or as a whole –, with the express 

authorization of the author. This project is the mandatory final paper for CEI – Curso de 

Especialização em Inglês –, and cannot be commercialized without permission. 
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Rationale 

 

The two coursebook Units developed in this material were carefully thought aiming 

at students over fifteen years old from different language centers at the level B2 – according 

to the Common European Framework –, providing students with tools for the practice of 

listening, writing, speaking, reading, and also the use of language in a communicative way. 

The selection of this target audience age was based on the idea of capturing the curiosity 

through the use of different sources of stimuli, besides, questioning and understanding 

surround the teens and adults. 

The Communicative Approach was of due relevance to the process of creating the 

Units. As Richards & Rodgers stated “The Communicative Approach in language teaching 

starts from a theory of language as communication” (2002). In its turn, language as 

communication has the goal of developing communicative competence, that is the view that 

linguistic theory need to be seen as part of a general theory that incorporates communication 

and culture (HYME apud RICHARDS & ROGERS, 2002). Therefore, the different inputs 

used to compose the tasks from this project were selected aiming at making students discuss, 

state their opinions, and reflect upon language and culture.  

Regarding the important relation between language and culture in communicative 

language teaching (CLT), Steven Brown outlines the use of materials in context as a way of 

moving beyond the idea of seeing language as a set of isolated sentences in language teaching 

to situating it in the world, therefore, emphasizing the contextualization and the cultural 

aspects of the many different countries which English is spoken in favor of students’ 

motivation: 

 

“The primary place language is situated is in culture. Most students of a 

foreign language are interested in the culture of the places where the 

language they are studying is spoken. English presents and interesting case 

with regard to culture because it is now an international language.” 

 (BROWN, p.7, 2006)  

 

Considering what has been discussed on Communicative Approach to the process of 

designing the Units,  several aspects of either teaching English as a Foreign Language (EFL) 

or English as a Second Language (ESL) were taken into account, such as contextualization 

seen as an indisputable premise in all activities; learner’s encouragement to the practice since 

the very first contact with the language in class; interaction with other partners through pair 



37 

 

and group work; engagement in each task resulting in high motivation to accomplish the 

proposed task; the use of real material found on trustful online sites in order to expose the 

students to updated excerpts of real-life texts and videos; and many other aspects that enable 

students to establish relations in L2 more autonomously and meaningfully. All these aspects 

of language teaching provide room for what goes beyond simple practice: creation resulting 

from reflection towards the language and the exchanging of ideas. 

The learner’s creation process in acquiring a second language is full of obstacles, and 

requires guidance and motivation. Making this process smooth, engaging, and meaningful is 

an important role to be played by either the ESL or the EFL teacher. Jeremy Harmer points 

out the fact that learners who acquire the language outside the classroom – in a country whose 

native language is English (an ESL student of English, for instance) –  are differently 

motivated from the ones who only have the classroom as a moment of language practice 

(2001) – an EFL student of English. The former is motivated to learn the language in order to 

communicate in the target language in different real-life experiences and is exposed to 

language at different levels more often, resulting in more opportunities for practicing the 

language they are learning, enabling them to check their own progress continuously. The 

latter, on the other hand, face difficulties regarding the amount of exposure in the target 

language – even though being enrolled at an EFL course, for instance, the learner is exposed 

to language in a class that tries to replicate real-life situations that use the language. These 

difficulties can reduce their learning motivation, thus, Harmer emphasizes elements that need 

to be present in class in order to give students the chance of using the language and learn it 

effectively: 

 

“Engage: this is the point in a teaching sequence where teachers try to arouse 

the students’ interest, thus involving their emotions. […] 
Study: study activities are those where the students are asked to focus in on 

language (or information) and how it is constructed. [...] 
Activate: this element describe exercises and activities which are designed to 

get students using the language as freely and communicatively as they can” 
 (HARMER, p.25, 2001)  

  

According to Harmer the ESA elements (Engage, Study and Activate) need to be 

present in most of lessons or teaching sequences (p.26), even if the moment of the lesson aims 

at explaining grammatical features of the language, which Study and Activate are focused, 

students need to feel Engaged to perform the task. Taking this into consideration, the parts of 

these Units are framed purposing to give opportunities to Engage, Study and Activate 
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students’ knowledge. Besides, in order to systematize each Part’s tasks, pre, while and post-

tasks were drawn so that students would clearly understand the intended task-goal since the 

very beginning of the activity.  

 

Developing critical thinking in language teaching 

 

 As it has been discussed in this Rationale, the process of teaching a second language is 

quite complex, then it cannot be limited to the use of language with no contextualization, on 

the contrary, contextualization is one of the cornerstones of the Communicative Approach in 

language teaching. 

 Going further to the importance of contextualization, teachers might ask themselves 

central questions before using different inputs in the classroom, for instance, it can be asked 

how learners’ acceptance will be to certain input to be used in class, or to what extent learners 

will benefit from the use of this input as a member of a lager community – questioning the 

students position in society. Knowing your audience is part and parcel of the process of 

teaching a second language. 

 In classroom, learners are exposed to different text genres based on social conventions 

that communicate orally or written with endless possibilities of use. Therefore, the way this 

material is designed plays an important role in the student’s learning process. As it was 

already mentioned, the process of acquiring a second language has its basis on establishing 

relations with the culture where the language is spoken.  

 Besides the fact that CLT bridges the gap between culture and the learner, 

communicative language teaching is also responsible for establishing the social relevance of 

language learning. Social, cultural, and political contexts should not be neglected in class. 

Neglecting these contexts would not add anything to learners social formation so that they 

would not become active citizens who fight for their rights. Rosane Rocha Pessoa and Marco 

Túlio de Urzêda Freitas, stated their opinion towards education and critical thinking in the 

article Challenges in Critical Language Teaching (2012), they say: 

  

“In our view, education should be committed to social justice, which means 

that teachers must not only teach the contents of a given subject, but also 

encourage students’ critical thinking so that they can be aware of oppression 

and learn how to fight against it.” 
(PESSOA & FREITAS, p.1, 2012) 
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By pondering what both authors wrote, it is possible to say that teaching a second  

language is a way of furnishing to students the power of criticizing society dogmas that they 

do not agree with, or that they had always been led to think to be absolute truth. Thus, critical 

thinking empowers learners to shift mindsets and open their minds to something new that 

(maybe) they had never thought about. 

By highlighting that critical literacy is a social practice of meaning-making, the 

scholar Andréa Machado de Almeida Mattos brings to light some important relations between 

critical literacy and citizenship education, as stated: 

 

“Citizenship education within these new concepts of learners’ competent, 

critical and independent participation is a major goal of critical literacy […] 

Critical literacy, together with citizenship education, as suggested by Vetter, 

promotes student’s awareness, empowering and preparing them to become 

critical and pro-active citizens”  
(MATTOS, p.196, 2012) 

 

 Considering the citizen/learner as a member of a large community who discusses and 

participates actively in decisions, citizenship education has the goal of empowering a large 

number of individuals to fight for their rights – as Mattos explained. The ESL/EFL class acts 

in a way of adding up force to the citizens’ social-formation, so that they would become 

aware of social inequalities in which they have been through. 

 The chosen title of this project, Ready! Set! Inspire! - Exploring Mindset Shifts, aims 

at summarizing what is intended behind the inputs selected that compose the Units: students 

reflection by thinking critically on their role in society. The activities proposed and designed 

here exemplify the encouragement to critical thinking through texts, videos and pictures and 

are explored by each skill of language learning. 

 

Skills development in the Units 

 

Regarding the practice of speaking as a skill, the prototypical coursebook Units were 

designed to give students as many opportunities as possible for the practice of speaking as a 

skill of learning a second language.  

Integrated skills are presented in all tasks proposed in both Units aiming at 

promoting communicative language in use. Eli Hinkel provided us with examples on how 

multiskill instructions play a central role in teaching communicatively, for instance “to engage 

in a conversation, one needs to be able to speak and comprehend at the same time. […] 
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teaching reading can be easily tied to instruction on writing and vocabulary.” (2006). 

Therefore, none of the skills were designed to be taught in isolation, on the contrary, all the 

four main skills and the use of language were designed to be integrated in the process of 

learning.  

Room for speaking practice can be found in all 5 parts of each Unit. Even if mixed 

with other skills, speaking development is aimed throughout the lessons. Learners are asked 

to state their opinions, to paraphrase in order to show understanding, and even to report what 

their partners have said. All of this in moments of controlled, less controlled, and free practice 

of the language. 

Moving on to the listening comprehension-, activities whose goals are prelistening, 

predicting, listening for the gist, listening for details, making inferences, and others, compose 

different tasks in the Units, mainly in the “Part D” of both. Real-life examples of speeches, 

interviews, and testimonials, found on the internet, bring to the coursebook the sense of real 

communication.  

Besides the importance of real-life communication, it was also preserved the 

meaningful context in which the lesson is inserted in. For instance, basically, the topics of  

meaningful future and how humanity understand the meaning of life are the main themes that 

surround the Unit 1. Then the lesson brings videos and texts linked to the main idea, and 

regarding the listening activity from the Part D, two different perspectives of life are 

contrasted, from Neil deGrasse and from Dalai Lama. In respect to the Unit 2, Emma 

Watson’s speech in favor of gender equality was chosen, since the lesson theme is the fight 

for equality. 

Authentic texts with a clear social destination were chosen in order to practice the 

sub-skills of reading comprehension. Reading for the gist, for specific details, and for 

comprehension are some of the sub-skills focused on the Units. Both short lessons count with 

two parts in which reading comprehension is the main goal. This fact is explained due to the 

complexity of this skill. As Ahmed Shakir AlKialbi pointed out, “reading is the most complex 

activity that involves orthographic, phonological, syntactic and semantic processing.” (2015). 

Referring to the social purpose in the reading practice, texts advising the importance 

of a good health and the future of technology compose the Unit 1, so that students are able to 

understand future changes and them change something now that will make a difference in the 

future. About the Unit 2, the project Rebel Stories for Rebel Girls was intentionally selected 

to compose the lesson due to its clear fight for gender equality.  
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The use of English in which vocabulary and grammar are practiced, had its basis on 

the reading comprehension practice in both Units. Grammar is practiced inductively, requiring 

more mental effort and forcing students to investigate language and use their abilities of 

analyzing and establishing connections between parts of speech. Learners are expected to 

notice grammar so that it would make sense in context, as Rob Batstone pointed out (1994). 

Neither the Unit 1 or the Unit 2 aims at teaching grammar in isolation, disregarding the 

context in which the parts of speech are analyzed. Tenuta & Carneiro highlights the 

disadvantages  of teaching grammar with no contextualization: 

 

“Grammar is more than a set of rules that has to be memorized; in fact, 

grammar is what enables us to get our meanings across in communication. 

Grammar practice should not be based on the instantiation of isolated, 

meaningless sets of sentences; neither should its practice be detached from 

real language use. Teaching grammar is more than teaching rules; it must be 

approached with a focus on fostering learners’ development of a system, 

which will ultimately be used to produce well-formed and coherent stretches 

of discourse.” 
(TENUTA & CARNEIRO, p.100, 2017) 

 

Writing was designed to be focused on the last part of each Unit. Both activities aim 

at helping students to practice text structures, drafting, register choices, and other sub-skills of 

L2 writing.  

While these activities were planned, the real-life destination was the main objective 

in both Units. In the first one, students were asked to write a message that would be included 

in a modern time capsule. Even though sounding an uncommon action, by writing a message 

to a time capsule students are also practicing how to write an email in which they are 

requested to talk about their future expectations. In the second Unit, students are exposed to 

inspirational biographies, then they are asked to write their own biographies. In both 

examples, students are provided with moments of putting in use what they have learned about 

grammar in each lesson. 

By and large, CLT is a laborious process which requires hard concentration and 

meticulous planning, however the fruitful results come after practice, either regarding 

language learning or social engagement. This short project had as its main goal, to spark 

discussion on how learners are capable of learning what is between the lines, being ready and 

set to inspire themselves and others. 
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