
1 

 

UNIVERSIDADE FEDERAL DE MINAS GERAIS 

FACULDADE DE LETRAS - FALE 

ESPECIALIZAÇÃO NO ENSINO DE INGLÊS – TCC 

 

 

 

 

LUIZ PAULO SARAIVA 

 

 

 

TEXTS: FEATURES AND APPLICATIONS 

(Atividade Didática para o Ensino de Inglês) 

 

 

 

 

 

 

 

 

 

 

Orientador: Gláucia Renate Gonçalves   |   Data da Defesa: 28/04/2017 

 

 

 



2 

 

TABLE OF CONTENTS 

 

 

Especial Thanks ................................ 

 

3 

Introduction ........................................ 

 

4 

Rationale ............................................ 

 

6 

Unit 1 .................................................. 

 

13 

Unit 2 .................................................. 

 

23 

  

 

 

 

 

 

 

 

 

 

 

 

 

 



3 

 

Especial thanks to my wonderful parents, João e Maria. 

No words to express what you mean to me.  

 

To my lovely sister Neia and my gentle brother Bruno. 

To my always funny sister and brother-in-law, Bete e Flávio. 

And to my cute nieces and nephew:  

Luana Luinha, Ana Flávia Compridinha e Caio Risadinha. 

 

I can not forget the person who opened me the door  

to be an English Teacher: Luciana Freitas. I will always be thankful. 

 

God, thanks again. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



4 

 

INTRODUCTION 

 

In my young career as an English Teacher, almost three years, I have becoming concerned 

about how useful it is, in our modern society, to have developed skills to understand 

different text structures and their common functions. This material is based on the concept 

of Text Genres and the importance to enhance students’ awareness of the oral and written 

texts used in real life communication.  

In Unit 1, Synopsis and Short Biography are presented. This unit let students notice how 

verbs are usually used in these two kinds of text. In Synopsis, verbs commonly are in 

Present Term. Short Biographies, however, generally are written with verbs in the Simple 

Past Term. In Unit 2, students have contact with Recipes and Imperative Verbs. 

The activities in these two units are appropriate to classes of young learners, between 15 

and 30 years old at the intermediate level. Activities’ aims are: to promote awareness of 

when and how Synopsis, Short Biographies and Recipes are written; to involve students 

in text analyses and comprehension; to engage students in discussion and negotiation; to 

review and practice Possessive Adjectives and Possessive Pronouns. 

  

UNIT SECTIONS 

WARMING UP AND CHECK IT OUT! – Presents the general topic of the unit. Involve 

students in seeking background knowledge about the central theme. It is formed by some 

open-ended questions and a quick exercise. 

READING – It starts with “Get ready to read” topic, which introduces the main text of 

the unit and its features. Next, the student finds the main text. Following, there is an 

activity of vocabulary check.  

TEXT ANALYSES – This section engage students in text micro comprehension (the text 

and its internal features) or macro comprehension (the text and its application). 

LISTENING – The activities in this section engages students in seeking background 

knowledge of the subject proposed, besides text comprehension, grammar overview and 

word stress checking. 
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WRITING – Here, students are invited to adapt the kind of language and text structure 

they are learning into a certain real life situation.  

SPEAKING – Engages students in discussion and negotiation. They are encouraged to 

communicate to get to a common result and present to the class. 

GRAMMAR – The activities proposed aim to point out grammatical features that are 

fundamental to make a text fulfill a certain purpose. 
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RATIONALE 

This material is produced for English learners between 15 and 30 years old. It focuses on 

an awakening about the varieties of texts usually faced on personal, academic and 

professional areas. Biber and Conrad (2009) believe that proficiency with these varieties 

of texts affects success as a student or as a practitioner of any profession. In fact, in daily 

life, people are exposed to a variety of oral and written texts. From the newspapers and 

TV, magazines and radio, to the Internet and the vast quantity of apps in smartphones, 

texts vary their forms and structures. These two units also aim to equip students with tools 

to identify why texts demand specific structures, according to their purpose. The activities 

produced are based on the concepts of Text Genre and Text Type. (BIBER, 1988) 

Biber defines Text Genre as related to external criteria of a certain text. It is possible to 

conclude that it refers to a social role, a purpose. Text Type, therefore, deals with the 

linguistic similarities or co-occurrence of linguistic patterns in a text (Biber, 1988). The 

Internal criteria, in this view.  The notion of these two topics support the activities 

presented in Unit 1 and 2, however, the focus is not on memorizing categories of written 

or oral texts. Rather, students are encouraged to observe texts varieties and absorb the 

fundamental linguistic features, as ‘receptive mastery of different text varieties increases 

access to information, while productive mastery increases the ability to participate in 

varying communities’ and ‘text varieties and the differences among them constantly 

affect people’s daily lives’ (BIBER; CONRAD, 2009, p.4) 

In Unit 1 - MOVIES, students read a Synopsis and a Short Biography. They are 

encouraged to analyse these texts for generic structures. Then, based on the discourse 

patterns found, learners will produce their own text. Something comparable to the 

activities Paltridge proposes (1996, p.242). In Unit 2, the theme is FOOD and students 

will read and examine a Recipe.  

Another characteristic of this production is that some of the activities entail students in a 

process of communication since they are required to exchange information in the 

classroom, with a pair or in a group.  Foster and Ohta (2005) argue that, from a 

sociocultural perspective, knowledge occurs along the interface between person and 

social context. The authors also claim that while learners interact they are able to check, 

repeat, clarify and also modify utterances. Therefore, these units intent to provide learners 

with opportunities to practice English through interaction.  
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Interactional activities in these units are also based on the idea of scaffolding process, 

which encourages students to support each other to develop their knowledge. Wood, 

Bruner and Ross (1976) define that scaffolding process happens when an expert conducts 

a learner through a task, helping him or her with what is initially beyond his or her 

capacity. Donato (1994) draws a parallel between Wood, Bruner and Ross’ concept and 

the applicability of a collective scaffolding in second language acquisition. His findings 

show that learners are able to collectively scaffold, support each other’s performance and 

“collective scaffolding may result in linguistic development in the individual learner” 

(DONATO, 1994, p.51).  

Unit 1 and 2 are in accordance with the conceptions of Nassaji and Fotos (2011), who 

define Task-Based instruction as the activities which are centered in meaning and 

somehow similar to real life activities. Focus, in these activities or tasks, are not on 

grammar forms, but on meaning. Task-Based activities with exclusive attention on 

communication which disregard grammar forms has currently been considered as 

inadequate, as Nassaji and Fotos (2011) argue. Also, as Skehan (1996) claims, it is 

important to balance between a focus on grammar forms and a focus on communication. 

This teaching material recognizes the fundamental role of grammar in a language learning 

process. As mentioned by Batstone (1994), “it would be impossible to learn a language 

without drawing on grammar in some way” (p.13). Nassaji and Fotos (2011) also state 

that it is essential to make the target language structure, the Grammar Point, obvious to 

the learner.  

The way the Grammar Topics are presented in these units follow the concepts of Gower, 

Philips and Walters (1995) who claim that a real language context can help students to 

understand the rules and structures of the target language. First, learners are exposed to 

contexts in which they can infer the rules of a certain Grammar Point. Later, they can 

check this rules by practical examples. This approach is called Inductive. The primary 

focus here is to offer to the students meaningful contexts in order to demonstrate the use 

of the Grammar Topic (Rivers and Temperly, 1978). 

Besides introducing the grammar topics inductively, the activities in Unit 1 and Unit 2 

allow learners to practice the four skills: reading, writing, listening and speaking. The 

Reading activities of this material are based on the theories of Farr (2010). He separates 

the reading moment in three steps: pre-, during- and post-reading activities. The pre-
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reading activities involve students in the theme, concepts and vocabulary of the text 

before they read. It also activates background knowledge about the topic, helping students 

to make connections between what they will learn and what they already know. In the 

during-reading moment, learners are encouraged to apply Comprehension Strategies like 

making connections, monitoring understanding and stopping to summarize. The post-

reading activities help students to exercise their abilities to clarify, connect, summarize 

and evaluate what they are learning from the text (Farr, 2010). 

Another idea which bases the reading sections of these two units is the importance of 

permitting learners to develop their ability to deduce the meaning of unfamiliar words 

from the context. AlKialbi (2015) claims that “students who are good at deducing the 

meaning of words from context are good readers in the second language” (p.17). He also 

states that this ability is a valuable tool to overcome the issue of unknown words.  

Units 1 and 2 also cover Writing activities. Marcuschi (1997) claims that writing is more 

than a technology, it is an indispensable social resource. In order to reinforce the 

importance of writing in our modern society, the author states that it is essential in basic 

daily contexts such as school, work, family, besides bureaucracy and intellectual 

activities.  

The Writing sections of this material also aim to allow students to practice grammar 

knowledge they are acquiring. Hinkel (2002) mentions that “evaluations of non-native 

speaker (NNS) writing, grammatical accuracy plays an important role. The presence of 

grammar errors has a negative impact on the native speaker (NS) perceptions of the 

quality of L2 writing” (p.182). 

In what regards The Speaking sections, this material is primarily built on Task-Based 

Approach. Rahman (2010) presents some advantages of a Task-Based Approach in 

speaking activities: “to give learners confidence in trying out whatever language they 

know; to give learners experience of spontaneous interaction; to give learners the chance 

to benefit from noticing how others express similar meanings; ...to make learners 

participate in a complete interaction, not just one-off sentences; ...to develop learners’ 

confidence that they can achieve communicative goals” (p.5). 

The author also defines Communication as a dynamic and active process which reflects 

human society. Therefore, the oral activities in these units offer to learners the possibility 
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to develop the awareness of how language works in real life situations, where dynamism 

can be considered as an important tool to access and participate in certain contexts.  

Another benefit of tasks which promote Speaking development is related to students’ 

confidence. Boonkit (2010) says that the lack of confidence some students have to speak 

deals with an anxiety about making mistakes. In his own research, Boonkit confirmed 

that confidence plays an important role in speaking quality.  

Speaking happens as a result of Listening, as mentioned by Nunan (2002). Listening is 

vital in language class because it provides input for the learner. Mendelsohn (1994) states 

that the input involved in Listening activities demands quick processing, then it must be 

practiced. 

Unit 1 and 2 adapt some concepts that Field (2002) presents as pre-listening, listening 

and post-listening. It briefly means to prepare the students with basic material related to 

the listening activity, to do the listening activity establishing context and facilitating 

comprehension and to analyse the language features in the text, respectively. 

This check in language features of a certain listening task responds to what Mendelsohn 

(1994) says when he declares that learners should know what they are listening to and 

why. This is the moment when students have the opportunity to connect the activity with 

real life. Another point Mendelsohn highlights is that task should allow students to play 

an active role in their own listening.  

Based on the principles of Brown (2003), this material is Practical, since it is appropriate 

to the class time. These units were also produced in order to allow every student, who 

regularly follow the classes, to be able to do all the activities. The tasks are consistent, 

therefore, Reliable. Regarding Validity, all the activities are related to the main subject of 

each Unit. They are also clear and reasonable challenging. 
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