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Resumo

Este trabalho teve como objetivo produzir duas unidades didáticas completas para o ensino de

língua inglesa. As unidades são uma forma de unir a teoria à prática e foram pensadas para

trabalhar as quatro habilidades da língua (speaking, reading, writing e listening), bem como

desenvolver o letramento crítico e promover habilidades como criatividade, colaboração e

comunicação. O material desenvolvido se chama “Fresh Perspectives” e propõe uma forma

diferente de trabalhar o inglês em sala de aula. Os temas das unidades foram pensados para

estimular a o pensamento crítico, o debate e a comunicação real entre alunos e professores. O

uso de material autêntico traz para a sala de aula a língua inglesa real, usada nos dias atuais, e

os exercícios propostos oferecem experiências comunicativas reais ao aluno. O objetivo das

unidades é mudar o olhar do ensino de inglês, que muitas vezes fica limitado ao ensino de

gramática e vocabulário. As unidades utilizam o inglês como meio comunicativo, sempre

dentro de um contexto, para um aprendizado mais significativo.

Palavras-chave: ensino de língua inglesa, letramento crítico, aprendizado de língua inglesa,

ensino de idiomas.



Abstract

The aim of this paper was to produce two complete book units to teach English. The units are

a way of connecting theory and practice and were thought to work the four abilities of the

language (speaking, reading, writing e listening), as well as to develp the critical literacy and

promote abilities such as creativity, collaboration and communication. The material was

named “Fresh Perspectives” and proposes a different outlook in the way we teach English in

schools nowadays. The topics in the units were thought to build and develop critical thinking,

promote debate and generate real communication among students and teachers. The use of

authentic material brings the real English to the classroom, so students are exposed to the

language used in the real world. The exercises in the units offer the students real

communication experiences. The main goal of the units is to change the perspective of the

English teaching, which many times is limited to teaching vocabulary and grammar. These

units use the language as a means to communication, so the learning becomes more

meaningful to students.

keywords: english teaching, critical literacy, english learning, language teaching
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Introduction

The teaching units present in this final paper represent a combination of my sixteen years in

the classroom and the great impact CEI (Curso de Especialização em Ensino de Inglês –

Faculdade de Letras - UFMG) course has had in my professional life. Producing classroom

material has always been a passion of mine, and working at English schools has never given

me much room for applying my ideas or thinking “outside the box”. I had been looking for an

opportunity to expand and improve my teaching knowledge and after hearing about the

experience of my workmates from Cultura Inglesa, who had taken the CEI course, I decided

to challenge myself, rethink my practice, and finally design units that reflect what I believe.

Fresh Perspectives for me is a chance to rethink the role of English classes and go beyond

teaching grammar and vocabulary for tests. It is using the language as a means to discuss

important issues and make students more independent to search and discuss different themes,

foster their critical thinking and equip them with 21st century skills such as collaboration,

creativity and problem-solving. The books were designed to promote communication from

early stages and to provide a safe space for students to interact and learn how to listen and

respect different ideas. The material was developed using authentic texts and videos in order

to expose students to real-world situations.

The first unit is aimed at teenagers and young adults, who have already been exposed to

English for some time and can make use of the language to communicate at an intermediate

level or above. It was developed to help students reflect on the many ways people have been

fighting throughout the years for a better world. It is a way to show them a bit of our history

and discuss important themes such as racism, global warming and the right to an education.

The unit is meant to be a starting point for debates and exchange of ideas, so besides the

proposed vocabulary and grammar, it is open to any emerging language that can contribute to

the lesson.

The second unit was elaborated to be used in a classroom with basic teenage students, whose

English skills are enough to talk using simple structures and about familiar topics. It has the

goal to develop empathy and encourage students to talk about sensitive topics. Although it

might be challenging to have students discuss at a basic level, it should be seen as an
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opportunity for exposure to authentic material and a chance for them to use the language in a

meaningful context.

Fresh Perspectives was developed to be used in English institutes or private teaching, with

English as the classroom language, and the use of technology is more than welcome.

However, the material can be adapted to other realities.

This whole material was designed for educational purposes and cannot be used commercially,

nor can it be copied or reproduced, partially or as a whole, without previous consent from the

author.



10



11



12



13



14



15



16



17



18



19



20



21



22

Teacher’s Guide

Notes for the teacher

This material was made by a teacher for teachers, so it was elaborated having the difficulties of being
in a real classroom in mind. Adaptations are welcome if needed to fit your class needs. Every lesson
has a theme and tries to explore grammar and vocabulary as tools for students to improve their
communication skills. The units were planned to be student-centered, so here are a few suggestions
to make the best of the material:

❏ start from what they know and encourage their active participation;
❏ be careful when talking about sensitive topics, provide a safe environment so students feel like

sharing;
❏ give learners constant feedback, not only on language but also on content;
❏ praise students for their attempts and willingness to contribute;
❏ vary patterns not only patterns of interaction, but also try to make sure students work with

different classmates, so as to have different points of view;
❏ be willing to share and open to learn!

This material was designed for teenagers and young adults, level B1 according to the CEFR.
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Teacher’s Guide

Unit 1

The unit shows three different activists and their fights for a better world. Rosa
Parks and the black movement, Greta Thunberg and the environmental cause and
Malala whose fight helps children, especially girls, stay in school. Students will use
first and second conditionals to talk about what can happen if they join important
causes and also to imagine what it would be like to live in a better world.

This unit can be taught in 3 lessons of 1 hour each. However, the topic can be
expanded and students can benefit from having more time to do the activities.

Aim Enable students to talk about people that make a difference
Develop critical thinking, communication, collaboration and
creativity

Vocabulary jailed, segregation, refusal, (be) privy, activists,
threat,stretch, strike down, call off, boycott

Grammar first and second conditionals

Function Talking about real and imaginary situations

Skills Speaking: Giving opinion, An oral review
Reading: An article, A film review
Listening: Watching an interview and a film trailer
Writing: A film review

Unit Opener

Lead-in
Ask students about the three photos, if they know who they are and what they know about them. Ask
if they know what it means to be an activist and provide them with a definition. Ask students for other
examples of activists and how they make a difference in the world.
Show students the word cloud and ask them to make their own about changing the world.
This activity can also be done online - see mentimeter.com

Part I - Rosa Parks

Let’s talk about it
1.Show students the pictures of a boycott and ask them if they know what is happening. Give the
definition of boycott.

2.Ask students to answer the questions in pairs.
Round up asking the whole group.
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Pre-reading
3. Ask students if they could think of reasons to boycott bus companies (bad service, price?).
Show them the picture of Rosa Parks and if they don’t know who she is, tell them that she started an
important boycott.

While reading
Ask students to find the reason why people decided to organize the boycott.

4.Ask them to read the text and answer the questions

Possible answers.
a.Because of segregation, black people should sit at the end of the bus and drivers could ask them to
give their seats to a white person if their rows were all occupied.
b.The protest objective was to challenge a racist law system, and fight against segregation.
c.Yes, although it took them more then a year to achieve their goal.
d.Supreme Court decided that the bus segregation was a violation of the Constitution and the buses
should be non-segregated
e.personal opinion

Let’s take a closer look: Vocabulary
5. Ask students to find words in the text that match the definitions given.
a. jailed b. segregation c. refusal d.(be) privy e. activists
f. threat g. stretch h. strike down i. call off

6. Ask students to work in pairs and use the words from the vocabulary to retell the story.

Let’s talk about it
7. Ask students to discuss in small groups (three or four students) ideas ro fight discrimination. Open
a class discussion.

Part II - Greta

Lead-in
1. Show students the comic strip and check understanding. Ask if they know who Greta is and tell
them she is another activist and she fights for the planet.

Before watching/listening
2. Ask students to answer questions in pairs. Round off by asking them how optimistic they are about
the future of the planet.

While watching/listening
3. Tell students they are going to watch a video and they should take notes so they can talk about it
later. (https://www.youtube.com/watch?v=xDdEWkA15Rg)

After watching/listening
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4. Students discuss the questions in small groups of three or four people.

Let’s take a closer look: Grammar
First and Second conditionals
5. Tell students to read both quotes. The first one is an example of first conditional, whereas the
second is an example of second conditional.
key - 1, 2

Show students the structure and meaning and provide more examples. Ask concept questions.
If I have money, I’ll travel to Bahia.
Will I travel to Bahia? Maybe. Depends on having money or not.
If I had money, I would travel to Bahia.
Do I have money? No. It’s an imaginary situation.

6. Ask students to complete the sentences using their ideas and then, compare their answers with a
friend. Elicit some answers.

7. Group talk
Ask students to think of a message they would like sending to the world. In groups of four or five they
should write messages on pieces of paper or post-its and then find a place in the classroom for them
to display their messages. Ask students to read the messages and then tell them to decide the ones
they liked most.

Part III - Malala

1.Review first and second conditionals. Check understanding.
Ask students to complete the sentences with their ideas and compare with a classmate.

Before watching/ listening
2. Ask students if they know who Malala is and tell them she is an important activist.

While watching/ listening
3. Tell students to watch the video and take notes of who Malala is and why she is important.
(https://www.youtube.com/watch?v=ch_Pan02x6A)

After watching/listening
4. Ask the whole group what they had learnt about Malala and tell them to discuss the questions in
groups of three or four.

Before reading
5. Ask them what they remember Rosa Parks from the first lesson and tell them there’s a film about
her story. Tell them they are going to watch a trailer.
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While reading
6. Show students the review and ask them to answer the questions.
possible answers

● The aim of the text is to give opinion about the film
● A review can be found in magazines, newspapers, websites about films
● The author likes and recommends the film.

After reading
Ask students if they talk about films with their friends and if they usually post about it on social
media.

Pre writing
7. Ask students to think about a film they have watched recently. Tell students to make in groups of
three or four, an oral review of this film. Give an example of what is expected - they should use the
box to help them.

Writing task
8. Tell students they should choose a film and write a review about it. Tell them exercise number 7 is
to help them plan for it. Assign the writing as homework.

After writing
Ask students to share their reviews. Teachers could stick them on a wall or post them online. A good
idea would be to open a padlet (padlet.com). All the students should have access to the reviews and
so they can also give their opinion on the films.
Another great idea is for students to post their reviews in a website (eg. rottentomatoes.com)

Self evaluation
Tell students it is time for them to reflect and think about the whole unit. Ask them to be honest to
themselves and think about aspects they can improve.

Notes
This Unit talks about three different activists: Rosa, Malala and Greta. Here are some links with
further information about them.
https://www.biography.com/activist/rosa-parks?li_source=LI&li_medium=m2m-rcw-biography
https://www.biography.com/activist/greta-thunberg
https://www.biography.com/activist/malala-yousafzai

Please, feel free to bring to class other examples and enrich your classes with content that can have
a true impact on your students.

https://www.biography.com/activist/rosa-parks?li_source=LI&li_medium=m2m-rcw-biography
https://www.biography.com/activist/greta-thunberg
https://www.biography.com/activist/malala-yousafzai
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Teacher’s Guide

Notes for the teacher

This material was made by a teacher for teachers, so it was elaborated having the difficulties of being
in a real classroom in mind. Adaptations are welcome if needed to fit your class needs. Every lesson
has a theme and tries to explore grammar and vocabulary as tools for students to improve their
communication skills. The units were planned to be student-centered, so here are a few suggestions
to make the best of the material:

❏ start from what they know and encourage their active participation;
❏ be careful when talking about sensitive topics, provide a safe environment so students feel like

sharing;
❏ give learners constant feedback, not only on language but also on content;
❏ praise students for their attempts and willingness to contribute;
❏ vary patterns not only patterns of interaction, but also try to make sure students work with

different classmates, so as to have different points of view;
❏ be willing to share and open to learn!

This material was designed for teenagers, level A1+ according to the CEFR.
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Teacher’s Guide

Unit 2

The unit was designed to raise students awareness of the importance of empathy. It
should make students put themselves in other people’s shoes so they think of difficulties
others face. The proposed activities talk about refugees and people who face mental
illnesses but the teacher is free to come up with other examples.

This unit can be taught in 3 lessons of 1 hour each. However, the topic can be expanded
and students can benefit from having more time to do the activities.

Aim Enable students to express empathy
Help students develop critical thinking, collaboration and creativity

Vocabulary refugee, border, migrant, refugee camp, empathy, empathetic

Grammar simple past statements using regular verbs

Pronunciation -ed ending

Function Talking about the past

Skills Speaking: Talking about how to show empathy
Reading: A letter
Listening: a video of a girl (Muzoon) reading her letter
Writing: A letter of hope and encouragement

Part 1

Lead in
1. Ask students to imagine they are moving to another country. Tell them to complete the activity with ideas
and compare it with classmates. If possible, give them real post-its and tell them to stick them on the board or
a wall in the classroom so everyone can look at it.

2. Now tell them the situation is not exactly the same. They now have to move in order to escape war. Ask
students to take notes about how they would feel (individually).

3. Ask the whole group if they know anything about refugees. Play the video or explain the difference between
a migrant and a refugee.

Let’s take a closer look: Vocabulary
key
(1) refugee (2)migrant (3) border (4) refugee camp

Let’s talk about it
Tell students to work in groups of 3 or 4 students and try to answer the questions.

Food for thought
Play the song (or show them the lyrics) and ask students if they are also “dreamers”.

Part 2
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Lead-in
Show students Malala’s quote and ask them if they agree with it.

Before watching/ listening
Show students the picture and ask them the questions.

While watching/ listening
Tell students Muzoon wrote a letter and in the video she reads it.
Possible answers.

● Muzoon is a refugee that now fights for kids in refugee camps so they can have an education.
● She is talking to other refugees.
● She had to leave her country because of war and ended up in a refugee camp.
● Muzoon wants to send refugees hope and love.

After watching/listening
Tell students to work in groups of 3 or 4, and ask them to put themselves in these people’s shoes.
Ask the whole group how difficult it was,

Let’s take a closer look: Grammar
Past Simple Statements - Regular Verbs

1.Show students the examples from the video and let them notice what they have in common.
key
a and b are correct

Show the students the boxes with the rules of form and spelling. Write more verbs on the board. (Wait, visit,
study, watch,walk,cry, love, dance, help…)
Come up with more examples of statements.

2. Ask students to come up with true sentences using the past simple. Ask for examples and write some
sentences on the board. Make sure students understand the concept and ask follow-up questions.

Pronunciation

Tell students the -ed ending in regular verbs in the past can have different pronunciations: /d/, /id/ or /t/.
Explain the concept of voiced and unvoiced sounds and how it changes the pronunciation.
You can use parts of the video to help students understand better. Suggestion - from 02:55 to 06:10.
(https://www.youtube.com/watch?v=vv7cBMCBUdk)
3. Ask students to classify the words according to the pronunciation.
key
/d/ played, studied, lived, traveled(or travelled), moved
/t/ liked, watched, talked, looked, worked
/id/ wanted, needed, started, hated

Let’s play a game
Students use the board to play in pairs. They need dice to move and according to the number in the die they
have to say a sentence in the affirmative or negative using the verb. (Adaptation: use a coin instead of a die
and decide one side to be positive and the other to be negative, as well as how many spaces to move)
If pressed for time, teacher can use the game as a lead-in in the following class)

https://www.youtube.com/watch?v=vv7cBMCBUdk
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Part 3

Lead in
Show students the quote and ask students if they know what empathy means. Don’t give them the definition
just yet.

1. Ask students to complete the word cloud about empathy. (This can be done online, eg. mentimeter.com)
Ask some questions and write them on the board.
Give students the definition from cambridge dictionary
empathy: the ability to share someone else's feelings or experiences by imagining what it would be
like to be in that person's situation.
Ask students if they are empathetic people.

Before reading
Ask students if they remember Muzoon’s message and ask them to think of other people who would be happy
receiving a message of hope. Check if students understand by asking for an example and give them time to do
it in pairs.
(kids who suffer bullying, eldery people, people who suffer from depression/ anxiety, people in hospitals…)
Ask them what they could do to show empathy.

While reading
Tell students to identify the type of text (key: a letter) and how they can identify this genre.
The opening (Dear friend), the closing (Love, your friend, your peer)
Key: The author is Katherine Ponte.
She wants to help people that suffer from mental illnesses, like herself.

After reading
Students discuss the questions in pairs and then the teacher opens a group discussion, so students have the
chance to listen to other classmates.

Before Writing
Ask students to come up with things they can say to motivate or encourage someone.
(Be strong!, Be brave!, Stay strong!, Don’t stop believing!, You can do it!...)

Write about it
Tell students they’re going to write a letter of hope, love and encouragement. They can use one of the groups
from the exercise they did before reading the text. Remind them to be empathetic! This activity can be
assigned as homework.

Share it with the world
Encourage students to share their letters. The teacher can stick them on a board/wall or ask them to post them
online on a blog. Another great option is to ask students to search for institutions that welcome this kind of
letter and so students can really send their love to people who need it.
(https://www.writeoncampaign.com/write-to-those-in-need)

Self- assessment
Tell the students to take time to reflect before answering the questions. They are supposed to mark how close
they are from achieving the aims of the lesson.

Extra activity
Show students the website or videos of the museum of empathy.
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Notes
Here are some links that can be helpful for further research:

https://www.biography.com/activist/malala-yousafzai
https://www.unicef.org.uk/celebrity-supporters/muzoon-almellehan/
https://www.nami.org/Blogs/NAMI-Blog/January-2021/A-Letter-to-Those-Struggling-with-Mental-Illness
https://www.writeoncampaign.com/write-to-those-in-need

Please, feel free to bring to class other examples and enrich your classes with content that can have
a true impact on your students.

https://www.biography.com/activist/malala-yousafzai
https://www.unicef.org.uk/celebrity-supporters/muzoon-almellehan/
https://www.nami.org/Blogs/NAMI-Blog/January-2021/A-Letter-to-Those-Struggling-with-Mental-Illness
https://www.writeoncampaign.com/write-to-those-in-need
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Rationale

“Choices that teachers make in classrooms are always, in part, decisions about what students

and, hence, the nation should become”

(CERVETTI; PARDALES; DAMICO, 2001).

Teaching English in Brazil has changed a lot in the past decades, and so has my vision of how

a language class can be. This paper shows my fresh perspectives on education, and how the

CEI course has opened my mind to new theories and gave me the chance to reflect on my

practice. This final project includes two lessons thought for teachers to use in English

institutions, and I believe they can also serve as an inspiration for planning lessons for

schools. I am well aware of the problems teachers in Brazil (especially the ones who work at

public schools) may face such as the lack of resources and a large number of students.

However, I truly hope that in the future, school students will benefit from lessons like these.

Fresh Perspectives was developed for teenagers and young adults who are learning English

as a second language. It was designed as an attempt to combine my teaching experience in

Brazilian English institutes, mostly on Communicative Language Teaching (CLT), and my

recent studies about Critical Literacy (CL). I have used the CLT in order to develop

communicative competence, involving students in real-life situations, and the CL in this

material is a way to develop critical consciousness, fostering discussions and raising

awareness of social problems so as to be an instrument of transformation (MATTOS AND

VALERIO, 2010). This paper was also influenced by Paulo Freire’s ideas of challenging the

teacher-student relationship, so both units were carefully planned to fight what Freire calls

“bank education” and empower students. Being a “problem-posing educator” and giving

students the opportunity to find their voices are goals I intend to reach as a teacher.

The texts and videos I used in the lessons are all authentic and were taken from the internet.

They provide students with real-world language and different variations of English.

According to Harmer (2001):

Authentic material is language where no concessions are made to foreign
speakers. It is normal, natural language used by native - or competent -
speakers of a language. This is what our students encounter (or will
encounter) in real life if they come into contact with target-language
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speakers, and, precisely because it is authentic, it is unlikely to be
simplified, spoken slowly, or to be full of simplistic content (as some
textbook language has a tendency to be). (HARMER, 2001, P. 205)

Both units offer students activities to practice the four skills (listening, reading, writing and,

speaking) as well as the 21st century skills (such as communication, collaboration, creativity

and critical thinking). The focus of the activities is to present students with an opportunity to

practice purposeful communication as “Language that is meaningful to the learner supports

the learning process. Learning activities are consequently selected according to how well they

engage the learner in meaningful and authentic language use” (RICHARDS; RODGERS,

2002, p.161)

Themes

The first unit presents students to different people who have fought for what they believed

was right. It proposes a reflection on what we, as individuals and as a society, have the power

to change if we set our minds to it. The lessons show students how past and present issues are

connected and how people have been fighting for years to guarantee we all have a better life.

The second unit talks about empathy (a popular topic nowadays) and encourages students and

teachers to rethink their concepts and help them broaden their minds. It aims to make students

put themselves in other people’s shoes, reflect on their feelings and think about actions to

take. Students are encouraged to share their stories and their participation is paramount for a

successful class, so for the lessons, the classroom should be a safe environment where

contributions are respected and valued.

Themes were chosen as an attempt to help students “learn how to relate to the world and

think the world in ways different than the traditional ones” (Mattos, 2012, p. 193).

Speaking

Most activities in both units were planned to integrate different skills, and speaking is the one

that makes them memorable and more meaningful. Teachers’ expectations are to be worked

in this material as students are supposed to use the level they have to debate topics that

sometimes are not very familiar to them. Being a teacher myself, I know that it is hard to let
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students talk more freely, so listening and reading activities were planned to allow students to

explore the themes, activate their previous knowledge, and be exposed to new structures.

Speaking activities are not only for practicing grammar structures and vocabulary, because

“in communication, the speaker has a choice of what they will say and how they will say it. If

the exercise is tightly controlled so that students can only say something in one way, the

speaker has no choice, and the exchange, therefore, is not communicative

(LARSEN-FREEMAN, 2000, p. 129)”. They serve to give students the opportunity to use the

language as a tool to express their ideas.

Being present in all stages of the lesson, speaking activities contribute to making learning

more meaningful and personalized and also help students to collaborate and learn how to

listen to others and respect different opinions.

Writing

Each unit works with a different text genre.Students work with authentic examples and have

the chance to analyze them before starting their writing process. It also has speaking and

reading activities included in the lessons to serve as preparation for the writing step. Both

units have the aim to prepare students to express themselves through writing and can be

shared both for classroom purposes and real-life ones. The idea is to share their work not only

within the walls of the classroom but much more. They can post their writings on websites

and send them to people from different places.

The task in the first unit is to write a movie review, which is a popular type of text that

students can easily find online. Throughout the unit students were exposed to two movie

trailers: the documentary about Malala and a drama that tells Rosa Parks’ story. They also

read and analyze a review extracted from a website. Before writing their text, there is a

speaking activity in which students should share an oral film review.

The second unit works with letters of encouragement and hope, and the first contact students

have with the genre is on a listening activity in which students watch an author reading her

own letter. The reading activity shows another example of the genre, and both texts serve as

inspiration to students. It is an opportunity for teachers to work on digital literacy,
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encouraging students to find on the internet projects that welcome letters to different people

in need.

Listening

Both units use videos from the internet and provide students with different variations of the

spoken language. In the first unit, there is an interview and a movie trailer, the second unit

shows a video about vocabulary, an author reading a letter out loud, and a video about

pronunciation.

The listening activities are divided into three steps: pre-listening, while listening, and

post-listening. The pre-listening step serves to prepare students and help them activate their

previous knowledge, make predictions and work on possible vocabulary that can emerge. The

while-listening step is about the comprehension of the message, and they are going to use this

comprehension in a post-listening discussion. (Richards, 2009)

There is the use of top-down processing, using students' background knowledge that can

about the topic, situational or context knowledge. “In applying this prior knowledge about

things, concepts, people and events to a particular utterance about a specific topic or topic,

comprehension can often proceed from the top down.”(Richards, 2009, p.8). Students are not

to be treated as empty vessels but as critical beings in dialog with the teacher. The goal is to

pose them with problems and challenge their assumptions in order to help students become

more critical and less alienated. (Freire, 2000)

Reading

The unit shows authentic texts, even in the second unit which was elaborated to more basic

learners. The texts show real examples of the genres being studied and contribute to the

understanding of the themes. They also help the development of vocabulary and grammar.

Students read different genres: an article and a movie review in the first unit and a letter in

the second one.

Students learn how to be critical about what they read, not only being able to understand the

language and different genres but “to assume a more active role in reader-author relationship
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and to achieve deeper levels of understanding from a critical perspective” (Mattos, 2012.

p.193). Students have an active part in the construction of meaning.

Grammar

Grammar is presented through authentic quotes related to the topic of the lesson (unit 1) and

also in the reading and listening material (unit 2). Both cases students have contact with

meaning before thinking about the structure. Vocabulary and grammar are presented as taking

a closer look, meaning they have already seen it but from that point they are going to deepen

their knowledge. It aims at developing language awareness, allowing students to have more

autonomy. The structures are presented only after working with meaning and students are not

supposed to work mechanically, but to use the grammar in a personalized way, so it is

meaningful to them. Students are encouraged to try and use the language, as Scrivener (2005)

states:

“In fact you don’t need very much information before you can try using the

language yourself, and once you start trying to use it, you can get feedback,

correction and help on how to do it better The primary experience is doing

the thing yourself, not listening to someone else telling you about how to do

it.”

Moreover, it is important to keep students motivated and willing to learn more about the

language. Having students participate actively will help them build confidence and overcome

possible learning difficulties.

The role of the teacher

When designing this material I had the intention to challenge the old assumption that the

teacher has all the knowledge and students are supposed to passively receive it (Freire, 2000).

Instead, I would like to follow Mattos (2012) and pose some questions like “What is the role

of English teaching promoting social change? Can EFL teaching offer alternative ways to

create pedagogical space for students to become critical citizens?”
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