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“Our ikigai is different for all of us, but one thing we have in common is that we are all 
searching for meaning” (Hector Garcia and Francesc Miralles, IKIGAI: The Japanese Secret 

to a Long and Happy Life, 2016). 



Abstract 

 

Unfortunately, learning a second language in Brazil is considered a privilege. First, Brazil is a 

monolingual country in which educational guidelines do not prioritize second language learning. 

Second, when considering the socioeconomic conditions of the Brazilian population, only a 

minority can afford to pay for extracurricular courses. When thinking about these conditions in 

the country, it is crucial to rethink the role of foreign language instructors on what topics, 

strategies, and teaching methods they are adopting, in addition, to which didactic materials are 

being elaborated for second language teaching. According to the Sociocultural Approach and 

the Communicative Language Teaching, two units were elaborated, with social and sensitive 

themes, as well as extremely important for the formation of critical thinking of the second 

language learner. The target audience is B2 level students of linguistic competence, preferably 

teenagers or adults. Both units were designed to promote comprehensive language learning, 

such as language teaching on topics with social significance, where learners must think, develop 

critical thinking, express their opinion, and discuss the topics. For the elaboration of the units, 

authentic materials were selected as input, and activities linked to the real world were created 

as output to enhance the teaching-learning process in a communicative and meaningful way. 

This material was produced thinking about helping English Language Teaching instructors and 

learners to think, discuss and create, going beyond traditional activities and unconnected to 

what happens in the real world. Considering the personal and social characteristics of those 

learning the language, in addition to the number of them and the time allocated to classes, it is 

expected that English Language Teaching instructors will be able to use this material with a 

focus on the communicative development of the language. 

 

Keywords: Communicative Language Teaching. Didactic Material. English Language 

Teaching. Sociocultural Approach. 

  



Resumo 

 

Infelizmente, aprender uma segunda língua no Brasil é considerado privilégio. Primeiro, o 

Brasil é um país monolíngue na qual a aprendizagem da segunda língua não é prioridade nas 

diretrizes educacionais. Segundo, ao considerar as condições socioeconômicas da população 

brasileira, somente a minoria consegue arcar em pagar por cursos extracurriculares. Ao pensar 

nestas condições do país, se faz importante pensar no papel dos instrutores de língua estrangeira 

sobre quais temas, quais estratégias e métodos de ensino estão adotando; além disso, em quais 

materiais didáticos estão sendo elaborados para o ensino da tal língua. Conforme a Abordagem 

Sociocultural e a Abordagem Comunicativa no Ensino de Língua, duas unidades didáticas 

foram elaboradas, com temas sociais e sensíveis, tal como de extrema importância para a 

formação de pensamento crítico do aprendiz da segunda língua. O público alvo são alunos de 

nível B2 de competência linguística, sendo eles, preferencialmente, adolescentes ou adultos. 

Ambas unidades foram pensadas de modo a promover o aprendizado integral da língua, como 

o ensino da língua em temáticas com significância social, onde os aprendizes devem pensar, 

desenvolver o pensamento crítico, expressar sua opinião e discutir sobre os tópicos. Para a 

elaboração das unidades, materiais autênticos foram selecionados como input e atividades 

ligadas ao mundo real foram criadas como output com o intuito de potencializar o processo de 

ensino-aprendizagem de forma comunicativa e significativa. Este material foi produzido 

pensando em ajudar tanto os instrutores do Ensino de Língua Inglesa, quanto os aprendizes, a 

pensar, discutir e criar, indo para além de atividades tradicionais e sem conexão ao que acontece 

no mundo real. Considerando as características pessoais e sociais dos que estão aprendendo a 

língua, além do número destes e o tempo designado as aulas, é esperado que os instrutores do 

Ensino de Língua Inglesa possam utilizar este material com foco no desenvolvimento 

comunicativo da língua. 

 

Palavras-chave: Abordagem Comunicativa no Ensino de Língua. Abordagem Sociocultural. 

Ensino de Língua Inglesa. Material Didático. 
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INTRODUCTION 

  

Unfortunately, learning a second language in Brazil is considered a privilege. First, 

Brazil is a monolingual country in which educational guidelines do not prioritize second 

language learning. Second, when considering the socioeconomic conditions of the Brazilian 

population, only a minority can afford to pay for extracurricular courses. When thinking about 

these conditions in the country, it is crucial to rethink the role of foreign language instructors 

on what topics, strategies, and teaching methods they are adopting, in addition, to which 

didactic materials are being elaborated for second language teaching. 

  

According to the Sociocultural Approach and the Communicative Language Teaching, 

two units were elaborated, with social and sensitive themes, as well as extremely important for 

the formation of critical thinking of the second language learner. The primary purpose of the 

selected themes included in "GO BEYOND: think, develop critical thinking and express 

yourself" is to allow students to go beyond the meaningless filling gaps or 'repeat after me' 

practice. In other words, this material offers more than grammatical and standard linguistic 

content. Both units were designed to promote comprehensive language learning, such as 

language teaching on topics with social significance, where learners must think, develop critical 

thinking, express their opinion, and discuss the issues. Asian hate and defining the normal and 

different are two of the many topics necessary to think, develop critical thinking, and go beyond. 

It is more than just teaching the structures and rules: students should learn the language through 

interaction to build communication skills, empower their creativity, and expand their social 

responsibilities.  

  

The tasks developed were based on how students can discuss them in real life. So, the 

materials are all authentic, where people talk about their experiences and point of view on the 

topics, giving students information and output to think critically. Nothing is better than learning 

and using a second language in real life. If learners can discuss a topic and express their feelings 

and opinions, they will feel the power of the language, turning it into motivation for their 

learning process. 

  

Upper intermediate-level students (B2) can use this material, either in English schools 

or in regular schools, if teachers can include it in the schedule and consider how many students 



9 
 

 
 

are in the classroom, their English level, their age, and so on. The recommendation is to use the 

units with teenagers or adults since it embraces sensitive topics. Depending on some 

circumstances, 3 or 4 classes of 50 minutes should be enough to work on each unit. 

  

Both units include getting started + 4 sections (let's read, practice, listen, and produce) 

+ self-assessment chart. There is no specific section for speaking because, during the activities, 

students will come across plenty of conversation as a way to discuss and share thoughts and 

build meanings. Consequently, the units will practice students' reading, writing, listening, and 

speaking skills, and the grammar section will be related to the theme meaningfully. This 

material should create an environment where students can interact and exchange personal 

opinions and feelings. Also, students can share their stories and discuss them. 

  

This material was developed for educational purposes, and no commercial motivations 

exist. It can only be reproduced partially or as a whole for educational purposes, with the 

author's express authorization. 
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RATIONALE 

 

Before starting, there is an essential detail to point out. Language is a crucial tool that 

separates humans from other animals since it is an instrument where the brain can produce, 

represent knowledge and construct meaning. With language, it is possible to build an identity 

and rebuild meanings. Besides the idea that language is a human being process, people use 

language to interact with one another and to interpret and represent their world. A Czech 

proverb says, "You live a new life for every new language you speak. If you know only one 

language, you live only once." So, acquiring a new language is one of the most effective 

processes, simply because it can offer people freedom: to go beyond the border of the country, 

to talk and meet people around the world, to share experiences and thoughts with people of 

different nationalities, and any other personal motivations. Thinking about the deep meaning 

that language should have in the world, teaching a second language is not easy, and L2 teachers 

should know that half of the student's learning process is their responsibility. 

  

So, language is an essential tool in human life. In Brazil's reality, where learning a 

second language is considered privileged, the units had to be unique and meaningful, giving 

voice to the learners to develop critical thinking and to express themselves. 

  

In Brazil, 2 million people consider themselves Asian or have an Asian background, 

even though people rarely discuss it. Sometimes, people do not think of it as racism. But this 

fact makes it more necessary to be addressed. For that reason, the unit I's topic is Asian hate. 

For unit II, defining normal and different is the selected theme, and it is also a complicated 

theme to discuss since every person has own definition of those words. But society creates 

normality, so it keeps changing according to when and where people talk about it. Also, it can 

be applied in many areas of people's lives, for example, in cultural aspects, language accents, 

physical features, gender and sexuality, and so on. If learners can discuss a topic and express 

their feelings and opinions, they will feel the power of the language, turning it into motivation. 

Nothing is better than learning and using a second language in real life. 

  

The material is for students in the upper intermediate level (B2), preferably for teenagers 

or adults. The recommendation is for students at English courses or regular schools, and the 

units offer more than grammatical and standard linguistic content. As mentioned before, one of 
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the goals is for students to think, develop critical thinking, and express themselves, improving 

their language and communication abilities and expanding their social responsibilities.  

  

The content was carefully chosen and revised since both units have delicate topics. Both 

themes are actively part of society, so the selected data is based on real life. People talked about 

their experiences and thoughts about the issues. All the discussions and tasks aim to practice 

the four skills (reading, writing, listening, and speaking) and grammar content related to the 

theme. There is no specific section for speaking because, during the activities, students will 

come across plenty of conversation as a way to discuss and share thoughts. 

 

Second Language Acquisition 

 

Second language learners have social identities and have their motivations and reasons 

for learning L2. Thinking on the theoretical part of the studies that the material had considered, 

it is essential to highlight the social approaches in psycholinguistic studies, which have focused 

on the social context in which language learning occurs. Within the social approaches, the 

sociocultural thinks language is a cultural product constructed during social interaction. So, 

language takes place in real-time and in an authentic context. Learning a language does not start 

in mind (from the inside); it begins externally within learners' interactions (from the outside). 

And gradually, what they can do with the help of others in social interaction becomes 

internalized. Thinking that language is a primary tool for human thought and needs mediation 

in mental activity, then acquiring a language results from a mediated process, where learners 

develop how to use and control these tools in mind. Simplifying, learners earn a language 

through mediation, such as inputs, interaction, and discussion. So, L2 teachers play an important 

role as mediators of learners' learning process. They should always consider the learner's age, 

the quantity and quality of input/interaction/output, and their social context and identities. 

  

The social approaches brought many different ways of thinking about how second 

language learners acquire L2, but they contributed more to the theoretical part of the studies. 

Considering that the approaches need alternative practical theories to help L2 teachers, 

Communicative Language Teaching (CLT) also supported the material developed. 

Communicative tasks are based on contextualized target language use, balancing and 

integrating all components of communication competence: listening, reading, speaking, and 

writing:  
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CLT extends beyond the merely grammatical elements of 
communication into the social, cultural, and pragmatic features of 
language. It is an approach that encourages real-life communication in 
the classroom (…). CLT seeks to facilitate lifelong language learning 

among students that extends well beyond classroom activities. 
(BROWN, 2007, p. 31) 

  

In sum, Communicative Language Teaching is based on using the target language, 

emphasizing the practical and meaningful use of the language in authentic and realistic 

interactions. 

  

The units think about how the students will use the language meaningfully. As 

DeKeyser (2017) mentioned, as L2 teachers, offering them declarative knowledge (knowledge 

that) is crucial, allowing learners to engage in the target behavior. Still, acquiring procedural 

knowledge (knowledge of how) is also necessary, establishing a habit after practicing and 

gradually automatizing it into implicit knowledge. So, students need more than a mere 

understanding of grammar rules and isolated vocabulary and more than just procedural 

knowledge. Both are required for students to be skilled.  

  

For the tasks the students will produce or discuss, as mentioned in the teacher's guide, 

it is essential to provide corrective feedback due to the learners' learning process. Learners 

should be the agency of the learning process and have autonomy, but these facts include the 

role teachers play during this process. Teachers should play as mediators and helpers. 

 

Receptive Skills: Listening and Reading 

 

 Listening and reading skills are considered receptive skills, so both provide input for 

the learner. 

 

Regarding the listening skill, there are two views, which are the bottom-up processing 

view (linear process as one sound, one word, one phrase) and the top-down interpretation view 

(listening to context and situation that includes one topic, the speaker, and their relationship to 

the context). Both are necessary for the learners to be skilled. It just depends on the purpose of 

the tasks or the lessons.  
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Also, listening tasks should have three steps to be considered a fulfilled lesson: pre-

listening (1), listening (2), and post-listening (3) activities. (1) Pre-listening activities include 

presenting keywords crucial to understand the listening content, providing enough context to 

the learners, or creating motivation to enhance their curiosity regarding the topic. There are pre-

listening activities before the students watch the videos, so make them engaged and excited to 

listen. (2) Listening activities include extensive listening followed by questions, intensive 

listening, checking answers, etc. Since the material is for upper intermediate level students, the 

units present two videos where two people discuss the topic according to their experience and 

studies. During the listening activities, both units offer questions for the students to watch the 

video and listen to the speeches carefully, with a clear purpose. Also, the topics selected for the 

units are real-life themes. Hence, the videos are authentic materials, showing their natural 

language (speaking language, which is different from written language) and providing real-life 

listening experiences to the students. "Instead of simplifying the language of the text, simplify 

the task that is demanded of the student." (FIELD, 2002, p. 244). Nonnative listeners recognize 

only part of what they hear and make guesses to link these fragmented pieces. Still, unlike most 

teachers who think it is unhealthy for the students and discourage them, this process is 

fundamental for L2 learners. Of course, it requires the practice and guidance of the teacher. L2 

learners must access authentic materials due to discovering a new language and vocabulary 

along the context. (3) Post-listening activities include revising the content, inferring vocabulary 

meaning, or reviewing the grammar. This phase is crucial for learners to close up what they had 

listened to and for teachers to check if they had learned something after the listening tasks. 

  

As mentioned above, reading is also a receptive skill that involves several other skills, 

such as predicting and scanning. When we read, we must understand the language at the world 

level (bottom-up), sentence level, and the whole text. After that, we have to connect the reader's 

message to our knowledge of the world. So, the more fluent you are, the more accessible it is 

to read and understand. Taking intensive and extensive reading into consideration, both are 

necessary for the learning process, depending on the context. For the material developed, 

students must read the texts provided to learn new words within the context, the grammar 

content, and the text's content. In the case of both units, there are texts from people who share 

what they think about the topic. Similar to listening, reading lessons need pre-reading activities 

as well. So, both units include a pre-reading activity and the main reading tasks. And after 

reading and understanding the text (scanning it to find the significance of a specific part or 

 



79 
 

guessing the meaning of new words from the context), students should discuss what they have 

understood from the text and share in developing critical thinking. 

 

Productive skills: Speaking and Writing 

 

Speaking and writing are considered productive skills, whereas, in L2 learning, students 

will produce language. According to Burns (2013), speaking is a combinatorial skill that 

involves doing various things simultaneously – knowledge of language and discourse (sounds, 

grammar, vocabulary), core speaking skills (ability to process speech and negotiate it), and 

communication strategies within the constraints of the speaker's cognitive processing (such as 

paraphrasing, thinking consciously, reformulating, checking comprehension and so on). In 

other words, speaking is a complex skill because it uses several simultaneous processes in real-

time. Also, the social and functional motivation to practice and do speaking is essential for 

students to be motivated to get things done in daily life. For the units, no section focuses 

exclusively on speaking, even though most areas have a spot where students must practice 

speaking. Depending on the learner's goals, the speaking tasks can aim to improve either fluency 

or accuracy. 

  

Writing is also a productive skill, but it is essential to remember that written texts differ 

from spoken language. According to Weigle (2014), writing is an ability that focuses on 

language proficiency and builds different written texts. From the cognitive perspective, second 

language writing is a set of writing abilities. So, writers must be able to organize the significant 

points, plan their writing, revise what they have already written, and focus some of their 

attention on finding the appropriate language to express their ideas clearly. From the 

sociocultural perspective, writing is part of a socially and culturally situated set of literacy 

practices. From this perspective, learning how to note is the process of becoming a member of 

a discourse community where people share the same values and particular purposes: "In short, 

both writing ability and language proficiency are important factors in L2 writing ability." 

(WEIGLE, 2014, p. 223).  

 

The writing tasks developed for the units are all contextualized. Since learners need both 

writing ability and language proficiency and considering the writing process, teachers must 

guide their writing processes, following the phases: pre-writing, writing, response/revising, 

editing, post-writing, and evaluating. In both unit's writing activities, L2 writers must 
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understand the text genre and the language that fits its genre better and follow the steps provided 

in the textbook to move smoothly and be fun. L2 teachers should give students personalized 

feedback, paying attention to their work's grammar and content. Also, L2 teachers can help 

learners realize the role of accuracy in effective communication and build editing strategies to 

be carried out beyond the classroom. 

 

Grammar 

 

Learning grammar is an essential piece of learning a second language. Students must 

understand the rules and reflect on the tongue to help them build fluency. So, teaching grammar 

is presenting it, moving into practice, starting with more controlled practice, and moving to free 

practice when the students understand its use. 

 

According to Nassaji and Fotos (2011), the communicative approach defined the aim of 

language learning as acquiring communicative ability, that is, the ability to use and interpret 

meaning in real-life communication, not simply learning formal grammatical rules and 

structures. In other words, students have to learn and understand grammatical rules, but they 

should know by doing activities that are meaning-focused and similar in some way to real life.  

  

Indeed, if the goal of second language learning is to develop 
communicative competence and enable learners to use language 
accurately and fluently for real communicative purposes, a focus on 
grammar must be incorporated into L2 communicative instruction. 
(NASSAJI, FOTOS; 2011, p. 14) 

  

When you present the grammar rules in a meaningful context, it piques students' interest. 

But it is necessary to provide guided practice where students can work individually or with 

peers, letting them share and think together. The goal is to provide communicative training, 

where students use grammar meaningfully and talk about real things, moving from 

understanding the grammar content to practicing and becoming fluent in it. According to the 

theoretical aspect of teaching grammar, the units give students time to realize and reflect on the 

grammar content, making them practice using it in real life. 

  

The materials collected to produce the units were selected thinking of "multiple 

literacies for a world of multimodal communications" (KALANTZIS, COPE; 2012). The 

material was developed considering that students should discuss social and political issues in  
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the classroom. For students, being able to talk about valuable and different topics and access a 

broad and diverse range of texts valued gives them the motivation to keep learning the new 

language. First, they can develop critical thinking, and second, they can use the language in a 

natural context, going beyond the classroom. And teachers have to mediate and encourage 

students to think and express themselves. 

  

At the end of both units, there is a simple self-assessment for students to assess their 

learning process. The self-assessment was about the content, not the students' performance or 

engagement. It is essential to add that not only students need to do self-assessment, but teachers 

too. As mentioned before, in L2 teaching, teachers play an indispensable role. In the same way, 

students think about their learning process, and teachers need to think about their teaching 

practices. 

  

To sum up, the units developed consider that language has to be taught meaningfully, 

with topics that show students the real world. The materials were selected carefully, and the 

tasks were designed to help learners practice the language, focusing on developing critical 

thinking. Besides choosing the content, it is essential to mention that the units must embrace all 

the language skills (reading, listening, speaking, and writing) and the grammatical content with 

theme-related (not isolated and without meaning). Learners should learn the second language 

through interaction and mediation. 
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APPENDIX 

 

Unit I 

 

o Cover image: https://www1.nyc.gov/site/cchr/community/stop-asian-hate.page 

o First picture: https://www.nea.org/advocating-for-change/new-from-nea/educators-

demand-safety-and-justice-aapi-community 

o First quotation by Desmond Chiam: https://asia.nikkei.com/Spotlight/Coronavirus/We-are-

not-COVID-19-Asian-Americans-speak-out-on-racism 

 

“Let’s read” section 

 

o Pre-reading Activity: Cambridge Online Dictionary: https://dictionary.cambridge.org/ 

o Article “Normalized Racism Toward the Asian Community” by Miranda Cho: 

https://quchronicle.com/70592/opinion/normalized-racism-toward-the-asian-community/ 

o Comic: https://www.pbs.org/newshour/arts/this-chinese-american-cartoonist-forces-us-to-

face-racist-stereotypes 

 

“Let’s practice” section 

 

o Definition of adverbs: https://www.learngrammar.net/english-grammar/adverb 

o Types of adverbs: https://allesl.com/types-of-adverbs-degree-frequency-manner-place-

time/ 

o List of adverbs: https://www.myenglishteacher.eu/blog/types-of-adverb/ 

o Violence against Asian American comics: https://www.conniewonnie.com/2021/03/new-

wave-of-violence-against-asian.html 

o Image Anti-Asian hate protest: https://collegian.com/articles/opinion/2021/03/category-

opinion-studley-we-are-every-bit-as-american-as-you-asian-hate-crimes-are-unacceptable/ 

o What is a Protest? Cambridge Online Dictionary: https://dictionary.cambridge.org/ 

o The Purpose and Power of Protest: https://www.adl.org/resources/tools-and-

strategies/purpose-and-power-protest 

o How to make protest signs: https://bedfordvademocrats.org/how-to-make-protest-signs 

  

https://www1.nyc.gov/site/cchr/community/stop-asian-hate.page
https://www.nea.org/advocating-for-change/new-from-nea/educators-demand-safety-and-justice-aapi-community
https://www.nea.org/advocating-for-change/new-from-nea/educators-demand-safety-and-justice-aapi-community
https://asia.nikkei.com/Spotlight/Coronavirus/We-are-not-COVID-19-Asian-Americans-speak-out-on-racism
https://asia.nikkei.com/Spotlight/Coronavirus/We-are-not-COVID-19-Asian-Americans-speak-out-on-racism
https://dictionary.cambridge.org/
https://quchronicle.com/70592/opinion/normalized-racism-toward-the-asian-community/
https://www.pbs.org/newshour/arts/this-chinese-american-cartoonist-forces-us-to-face-racist-stereotypes
https://www.pbs.org/newshour/arts/this-chinese-american-cartoonist-forces-us-to-face-racist-stereotypes
https://www.learngrammar.net/english-grammar/adverb
https://allesl.com/types-of-adverbs-degree-frequency-manner-place-time/
https://allesl.com/types-of-adverbs-degree-frequency-manner-place-time/
https://www.myenglishteacher.eu/blog/types-of-adverb/
https://www.conniewonnie.com/2021/03/new-wave-of-violence-against-asian.html
https://www.conniewonnie.com/2021/03/new-wave-of-violence-against-asian.html
https://collegian.com/articles/opinion/2021/03/category-opinion-studley-we-are-every-bit-as-american-as-you-asian-hate-crimes-are-unacceptable/
https://collegian.com/articles/opinion/2021/03/category-opinion-studley-we-are-every-bit-as-american-as-you-asian-hate-crimes-are-unacceptable/
https://dictionary.cambridge.org/
https://bedfordvademocrats.org/how-to-make-protest-signs
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“Let’s listen” section 

 

o Video “Normalized Racism toward Asian Americans” by Sophia Nguyen: 

https://www.youtube.com/watch?v=bGuqRqj6878&t=315s 

o Sophia Nguyen’s biography: https://www.youtube.com/watch?v=bGuqRqj6878&t=315s 

o Factual events in the United States: https://time.com/5858649/racism-coronavirus/ 

 

“Let’s produce” section 

 

o Tweets: 

https://twitter.com/e_alexjung/status/1273607358351118336 

https://muslimmatters.org/2020/02/01/coronavirus-racism-china/ 

https://news.cgtn.com/news/2020-05-17/Racism-spreads-online-offline-amid-COVID-19-

outbreak-fueled-by-Trump-QyZvhMFYD6/index.html 

o Image Tweet frame: https://www.pngwing.com/en/search?q=twitter+Frame 

o About Twitter: https://www.skillfinder.com.au/course/what-is-twitter-and-how-does-it-

work 

o Tips for writing a good comment: 

https://www.thecommentingclub.co.uk/good-comment/ 

https://www.ego4u.com/en/cram-up/writing/comments 

 

o Last quotation by Philip Lim: https://www.ohchr.org/en/stories/2022/03/if-we-stay-silent-

violence-continues 

 

Unit II 

 

o Cover image: https://www.dreamstime.com/color-tree-finger-print-abstract-tree-symbol-

different-color-fingerprints-isolated-white-background-image211930297 

o First image: https://www.dreamstime.com/color-tree-finger-print-abstract-tree-symbol-

different-color-fingerprints-isolated-white-background-image211930297 

o First quotation by Maya Angelou: https://www.youtube.com/watch?v=Zz0Xcneakeg 

  

https://www.youtube.com/watch?v=bGuqRqj6878&t=315s
https://www.youtube.com/watch?v=bGuqRqj6878&t=315s
https://time.com/5858649/racism-coronavirus/
https://twitter.com/e_alexjung/status/1273607358351118336
https://muslimmatters.org/2020/02/01/coronavirus-racism-china/
https://news.cgtn.com/news/2020-05-17/Racism-spreads-online-offline-amid-COVID-19-outbreak-fueled-by-Trump-QyZvhMFYD6/index.html
https://news.cgtn.com/news/2020-05-17/Racism-spreads-online-offline-amid-COVID-19-outbreak-fueled-by-Trump-QyZvhMFYD6/index.html
https://www.pngwing.com/en/search?q=twitter+Frame
https://www.thecommentingclub.co.uk/good-comment/
https://www.ego4u.com/en/cram-up/writing/comments
https://www.ohchr.org/en/stories/2022/03/if-we-stay-silent-violence-continues
https://www.ohchr.org/en/stories/2022/03/if-we-stay-silent-violence-continues
https://www.dreamstime.com/color-tree-finger-print-abstract-tree-symbol-different-color-fingerprints-isolated-white-background-image211930297
https://www.dreamstime.com/color-tree-finger-print-abstract-tree-symbol-different-color-fingerprints-isolated-white-background-image211930297
https://www.youtube.com/watch?v=Zz0Xcneakeg
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“Getting started” section 

 

o Images: 

https://www.willbrattcounselling.com/blog-creating-difference/mental-health-being-normal 

https://www.theemotionmachine.com/why-no-one-is-normal-and-how-to-focus-on-

individual-uniqueness/ 

https://www.elegantthemes.com/blog/business/why-being-different-can-make-you-millions-

or-at-least-thousands 

 

“Let’s read” section 

 

o Text “Being Normal: Redundantly Absurd and Ridiculously Weird” by Kyle Nielson: 

https://medium.com/invisible-illness/being-normal-6500a082d5b4 

o “To help you” section: Cambridge Online Dictionary: https://dictionary.cambridge.org/ 

o Sapling image https://br.depositphotos.com/114571160/stock-photo-tree-sapling-in-

hands.html 

o Agree and disagree: https://www.englishadam.com/Agree-Formal-Informal-Write-Speak 

o Comic: https://www.pinterest.com/pin/comics--822892163134234952/  

 

“Let’s practice” section 

 

o Have as auxiliary verb: 

https://www.grammarly.com/blog/auxiliary-verbs/ 

https://eslgrammar.org/helping-verbs-auxiliary-verb/ 

o Extracted sentences: 

https://www.theemotionmachine.com/why-no-one-is-normal-and-how-to-focus-on-

individual-uniqueness/ 

https://tinybuddha.com/blog/value-of-being-different/ 

https://www.additudemag.com/being-different-accept-yourself-adhd/ 

o Slogans: 

https://www.blissquote.com/2020/07/being-different-quotes.html 

https://www.enkiquotes.com/being-different-quotes.html 

o Tips: https://www.prnewsonline.com/tips-writing-quotes 

o Sky image: https://www.canva.com/ 

https://www.willbrattcounselling.com/blog-creating-difference/mental-health-being-normal
https://www.theemotionmachine.com/why-no-one-is-normal-and-how-to-focus-on-individual-uniqueness/
https://www.theemotionmachine.com/why-no-one-is-normal-and-how-to-focus-on-individual-uniqueness/
https://www.elegantthemes.com/blog/business/why-being-different-can-make-you-millions-or-at-least-thousands
https://www.elegantthemes.com/blog/business/why-being-different-can-make-you-millions-or-at-least-thousands
https://medium.com/invisible-illness/being-normal-6500a082d5b4
https://dictionary.cambridge.org/
https://br.depositphotos.com/114571160/stock-photo-tree-sapling-in-hands.html
https://br.depositphotos.com/114571160/stock-photo-tree-sapling-in-hands.html
https://www.englishadam.com/Agree-Formal-Informal-Write-Speak
https://www.pinterest.com/pin/comics--822892163134234952/
https://www.grammarly.com/blog/auxiliary-verbs/
https://eslgrammar.org/helping-verbs-auxiliary-verb/
https://www.theemotionmachine.com/why-no-one-is-normal-and-how-to-focus-on-individual-uniqueness/
https://www.theemotionmachine.com/why-no-one-is-normal-and-how-to-focus-on-individual-uniqueness/
https://tinybuddha.com/blog/value-of-being-different/
https://www.additudemag.com/being-different-accept-yourself-adhd/
https://www.blissquote.com/2020/07/being-different-quotes.html
https://www.enkiquotes.com/being-different-quotes.html
https://www.prnewsonline.com/tips-writing-quotes
https://www.canva.com/
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“Let’s listen” section 

 

o Video “Defining your own normal” by Ask Aleksi Berglund: 

https://www.ted.com/talks/defining_your_own_normal 

o “Important” section: Cambridge Online Dictionary: https://dictionary.cambridge.org/ 

o Tips for speaking personal opinion: https://7esl.com/express-opinions/ 

 

“Let’s produce” section 

 

o About opinion essay: 

https://learnenglish.britishcouncil.org/skills/writing/b2-writing/an-opinion-essay 

https://www.grammarly.com/blog/opinion-essay/ 

 

o Last quotation by Tila Tequila: https://www.blissquote.com/2020/07/being-different-

quotes.html 

 

https://www.ted.com/talks/defining_your_own_normal
https://dictionary.cambridge.org/
https://7esl.com/express-opinions/
https://learnenglish.britishcouncil.org/skills/writing/b2-writing/an-opinion-essay
https://www.blissquote.com/2020/07/being-different-quotes.html
https://www.blissquote.com/2020/07/being-different-quotes.html
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