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Resumo 

Este trabalho apresenta duas unidades instrucionais meticulosamente elaboradas para 

estudantes de 9º ano de inglês no nível B1/B1+. As unidades visam integrar habilidades 

linguísticas com conteúdo relevante e significativo, estimulando o pensamento crítico, a 

consciência cultural e a autoavaliação. A primeira unidade, "Fazendo a Diferença," concentra-

se em biografias para desenvolver a compreensão, escrita e o pensamento crítico, com ênfase 

nos tempos verbais presente perfeito e passado simples. A segunda unidade, "Adolescentes ao 

Redor do Mundo," explora a diversidade cultural por meio de interações online com 

adolescentes reais, buscando cultivar a competência intercultural. Ambas as unidades 

consistem em seis lições tematicamente conectadas, progredindo de segmentos pré-tarefa para 

durante a tarefa e pós-tarefa. Elas utilizam textos autênticos para aprimorar a compreensão e a 

aplicação da língua, apoiadas por guias abrangentes para os professores. Em resumo, essas 

unidades priorizam a aplicação contextualizada da língua inglesa, promovendo uma 

abordagem prática de aprendizado. Também incorporam elementos metacognitivos, 

incentivando os alunos a refletirem sobre seus processos de aprendizagem. Ao combinar 

proficiência linguística com pensamento crítico, autoavaliação e apreciação cultural, esses 

módulos instrucionais oferecem uma experiência de aprendizagem dinâmica e abrangente 

para estudantes de inglês do 9º ano. 

Palavras-chave: Unidades instrucionais; 9º ano; B1/B1+; Pensamento Crítico; Consciência 

Cultural; Autoavaliação; Biografias; Presente Perfeito; Passado Simples; Competência 

Intercultural; Ensino de Inglês. 

  



 

 

 

Abstract 

 

This paper presents two instructional units for teaching English to 9th-grade students at the 

B1/B1+ level. The units aim to integrate language skills with relevant and meaningful 

content, stimulating critical thinking, cultural awareness, and self-assessment. The first unit, 

"Making a Difference," explores biographies to develop comprehension, writing, and critical 

thinking, focusing on the present perfect and simple past tenses. The second unit, "Teens 

around the World," promotes intercultural competence through online interactions with 

teenagers from diverse cultures. Both units consist of six connected lessons that develop 

language skills and comprehension through authentic texts. The teacher's guides provide 

support and strategies to facilitate student learning, promoting a practical and comprehensive 

approach to English teaching. Overall, these units prioritize contextualized English language 

application, fostering a practical approach to learning. They also incorporate metacognitive 

elements, encouraging students to reflect on their learning processes. By combining language 

proficiency with critical thinking, self-assessment, and cultural appreciation, these 

instructional modules offer a dynamic and comprehensive learning experience for 9th-grade 

English learners. 

 

Keywords: Instructional units; 9th grade; B1/B1+; Critical Thinking; Cultural Awareness; 

Self-assessment; Biographies; Present Perfect; Simple Past; Intercultural Competence; 

English Teaching. 
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Introduction 

 

This paper introduces two meticulously designed instructional units tailored for 9th-

grade English learners operating at the B1/B1+ level, aligning with the Common European 

Framework of Reference for Languages (CEFR). The fundamental aim is to provide a 

structured approach to language acquisition that seamlessly integrates linguistic skills within 

relevant and meaningful content. Each unit not only targets language proficiency but also 

endeavors to stimulate critical thinking, cultural awareness, and self-assessment among 

students. 

The first unit, "Making a Difference," offers an immersive exploration into the lives 

of individuals who have significantly impacted their communities. Centered on the genre of 

biographies, the unit introduces students to effective strategies for comprehending and 

composing biographical works. A focal point of this unit is the nuanced understanding and 

application of the present perfect tense in contrast to the simple past tense, enabling students 

to discern and apply these grammatical structures. Furthermore, the activities integrate 

processual writing and nurtures critical thinking skills through the construction and delivery 

of oral presentations. The emphasis on self-assessment in both oral and written communication 

encourages students to engage in reflective practices aimed at refining their communication 

capabilities. 

The second unit, "Teens around the World", is a thematic unit that actively explores 

the realm of cultural diversity. Distinguished from the preceding unit, which was centered in 

a genre, this module introduces students to a secure online platform designed for interaction 

with real teenagers from diverse cultural backgrounds. The objective is to cultivate 

intercultural competency among students. The unit employs reading and listening exercises 

that expose students to the varied experiences and perspectives of teenagers across the globe. 

This deliberate exposure encourages students to not only acknowledge but appreciate 

different cultural viewpoints, facilitating the development of a more comprehensive 

understanding of global diversity. 

Therefore, each unit consists of a meticulously structured framework comprising six 

thematically connected lessons, divided into pre-task, while-task, and post-task segments. 

Lesson 1 initiates the thematic exploration, prompting students to reflect upon the central 

theme and associated situations. Subsequent lessons progressively develop reading, 

listening, speaking, and language- in-use components, creating a cohesive learning 

experience. 
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The texts utilized within these lessons are authentic and purposefully selected to 

provide meaningful contextualization for language use, enhancing both comprehension and 

application. 

Besides that, the accompanying teacher's guide for each unit serves as a 

comprehensive resource, furnishing answer keys and offering strategies to actively engage 

students. It provides educators with valuable insights and methodologies to effectively guide 

students through the learning process. By offering tools and methodologies to facilitate 

student participation and comprehension, the teacher's guide becomes an important asset in 

the implementation of these units. 

In synthesis, both units prioritize the application of English within contextualized 

settings, fostering a practical and pragmatic approach to language learning. Additionally, 

these units incorporate metacognitive elements, urging students to be cognizant of and 

contemplate their own learning processes. By uniting language proficiency with critical 

thinking, self-assessment, and cultural appreciation, these instructional modules offer a 

dynamic and comprehensive learning experience. 
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Rationale 

 

Global communication and interconnectedness have changed the significance of 

learning English which is responsible for uniting diverse cultures and communities 

worldwide. On the other hand, the Brazilian National Common Core Curriculum (BNCC) of 

2018 states the significance of English education, emphasizing its role as a lingua franca in a 

world where boundaries between nations are becoming increasingly porous. That’s why this 

paper aims to explain two units to teach 9th graders, B1+ levels to offer a multifaceted 

approach to language acquisition and cultural understanding. These units were crafted not 

only to enhance linguistic proficiency but also to cultivate a deeper appreciation for the 

concept of English as a lingua franca, fostering skills essential for global citizenship. 

First, it is important to consider that the Brazilian curriculum adopts the Bakhtinian 

approach, emphasizing the significance of dialogism and context in language learning and 

teaching. So, the curriculum highlights the dynamic nature of language, acknowledging its 

multiple social and cultural dimensions. Moreover, the incorporation of this approach 

acknowledges the diverse genres and communication demands present in contemporary 

society. Bakhtin's theories state that language is situated within various social spheres and is 

subject to differing communicative purposes and genres. 

Besides that, considering the digital era, Bakhtinian approach not only emphasizes 

the contextual and dialogic nature of language but also aligns with the concept of developing 

multiliteracies skills, as proposed by the New London Group. This group points out to the 

necessity for individuals to be proficient in multiple literacies, developing not only linguistic 

skills but also visual, digital, and cultural literacies essential in navigating today's complex 

communication landscape (Cope & Kalantzis, 2000). This means going beyond traditional 

language teaching methodologies to integrate diverse modes of communication, considering 

the importance of digital literacy in a technologically-driven society. By incorporating these 

ideas, the units presented in this paper, were designed to develop students' multiliteracies 

skills, enabling them to engage critically and competently across various modes of 

communication in an interconnected, digitally mediated world. 

That’s why these units incorporate a new platform (Students of the world) and real-

world digital tools to enhance language learning experiences for students. Moreover, the 

units are structured to encourage collaboration among students, leveraging digital platforms 

to facilitate interactive and cooperative learning experiences. 
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Besides that, the design of the presented units and the teacher's guide draws upon the 

Post Method Pedagogy concept, as presented by Kumaravadivelu (2003). This approach 

challenges the limitations imposed by traditional language teaching methods by advocating a 

more flexible, adaptable, and context-specific approach to language instruction. Considering 

the post method concept implies moving beyond the boundaries of a singular method and 

instead embracing a dynamic and eclectic approach that incorporates a variety of strategies 

and techniques tailored to suit learners' diverse needs. The units and the teacher's guide 

reflect this proposition by promoting a more student-centered, interactive, and culturally 

responsive learning environment. 

In terms of neuroscience and the "learning how to learn" idea, the activities 

integrated into the presented units intentionally consider metacognitive aspect. Drawing from 

insights by John Hattie (2009) and Zull's (2010), these units considered metacognitive skills 

by making students to reflect on their learning processes and understand their cognitive 

strategies. Activities are structured to encourage self-regulation, goal-setting, and reflection, 

all fundamental components of metacognition. By considering neuroscience-backed learning 

strategies with metacognitive considerations, these units offer a holistic approach to language 

acquisition, empowering students to not only learn English but also to understand and adapt 

their learning strategies, thereby enhancing their overall learning experience and long-term 

retention of knowledge. 

Complementing this idea, in terms of assessment, the units aimed to offer come 

checklists and rubrics that serve as tools for both students and teachers, aligning with the 

assessment methodologies proposed by H. Douglas Brown (2004). These checklists and 

rubrics were designed to not only guide students in self-assessment but also aid teachers in 

evaluating student performance. For instance, in one unit focusing on oral presentations, a 

checklist is provided to students outlining specific criteria such as pronunciation, 

fluency, and content organization, enabling them to self-assess their performance before 

presenting to the class. Simultaneously, the teacher employs a corresponding rubric, aligning 

with the criteria in the checklist, to evaluate the students' oral presentations systematically. 

Brown's principles emphasize the importance of diverse assessment tools that engage both 

students and teachers in the evaluation process, fostering a more comprehensive understanding 

of students' learning and performance.  

It is important to state that the design of these units was centered around a thematic 

approach aimed at cultivating proficiency in the four key language skills: reading, writing, 

listening, and speaking. Each unit was organized around a central, relevant theme. For 
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instance, a unit centered around the theme of "Making a Difference," was designed to make 

students in explore and understand the lives of influential figures who have contributed 

significantly to society. Students engage in reading and writing biographies of individuals 

who have made an impact in advocating for human rights, such as Malala Yousafzai. 

The other unit aimed to develop cultural awareness by exploring the theme "Teens 

Around the World.". In this case, students were provided with some understanding of diverse 

cultures the lives of teenagers worldwide. Reading materials expose students to various 

cultural practices and perspectives, such as dating customs. Furthermore, the writing task 

encouraged students to get in contact with teens around the globe, in a real-life situation, 

comparing and contrasting cultural aspects, enabling them to express their observations and 

reflections in an oral presentation. This thematic alignment not only aimed to make the 

content more engaging and meaningful for students but also to enable the organic 

development of all language skills in a cohesive manner. 

Considering the reading activities, the units used authentic materials to provide 

students with real- world contexts and language usage. The strategies outlined in Nunan's 

work are implemented in the teacher's guide to help instructors in effectively utilizing 

authentic materials. These strategies include pre-reading activities to activate background 

knowledge, during-reading tasks that encourage interaction with the text, and post-reading 

exercises aimed at reinforcing comprehension and language skills. In the development of the 

writing activities within these units, a primary focus was given to the integration of the 

writing process, aligning with the principles also outlined by David Nunan (2015) and 

Weigle (2002). Nunan highlights the significance of viewing writing as a process, 

involving pre-writing, drafting, revising, editing, and publishing (Nunan, 2015). Likewise, 

Weigle's contributions emphasize the importance of guiding students through various stages 

of writing, fostering a comprehensive understanding of the writing process (Weigle, 2002). 

In addition to that, the units implemented an approach to oral genres by integrating 

the speaking teaching cycle proposed by Anne Burns. Because of that, these units were 

structured to provide oral communication skills by focusing on diverse oral genres and 

utilizing Burns' speaking teaching cycle which involves pre-speaking activities, the actual 

speaking task, and post-speaking reflections (Burns, 2010). Therefore, the activities were 

designed to engage students in pre- speaking tasks involving brainstorming or discussion 

preparation, the oral task itself, and reflection or feedback sessions. By incorporating Burns' 

holistic approach, the units aimed to develop students' oral proficiency while fostering their 

confidence and effectiveness in oral genres. Complementing the speaking activities, the 
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listening skills provided authentic materials, such as talk shows and videos, aiming to 

enhance students' listening abilities in real-life contexts. By using these materials, it is possible 

to expose students to natural, conversational language, varied accents, among other 

possibilities. 

In terms of teaching grammar, the activities were contextualized and aligned with 

the selected genres, adopting an inductive approach, according to the insights provided by 

Nassaji and Fotos (2011). These authors talk about the importance for contextualized 

grammar instruction, emphasizing the importance of proposing grammar learning in 

meaningful contexts and real language use. That’s why the grammar activities in these units 

were integrated with the context of the chosen genres, allowing students to deduct grammar 

rules and structures. Additionally, the inductive approach allows students to discover 

grammar rules through exposure to authentic language use rather than through direct 

instruction. 

In conclusion, these units aimed to create a learning environment that goes beyond 

mere language acquisition, focusing on the integration of various language skills within 

meaningful contexts and authentic materials. The methodologies embedded in the units, 

inspired by renowned scholars in language education presented by this course, encompassed 

diverse teaching strategies aligned with learners' needs, ensuring a student-centric learning 

experience. Additionally, the incorporation of varied assessment tools and strategies aimed to 

evaluate students' progress and understanding in a multifaceted manner. By considering all 

these aspects, these units strived to offer a comprehensive and balanced approach to meet 

expectations of teaching and learning English in our current era. 
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