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RESUMO 

Este material é fruto de mais de uma década de atuação no ensino de língua inglesa 
em diferentes contextos educacionais, tendo sido desenvolvido como parte da 
Especialização em Ensino de Inglês da UFMG. O objetivo é proporcionar 
experiências significativas de aprendizagem para adolescentes de 12 a 13 anos, ao 
nível B2, por meio de discussões sociais que promovam a reflexão crítica sobre 
temas da vida cotidiana. Com base na abordagem comunicativa e nos princípios da 
literacia crítica, o material busca integrar habilidades linguísticas — leitura, escuta, 
escrita e fala — a partir do uso de materiais autênticos e atividades 
contextualizadas. A metodologia empregada favorece a adaptação por parte dos 
professores, permitindo a personalização segundo as necessidades e realidades da 
turma. A proposta inclui o desenvolvimento de duas unidades. A primeira, People 
Who Read for Pleasure, incentiva a leitura e apresenta diferentes gêneros literários a 
partir do livro Charlotte’s Web, incluindo sinopse, audiolivro e trailer de filme. A 
gramática abordada é o tempo presente simples, explorado em atividades 
integradas às temáticas da unidade. A segunda unidade, Books vs. Technology, 
discute a substituição de hábitos antigos pelo uso da tecnologia, como a leitura de 
livros eletrônicos em vez de livros físicos, com base em pesquisas e opiniões de 
leitores, culminando na produção de um artigo escrito pelos alunos com base em 
entrevistas realizadas em sala. O material conta ainda com roteiros de áudio e um 
guia do professor que auxilia no planejamento das aulas, com objetivos, conteúdos 
linguísticos e habilidades a serem trabalhadas. Os resultados evidenciam um 
recurso didático que valoriza a aprendizagem da língua inglesa de forma crítica e 
contextualizada. Conclui-se que a junção entre teoria e prática no desenvolvimento 
de materiais pode fortalecer o papel do professor e favorecer o engajamento dos 
alunos no processo de ensino-aprendizagem. 

Palavras-chave: ensino de língua inglesa; abordagem comunicativa; literacia crítica; 
material didático; adolescentes. 

 

  

  

  

  

  

  

  

  

  



  

 ABSTRACT 

  
This material results from over a decade of experience in English language teaching, 
shaped by diverse classroom contexts and theoretical advancements. Initially 
developed during the Especialização em Ensino de Inglês at UFMG, the material 
reflects a commitment to communicative language teaching and critical literacy. The 
project aims to provide meaningful language learning experiences for teenage 
learners (aged 12–13) at a B2 level, encouraging them to engage in social 
discussions and reflect critically on real-world issues through English. The 
methodology integrates authentic materials and emphasizes the development of all 
four language skills—reading, listening, writing, and speaking—within a 
communicative framework. The material is designed to be adaptable, allowing 
teachers to tailor lessons to students' needs and contexts. Each unit includes 
linguistic content, a variety of language tasks, and resources for extended practice. 
Two units are highlighted. Unit 1, People Who Read for Pleasure, introduces literary 
genres and promotes reading habits through texts such as the synopsis of Charlotte’s 
Web, an audiobook excerpt, and a movie trailer. The unit reinforces the Simple 
Present tense and encourages personal engagement with literature. Unit 10, Books 
vs. Technology, explores the shift from traditional to digital reading practices, 
including debates on the use of e-books and smartphones. Students analyze 
research data, listen to contrasting opinions, and produce written texts based on peer 
research. The material is supported by a teacher’s guide and audio scripts, providing 
pedagogical direction, objectives, and linguistic goals for each unit. The results point 
to a teaching resource that promotes language acquisition while fostering critical 
thinking and social awareness. The conclusion underlines the importance of 
combining theory and practice in language material design to empower both teachers 
and learners. 
  
Keywords: english language teaching; communicative approach; critical literacy; 
instructional material; young learners. 
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1.​ INTRODUCTION 
 

Teaching English has started as a hobby for me in 2008. I was a high school 

student, and I taught basic English levels at the language center to pay for my 

intermediate course. One year later, I had the chance to travel abroad. I spent three 

months with Native Americans working in summer camps. After that, I was 

completely in love with the English language and all the opportunities I could have 

speaking a second language. Being in touch with the teaching practice and the 

culture that L2 enables people to know, and the experience, was the starting point 

when being and English became my profession. 

 

Right after school graduation, I started studying Letras at UFMG. It has been 

13 years of different teaching and learning experiences, working in all kinds of school 

environments (from kindergarten, middle school, high school, and college to elderly 

learners), trying different approaches, methods, and materials. It was in the middle of 

my personal development as a teacher, that I have heard about the CEI course at 

UFMG, Especialização em Ensino de inglês. I knew that it was what I needed, and I 

am confident that all the practices and knowledge to share brought me to another 

level as an English teacher. 

 

During the course, many were the disciplines which helped me understand the 

teachers' and learners' needs while learning a second language. Studying different 

approaches and theories was important to standardize my practice and my critical 

thinking about the practice. And it was with the opportunity to develop units for a 

textbook that it was possible to gather those theories and apply them in a material I 

believe could enhance the teacher’s practice. The learner’s experience with the 

language. 

 

The present material aims to reflect the knowledge acquired and the aspects I 

consider the most significant regarding language teaching, language learning, and 

language use. It was designed for teens, ages 12-13, at a B2 level. The material was 

built based on the communicative approach and critical literacy, which have named 

the material, The new & The old: Teaching English in a Social Discussion, developed 
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by me. The textbooks units should be part of a coursebook that would provide 

discussions on contextualized and extracurricular topics which will problematize daily 

life situations and raise awareness, in order to create agents for change. All the 

sections were created using authentic material, and it integrates the language skills: 

reading, listening, writing, and speaking.  

 

In the first unit, People Who Read for Pleasure, students will learn different 

types of book genres and they will discuss their reading habits. The unit presents to 

the learners a synopsis from the book Charlotte’s Web, by E. B White, an audiobook 

from the first chapter of the same literature, and also, the movie trailer of an 

adaptation from the story. Its grammar section is a review of the Simple Present 

Tense, and it challenges students in speaking, listening, and writing activities related 

to the thematics and the written genre. The material enables the teacher to adapt all 

the activities, and it gives support for extra practices, such as the full reading of 

Charlotte’s Web and watching the movie adaptation.  

 

The second unit, presented as the 10th chapter of the material, Books vs. 

Technology, focuses on discussions about the use of different gadgets and how 

technology has taken the place of old costumes, such as reading e-books instead of 

physical books. There is a listening section that compares the advantages and 

disadvantages of e-books and physical books according to their readers, and a 

reading section on a magazine article that shows research results on people’s time 

spent on their smartphones. The grammar focus is the Simple Present tense review. 

In the last session, the learners will be able to integrate all the content from the unit 

and write an article based on research they will make with their classmates. 

 

The last part of the material consists of audio scripts and a teacher’s guide to 

help to plan and adapting lessons. This section should help teachers with the 

objectives, the linguist content, and the skills go each unit. 
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2.​ MATERIAL DEVELOPMENT 
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3.​ RATIONALE 
 

3.1.​ INTRODUCTION 
 

The present material, The New & The Old: Teaching English in a Social 

Discussion, was developed considering the discussions raised throughout the course 

at Curso de Especialização em Língua Inglesa (CEI/ UFMG). The two units 

designed, People Who Read Books and Books & Technology, are a product of the 

study of methods and theories carefully analyzed. As a result, the textbook should 

contain the main aspects I have considered the basics for effective teaching material. 

 
3.2.​ HISTORY OF ENGLISH TEACHING 

 

In the context in which “Latin was considered the model for studying the 

grammar of any language” (RUTHERFORD, 1987, p. 29) the grammar-based 

approach was considered essential for learning. It was used as content as well as for 

developing curriculum and language teaching materials. Learning grammar was 

enough for learning an L2 for historical reasons, and the best way of learning an L2 

was through studying First language (L1) Grammar.  

 

In the18th and 19th centuries, the Translation Method was focused exclusively 

on studying grammatical rules, studying structures, and mastering the written 

language. It was taught deductively through explicit explanation of rules, 

memorization, and translation of texts. 

 

The Audio-Lingual Method was mainly used from the 19th and 20th centuries, 

in the context of World War II. It is possible to spot the consequences the teaching 

methods suffered in North America during and after that period. In this context, 

Structuralism advocates for the idea that language should be understood as a 

system that allows the speaker to decode meaning through phonemes, morphemes, 

words, structures, and sentences. According to Richards & Rodgers (2001, p 49), 

“Learning a language (…) entails mastering the elements or building blocks of the 

language and learning the rules by which these elements are combined, from 

phoneme to morpheme to word to phrase to sentence”. 
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It is also important to mention that, at the same time, the principles of 

Behaviorism theorized by B. F. Skinner were being introduced in the field of 

Education. Once they claimed that learning was an imitative behavior, as it happened 

through repetition via positive and negative reinforcement. Regarding this, lessons 

were expected to be structured in a way that only the target language appeared. 

Then, language acquisition would depart from a lot of drilling and correction on the 

pronunciation produced by students aiming at achieving native likeness within a very 

controlled environment. This approach considered language as a possible 

predictable system, in which potential errors could be anticipated by the teacher 

because they are a result of the interaction of L1 with L2. 

 

3.3.​ THE COMMUNICATIVE APPROACH 
 

The Communicative Approach relies on the inadequacies of previous 

approaches that were based exclusively on the presentation and manipulation of 

grammatical forms and which led to a new approach focused on communication, 

meaning, and language use. Teachers who use this approach advocate that here 

language is considered a tool for making meaning and that students are provided 

with real communication opportunities, by using learner-centered teaching 

techniques, authentic materials. They also promote activities such as pair work, 

group work, and “information gap” questions. 

 

The objective is to develop communicative competencies which involve 

grammatical, social linguistic, strategic, and discourse competence. Even though the 

Communicative Approach does not have a fixed set of methodological prescriptions, 

it presents the definitions of the weak and strong versions of communicative 

language teaching. In the strong version, communication is the goal and the means 

of language instruction. It is a meaning-focus method that integrates language and 

content, focusing on task-based instruction, content based and immersion models of 

L2 acquisition. The weak version also focuses on communication as a goal, but the 

instruction happens in a controlled form through communicative context practices. 
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Once the communicative approach creates the environment for abundant 

input, it might provide the necessary comprehensible input that is the base for 

learning and registering, according to iconic, echoic (short term memory), semantic 

and episodic memory (long term memory). This is especially due to the promotion of 

a strong neurological entrenchment in the learner's brain. The more the 

communication, the more the entrenchment, and this may even overcome the age 

factor. This approach also leads learners of a second language to the output known 

as interlanguage, a term coined by Sellinker (1972), as the linguistic representation 

that emerges as one different from the learner’s native language (so-called L1). The 

second one is the target language, also known as L2. 

 

Positive transfer from L1 to L2 can be spotted. In this sense, it might be very 

effective in enrolling young learners in the acquisition of a second language. This 

approach confirms that the student of a second language does not have to be 

“native-like” to benefit from the acquisition of a second language.  

 

Regarding interlanguage, the communicative approach benefits the learner 

with the use of the “rules of thumb”, rules that can be easily memorized, as a first way 

to expose an idea. This communication strategy avoids not fully familiar constructions 

and, thus, might create a more comfortable environment for L2 learners, lowering 

their effective filter to permit that the input becomes intake and the learner able to 

produce the output.  

 

On the other hand, shortcomings of the communicative approach are its lack 

of attention to grammatical forms, which are considered important to develop 

accuracy in the L2. It is mainly focused on fluency instead of accuracy, in other 

words, students may acquire language but produce incoherent and incorrect 

sentences and do not minimize errors. 

 

In the communicative approach, linguistic and grammar forms are taught 

implicitly rather than explicitly, through formal instruction. Even if there is great 

exposure, it is unlikely that the learners will acquire aspects of the L2 through purely 

instructed input.  N. Ellis (1995), and Larsen-Freeman and Long (1991) found that 

“while instructed language learning may not have major effects on the sequence of 



 
 

29 

acquisition, it has significant effects on the rate of acquisition and the attainment of 

accuracy” (NASSAJI & FOTOS, 2011: 9). 

 

3.4.​ MATERIAL DEVELOPMENT 
 

Taking into consideration that learning needs to engage learners both 

affectively and cognitively, the starting point of the development of the material is 

based on the statement:  

 
The integration of new knowledge into the learner’s existing language 
system occurs certainly only when the language is used 
spontaneously in a communicative (purposeful) situation to express 
the learner’s own meaning (…) The input from the materials provides 
linguistic and cultural preparation before, or in parallel with, the 
learner-generated language which is the ultimate goal of the learning 
process.  

 

 

After contextualizing the language teaching approaches, and highlighting their 

key features and shortcomings, it is possible to say that research in different scientific 

fields, but especially studies in Second Language Acquisition (SLA), has shed more 

light on those 27 discussions about language teaching methods. Investigations about 

age as a factor in language acquisition, the functioning of cognition, memory, and 

attention in the human brain, and the way people effectively acquire languages have 

all contributed to the perception that facts other than linguistic structures should be 

taken into account as well. In that sense, SLA is much more similar to the acquisition 

of first languages than one would expect. Krashen also proposes the input 

hypothesis:  
The comprehensible input hypothesis is that acquisition occurs when 
one is exposed to language that is comprehensible and contains i + 1. 
The ‘i’ represents the level of language already acquired, and the ‘+ 1’ 
is a metaphor for language (words, grammatical forms, aspects of 
pronunciation) that is just a step beyond that level (Lightbown & 
Spada, 2013: 99). 

 

 

According to Richards & Rodgers (2001, p 22), “The objectives of a method, 

(…) are attained through the instructional process, through the organized and 

directed interaction of teachers, learners, and materials in the classroom”. Based on 
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that, the units were developed considering the learner’s role, the teacher’s role, and 

the material’s role in the communicative English teaching approach.  

 

During the course, we have discussed the incoherences and controversies 

found in many languages courses due to material use:  

 
For some, commercial materials deskill teachers and rob them of their 
capacity to think professionally and respond to their students. They 
are also misleading in that the contrived language they contain has 
little to do with reality. For others, the role of teaching materials is 
potentially more positive. They can, for example, be a useful form of 
professional development for teachers, and foster autonomous 
learning strategies in students.  

 

 

As mentioned in the extract, textbooks should not be restrictive, instead, they 

should provide positive results in class for teachers and learners and, also, enhance 

the learning environment. All materials should be authentic-like: raising classroom 

interactions, using realist language constraints, and proposing adaptable and varied 

types of activities. All this brought together can provide credibility and standardize 

teaching. On the contrary, it cannot cater to the needs and wants of their actual users 

and removes initiative and power from teachers (Tomlinson, 2012). The units were 

developed with authentic material. They have contextualized thematics which can 

promote classroom interaction or can be adapted by the teacher according to the 

learners' needs.  

 

To create the method of the instructional material, I have considered the 

analysis of teaching approaches, in the light of theories related to language learning 

and Second 28 Language Acquisition (SLA). It allowed us to conclude that there is 

no best method for language teaching. The Audio-lingual Approach emerged in a war 

context, where fast training, memorization, and repetition were considered important 

aspects for learning a second language. Moreover, it is considered the cognitive 

strategies and the control processes the speaker applies regarding his/her L1 and 

L2. On the other hand, the Communicative Approach proposed a more 

contextualized learning process departing from real contexts but failed in recognizing 

language as a dynamic system. In addition, both approaches disregarded important 

questions on Second Language Acquisition, concentrating too much on the teacher’s 
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attention on structural and formal features of the language, and the potential best 

techniques to present it formally, rather than also taking into consideration other 

important factors present in language classes, such as the way students acquire 

second languages or the way cognition processes language.  

 

Considering that, The New & The Old: Teaching English in a Social 

Discussion, should be used by educators to understand what aspects students can 

benefit from it. Each approach, method, and technique, was analyzed through a 

critical perspective to develop the material. SLA studies also remind teachers that 

exposure to language and continuous practice are core values to developing 

language proficiency in students.  

 

The creation of the material consisted of the development of the design which 

leads the approach to the method. The design consists of a method analysis that 

considers the objectives, the syllabus model, the type of learning tasks, and the roles 

in the learning process. The learning particular objectives are related to the design, 

for this reason, the material aims to determine each unit's objectives, its linguistic 

content, and skills. The units aim to teach language as a means of expression.  

 

The communicative approach, which was used to develop the syllabus 

organization, offers flexibility according to the learner’s needs. It is task-based, 

considers structures and functions of language, and it promotes interaction. It also 

provides contextualized thematics and interactive exchange, such as the discussions 

proposed in each section of the textbook created: 1) vocabulary, 2)reading, 3) 

listening, 4) speaking, and 5) writing. 

 

The Learners’ Role 
 

The learners' contribution to the learning process is explicit, which means that 

they will influence their learning and group learning. The present material provides 

space so that the learners are negotiators — between the self, the learning process, 

and the object of learning, Richards & Rodgers (2001, p.77). They are agents, 

processors, performers, initiators, and problem solvers. 
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The Teacher’s Role  
 

As working with the textbook developed, teachers should work as guides, 

create conditions for language learning, facilitate the process, and promote 

interactions, as emphasized in the teacher’s guide section. Again, the teacher’s role 

reflects the method and the learning theory.  

 

The Material’s Role 
 

Both units, People Who Read Books and Books & Technology, focus on 

abilities of interpretation, expression, and negotiation. It involves different kinds of 

texts and different media. It uses visual cues and, proposes interesting and 

contextualized thematics. This will provide opportunities for self-evaluation and 

progress in learning.  

 

The material, The New & The Old: Teaching English in a Social Discussion, 

was designed to support communication activities, especially, the ones related to 

social issue discussions. It was named after the desire to promote critical thinking 

and enable learners to be agents of change in social relations. It is also possible to 

enhance the activities by adding exercise handbooks, cards, communication 

materials, and booklets.  

 

Not only that, but it is the concern here to avoid incoherences seen in many 

teaching practices when choosing the material, they are to enhance the practice. As 

stated by Jane Crawford (2002 p. 80): “The issue is not so much whether teachers 

should use commercially prepared materials, but rather what form theses should take 

so that the outcomes are positive for teachers and learners rather than restrictive”. 

 

3.5.​ THE MATERIAL SESSIONS 
 

Teaching Grammar: Structured Grammar-Focused Tasks 
 

It is known that grammar is fundamental to language teaching. Historically, 

approaches to grammar teaching have undergone many changes as a result of 
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inadequacies found in each approach and controversies on what has been valued in 

language: form, meaning, use. According to Kelly (1969), the controversy concerning 

how to teach grammar has existed since the beginning of language teaching. For this 

reason, grammar-based, task30 based, and communication-based approaches have 

been used in language teaching for years. When developing materials to teach L2, it 

should be based on conspiracy theories and each session must be thought according 

to the skills aimed.  

 

Considering that the goal of second language learning is to develop 

communicative competence in a way learners can use language accurately and 

fluently for real communication purposes, we must agree on the importance of 

grammar instruction in L2 communicative classrooms. Skehan (1996a, p. 51) sees 

this as involving ‘a constant cycle of analysis and synthesis: achieved by 

manipulating the focus of attention of the learners and there should be a balanced 

development towards the three goals of restructuring, accuracy, and fluency.  

 

The textbook presented makes grammar forms obvious to raise learner’s 

consciousness, in a way they can generate a rule for their own. They work with 

comparisons, enhance input and convey meaning realized by the form in active 

communication 

 

Teaching Reading And Using Extensive Reading 
 

Edigar says:  

 
An L2 literacy classroom has the potential to be a dynamic active 
place where issues related to using writing and oral language in 
students’ L2 can be wrestled with to learn new information. We need 
more teachers who are committed to learning and understanding 
ELLs better and who recognize that they bring great amounts of pro 
experience of the world to their learnin (EDIGAR, 2001, p. 167)  

 

 

The material developed shares the: “common belief that the ability to read 

fluently is best achieve through an instructional program that emphasizes reading 

extensively in the language” (RENANDYA; JACOBS, 2002, p. 296).  
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Based on Renandya and Jacobs (2002), students will also be exposed to 

extensive reading, as teachers can propose readings of different types of books and 

also the literature, Charlotte’s Web, to have longer readings with a focus on the 

meaning. It is expected that students read large amounts of material within their level 

of comprehension and that they choose what they want to read. It is also the goal 

here to enroll them in post-reading activities. The teacher reads with the students and 

models enthusiasm for reading, and they keep track of their progress in reading skills 

together.  

 

Teaching Listening 
 

It is important to say that it is not expected that students understand every 

word of the listening suggested in the textbook. On the other hand, it is the objective 

to develop both bottom-up and top-down listening skills while exposed to substantial 

amounts of authentic data. The listening extracts from the material were selected 

considering the listening features presented in Listening in Language Learning, which 

characterizes effective teaching; the materials should be based on a wide range of 

authentic texts, including both monologues and dialogues, schema-building tasks 

should precede the listening, strategies for effective listening should be incorporated 

into the materials. Learners should be given opportunities to progressively structure 

their listening by listening to a text several times and by working through increasingly 

challenging listening tasks, they should also know what they are listening for and 

why, the task should include opportunities for learners to play an active role in their 

learning, content should be personalized.  

 

Teaching Speaking  
 

Speaking s the central element of communication and should be taught after 

exposing the students to sufficient language input and speech-promotion activities 

(SHUMIN, 2002). For this reason, the speaking sections follow the reading and 

listening sections in the material developed. It also requires teacher modeling and 

careful guidance so that learners will be able to speak properly.  
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Teaching Vocabulary  

 

Considering Current Research and Practice in Teaching Vocabulary, teaching 

vocabulary is not restricted to the vocabulary section in this textbook. Activities such 

as listening, guessing from context, using dictionaries and extensive reading have a 

role in developing vocabulary knowledge. The material offers a good amount of 

authentic readings and listening which allow a variety of extra activities depending on 

learners’ level, and the teacher’s objectives with the lesson 
 

Learning vocabulary through incidental, intentional, and independent 
approaches requires teachers to plan a wide variety of activities and 
exercises (…) As learners’ vocabulary expands in size and depth, 
extensive reading and independent strategies may be increasingly 
emphasized (HUNT; BEGLAR, 2020). 

 

Teaching Writing  
 

The writing section provides models which develop familiarity with the 

structures of the text. The proposes of the textbooks units is to write similar texts to 

the ones presented before. It is also integrated with the thematic of the unit and the 

tasks developed in the previous sessions. In both unit 2 and 10, the writing tasks 

provide strategies for writing, and in Unit 10, the students can choose the option 

which is the most appropriate to their purpose before they write.  

 

3.6.​ CONCLUSION 
 

After studying and reflecting on the history of language teaching, design, 

methods, and approaches, it is possible to conclude that the materials do not work 

alone but are important tools to provide a consistent base for English teaching. It 

should combine different skills, methods, topics, and functions, creating space for 

practice and interaction. Teachers, learners, and the context will influence the 

effectiveness of materials, but the theory of language, language learning, and 

language use, must be thought beforehand and applied as developing materials to 

have the best results in the process of teaching and learning a second language. The 

New & The Old: Teaching English in a Social Discussion included analyzing and 

investigating the principles and procedures of the design, writing, practice, and 
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evaluation of the material. The textbooks should provide a source of interactions 

between the language, the teacher, and the learners 
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