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RESUMO

A pesquisa tem como objetivo acompanhar trajetdoiasativas de professores de Historia
em um projeto de Educagéo de Jovens e Adultos (Rd8a entender quais os significados que
esta experiéncia apresenta para a formacdo irdeatlocentes. Busca, além disso, avaliar a
necessidade, divulgada pela literatura na arefpradecao especifica para o trabalho com a EJA.

Trata-se de uma pesquisa de carater qualitativwutjliza como fontes as entrevistas com
professores de Histdria e os registros das aulssdos nos chamados “Cadernos de Turma.” Ao
todo participaram dessa investigacéo seis profiagada area, sendo trés mulheres e trés homens
Os “Cadernos de Turma” produzidos por eles foramoslie analisados, sendo, em seguida,
realizadas entrevistas com cada um deles.

A partir da pesquisa documental e dos relatoslhiglas das entrevistas foi possivel
entender o processo de se tornar educador da Eiéeld®-se que este processo é considerado
importante e significativo para a vida profissiodalk sujeitos pesquisados. Entretanto, pode-se
afirmar que a trajetéria de formacdo desses prafess no ambito da EJA, é permeada de
conflitos, tensdes e percalgos. Tal questdo, conpesguisa mostra, estd ligada aos aparatos
formativos que existem dentro da universidade, ctanmtbém as dificuldades de compreender as

especificidades que caracterizam educandos jovadsi®s.



ABSTRACT

This paper aims at reflecting on the educationah&dion of History teachers who belong
to a project of Young and Adult Education, calletAEIt tries not only to understand what such
experience represents to their initial teachingnition but also to evaluate the need stated in the
specific literature for a specific formation towandork with EJA.

It consists of qualitative research whose sourcesrdaerviews with History teachers and
classroom reports collected in the so called “ctam® notebooks”. Six individuals- three women
and three men participated in this investigatidreirt classroom notebooks have been read and
analyzed and then, all the participants were intered.

From the above mentioned documental data, it wasiple to understand better the process
of becoming a History educator within the EJA cattéf, on one hand, it can be said that such a
process is meaningful and relevant to the professibfe of the individuals researched, on the
other hand, some conflicts and tensions througlloeir formation were detected. This study
reveals that the constraints found are relatedoth formal aspects belonging to the university
environment and to some difficulties in understagdspecific features which characterize young

and adult teaching professionals.
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