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ue hoje eu chamo de “minha 

pesquisa”, meu carinho. Este trabalho é nosso! Aos queridos professores, cujas vozes ecoam nesta 



“Tupy, or not tupy that is the question” (Oswald de Andrade, 





tive. Taking bilingual speakers’ linguistic practices as the norm rather than 
the exception (García; Wei, 2014), the hybrid use of languages that make up speakers’ 

system being formed in the learner’s mind is reinforced. However, the linguistic practices of 

—
—
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4.2 Analysis of students’ questionnaire

4.3 Analysis of teachers’ questionnaire



2017). Especially due to the USA’s economic and cultural expansion around the globe, there 

Structuralist and Generativist’s interpretation of language understand it as being 

“interference” resulting from contact of one system with the other is 

Because learners’ utterances differed from those of native speakers’, Selinker (1972

experimenting with the language. Logically, these inferences come from one’s L1, which is the 



is at place. Observing learners’ production of L2 in the classroom, many elements of their L1 

In this research, “metafunction” is not being used the same way as in Systemic Functional Linguistics 



Portuguese, learners’ L1, played in the negotiation of meaning happening in classroom 

Analyze learners’ assessment of the use of L1 in class and how it relates to their 

Contrast learners’ and teachers’ views on the subject.

What situations or factors determine learners’ selection of linguistic features in their 

speakers juxtapose to act upon communication. In this study, the term “metafunction” refers to the labels that 
explain the purpose of L1 in learners’ utterances in the recorded activities during an English as an Additional 



participants share Portuguese as their L1. As Cook (1999, p. 202) regrets, the “[use] of the LI 

is seen not as desirable but as a necessary evil”. Accordingly, it is important to bring visibility 

Acquisition (SLA), and that banning it from the classroom is  “a waste of time and resource” 

investigations on more advanced linguistic proficiency students’ translanguaging instances 

that it can be transformative to their beliefs and practices, so we can “exorcize the demon” 

ed into three sections: i) Analysis of class recordings; ii) Analysis of students’ 

questionnaire; and iii) Analysis of teachers’ questionnaire. Lastly, the sixth chapter presents the 



Based Learning’s (hereafter PBL) ideas have been in practice since the 1880s 

terminology. Its origins are traced back to William Heard Kilpatrick’s project meth

1918, which is based on Dewey’s six patterns of inquiry, whose theory explanation describes a 

similar movement to that of the scientific method: “Dewey explained that a relevant problem 

four)” (Wurdinger, 2016, p. 25). The author also singles out the fact that Kilpatrick made the 

given that the latter “position[s] students as passive recipients of knowledge and compliant 

bjects of authority” (Cope; Kalantzis, 2015, p. 7).

rather, “a sophisticated educational approach that has deeper foundations of educational 

thoughts that must be studied and appreciated” (Beckett; Slater; Mohan, 2020, p

are the “how tos” of teaching. They represent t



Because of the word “project” in Project

between one and another. Vianini (2024) differentiates “projects” from “PBL” by resorting to 

works and crafts, such as “carpentry, ironwork, cooking, and sewing courses” (p. 14

The approach “promotes learner

and creative activities extending beyond the classroom” (Kemaloglu

With that, learners “actively engage in the learning process by in

data, solving problems, generating conclusions, creating products, and sharing knowledge [...]” 

Er; Sahin, 2022, p. 36), which “engage students in deeper learning by using 

and/or through technology tools [...] in authentic contexts” (Beckett; Slater; Mohan, 2020, p. 5

their classes. Another great resource is the Buck Institute of Education’s website 

(Buck Institute For Education, 2025). Their blog entry “

” (Buck Institute For Education, 2023) discusses the 7 elements of a successful 

The first element, “challenging problem or question”, is the core of the project. Through 

the use of a “driving question”, which should not be straightforward to answer, or the proposal 

https://nflrc.hawaii.edu/
https://www.pblworks.org/
https://www.pblworks.org/blog/gold-standard-pbl-essential-project-design-elements
https://www.pblworks.org/blog/gold-standard-pbl-essential-project-design-elements


objectives of the project itself and must necessarily be connected to learners’ interests, identities 

questions are fairly complex ones, but contain a high enough challenge so as to require students’ 

The second element, “sustained inquiry”, discusses the process of building knowledge 

The third element, “authenticity”, helps learners bridge the gap between academic 

world problems. The idea of “real world” can relate to the context, in terms 

The fourth element, “student voice and choice”, refers to the fact that, in PBL, 

knowledge is decentralized from the teacher’s hand. Learner’s experiences, opinions, 



way to learn. Changing the classroom culture requires a change in the educator’s role 
e student’s role, as well as a change in the classroom structure.

In sum, as he posits, “Educators are not the center of attention in the classroom; student learning 

is” (Wurdinger, 2016, p. 31). Dib (2021) reinforces that and comments that students are in a 

The fifth element, “reflection”, needs to be taken into consideration and to occur along 

The sixth element, “critique and revision” touches a topic that can be rather sensitive. 



Students should be required to critique others’ work and offer suggestions for improvement that 

ther’s work and end up seeing areas of improvement in their own work. It’s a win

The last element, “public product” reinforces that, far more than reaching a teaching 

science fair, a poem, a song… the list is infinite. The created product is a way of making 

them into learners’ school lives.



In the previous quoted excerpt, the authors use the phrase “authentic target language 

use”. But what causes the use of target language to be authentic? Aligned with the premise that 

Carpenter and Matsugo’s (2020, p. 52) words, “[...] authentic language use for EFL students is 

structures that facilitate SLA when students’ multilingualism is taken into account”. In this 

learners develop the project, rather than abstract linguistic concepts, such as “the use of verb 

tense X”, or “a list of words”. This is important because, as Stemposki Filho (2020) discusses, 



Sahin (2022) mention students’ reports of being constantly overwhelmed with the heavy 



learners don’t speak English while working on a project under a PBL approach 

students can’t really de

researchers highlight the fact that, nonetheless, “both languages were used throughout the 

when the teacher was not around to monitor their task and performance directly” (Yacoman; 

Lemke (2020) defend that “[...] when 

linguistic resources and knowledge”

one. As Carpenter and Matsugu (2020) put it “[...] PBLL classes are by nature translanguaging 

spaces” (an entirely dedicated section on translanguaging will follow). For that very reason, the 

Original excerpt: “Em outras palavras, os alunos não falam inglês ao desenvolver um projeto sob uma 

realmente desenvolver a fala de forma completa” (Yacoman & Diaz, 2019, p. 2).
Original excerpt: “Ambos os idiomas foram usados ao longo da lição. Mesmo quando o inglês era 

penho” (Yacoman & Diaz, 2019, p. 8).
From the original: “[...] ao trabalhar em um contexto multilinguístico e usar de estratégias 

se em um desperdício de recursos linguísticos e de conhecimento” (Krause



to one’s repertoire. This idea became known as additive bi

We side with Ramos’s (2021) view that Additional Language is a more appropriate term to refer to all 



eliminating one’s L1 in favour of an L2, this became known as subtractive bilingualism (García; 

“immersive experience” of learning that adopts the Direct Method and teaches English using it 

“stretch of discourse” (p. 470). There is, however

sociolinguistically oriented approach that recognizes learners’ switching languages fo



The fact that learners’ utterances in L2 were not identical to those of native speakers’ suggested 

the interference of the learners’ NL when attempting to commun

addressed, and accommodate themselves in learners’ production until the L2 system readapted 

to communicate, and that the term “languaging” is needed to better refer to it. Language is not 

When communicating, we don’t 

are used to refer to learners and their production when it deviates from standard “native 

speakers’”. This idea raises two questions: i) who is the “native speaker”? And ii) what is an 

Cook (1999) concludes that “the indisputable element in the definition of native speaker is that 



language in childhood cannot be a native speaker of the language” (p. 187). The problem this 

brings about is that the measurement of the “success” or “failure” of 

traditionally been made in relation to the production of monolingual native speakers’, and any 

understood as a whole, autonomous system and that “[...] learning a language meant to develop 

linguistic competence”

conception in the last decades, but the authors reinforce that “although the literature regards 

still in use to this day and age are recurrent, especially in formal and regular education”

It is important to highlight that hybrid language use by bilinguals happens “[…] as a 

result of their familiarity with more than one language” (Leffa; Irala, 2014, p. 23) and should, 

learners’ communication in L2.

context. As pointed out by Cenoz and Gorter (2021), “the aim is to develop oral and literacy 

skills in both languages at all levels of education” (p. 6). Since its origin, the term has been 

From the original: “Aprender uma língua era desenvolver a competência linguística” (Leffa; Irala, 

From the original: “[...] embora a literatura aponte essa concepção como ultrapassada, são recorrentes 

especialmente no ensino formal e regular” (Leffa; Ir



primarily linguistic ones that combine to make up a person’s semiotic 

teachers that learners’ use of L1 in class was “a sign of linguistic and cognitive deficiency” 

(García and Wei, 2014, p. 53) and that they “were off

disruptive” (

tunity to enhance students’ 

As an example “go ahead”, translated as “gol de cabeça”, was uttered by a teacher who praised 

Akbar and Taqi (2020) describes how “a senior professor posted a sign at the 

department, stating an ‘English only speaking zone’” (p. 57). Despite that, the adoption of a 



into “açaí berry” and “freshwater dolphin”, and thus should be kept untouched as in L1 to 

of language that reinforces a need for protection of a “Native Language” from “contamination” 

with a “Foreign Language” (Cook, 1999; Ramos, 2021). From an educational per

The problem lies in Gorther and Cenoz’s (2022, p. 16) comment that 



advertising campaign “don’t be ” exploited this hybrid use of language by means of humor. 

learners’ language use.

language ideologies behind its agenda. Canagarajah (2017) quotes Harvey’s definition of 

neoliberalism as “a theory of political economic practices that proposes that huma

trade” (Harvey, 2005, p.2 



image of bilinguals. The objective is that languages resemble native speakers’ utterances, even 

language use, especially of marginalized groups whose language is taken over by English’s 

in learners’ negotiation of meaning as they co

defend a ban on learners’ home language from the classrooms (Akbar; Taqi, 2020), this study 

linguistic proficiency students’ translanguaging instances (Akbar; Taqi, 2020; Caroll; Morales, 



methods used in data collection and ethical measures adopted to ensure participants’ protection 

of research: “[r]esearch is a type of systematic investigation that is empirical in nature and is 

designed to contribute to public knowledge” (p. 5). It is systematic due

analyzed to guide one’s interpretation of a giv

This research i) is basic in nature, for it “[...] aims at augmentin

” (Paiva, 2019, p. 11); ii) is empirical 

in its genre, as “[...] it is based on observation and life experiences ” (

study; iv) uses a qualitative approach, as it has the objective of “[...] provid[ing] an in

phenomena, attitudes, intentions and behaviors” (Cohen; Manion; Morrison, 2018, p. 288). A 

s a descriptive objective as it is interested in “[...] describing the studied 

” (Paiva, 2019, p. 14); vi) as methods are “[...] technolog[ies] to conduct a 

” (

“[...] tem por objetivo aumentar o conhecimento científico, sem necessariamente aplicá
de um problema” (Paiva, 2019, p. 11).

“[...] se baseia na observação e em experiências de vida” (
“[...] descrever o fenômeno estudado [...]” (
“[...] tecnologia[s] para conduzir uma investigação científica” (



data collection, ethical measures taken to protect participants’ identit

research procedures is credited to the Webbs. “Methods of Social Investigation”, published in 

1932, describes “[...] their technique of social investigation [...] ” (Godoy, 1995, p. 59). In the 

“[...] sua técnica de investigação social [...]” (Godoy, 1995, p. 59).



description of the social phenomena and “[...] it probes 

presenting behaviors and actions” (Cohen; Manion; Morrison, 2018, p. 288). It is naturalistic 

because the objective is “[...] to describe social phenomena as they occur naturally [...], [so] 

situation under study” (Dörnyei, 2007, p. 38, emphasis in the original).

participating in the research, rather than solely from the researcher’s viewpoint. Something to 

To cater for the bias associated with the rhetorical force that the researcher’s discourse 

has, the use of multiple voices is beneficial. However, it is a tricky work to “[...] giv[e] all sides 

integration” (Gergen; Gergen, 2000, p. 1028

Lincoln (2000) suggest, it does not have “[...] a distinct set of methods or practices that are 

entirely its own” (p. 6), so “[...] the researcher must be able to recognize that the best way to 

and change direction in pursuit of meaning” (Merriam, 1998,

lives are the researcher’s main concern; iv) it is descriptive; v) it employs an inductive research 



for “[...] [it has] as its fundamental preoccupation the study and analysis of the empirical world 

” (Godoy, 1995, p. 62). For this reason, the contact of the researcher 

to no contact with respondents. Qualitative research, on the other hand, is interested in “[...] the 

agent” (Gergen; Gergen, 2000, p. 1027), which is not possible to 

“[...] turn[s] the world into a series of representations, including field notes, interviews, 

conversations, photographs, recordings, and memos to the self” (Denzin; Lincoln, 2000, p. 3). 

rather than numbers to report on the results. However “[...] the investigator as [a] human 

personal biases interfere” (Merriam, 1998,

, from the inside. As Merriam (1998) reminds us, “[t]he key concern is 

understanding the phenomenon of interest from the participants’ perspectives, not the 

researcher’s” (p. 6). In order to do so, “[...] data in the form of participants’ own words, direct

the findings of the study” (

rhetorical movement, rather than a “[...] traditional realist discourse with forms of writing [...] 

[which resembles] ‘truth telling’” (Gergen; Gergen, 2000, p. 1029).

does not start an investigation seeking to test a hypothesis. It “[...

toward theory from observations and intuitive understandings gained in the field” (Merriam, 

researchers, for it is important to recognize “[...] how biases or subjectivity shape the 

“[...] [tem] como preocupação fundamental o estudo e a análise do mundo empírico em seu ambiente 
natural” (Godoy, 1995, p. 62).



investigation and its findings” (Merriam, 1998, p. 23). The findings in qualitative research will, 

discusses Lincoln and Guba’s perspective on four criteria that are better suited for assessing 

“A dependabilidade se opõe à ideia de confiabilidade porque parte do pressuposto de que é impossível 

enos” (Paiva, 2019, p. 103).



Defining “case study” is no easy task, for the term has been used to refer to different 

research design, the term is associated with “[...] a form of qualitative, interpretivist research” 

these considerations, case studies are “[...] sometimes referred to as data

the basis of the findings from data” (Duff, 2008, p. 44).



investigation. As Yin (2014) states it, “[...] [i]n the most elementary sense, the design is the 

ultimately, to its conclusions” (p. 28). Paiva (2019) suggests, 

stages to designing a case study: “[...] defining the research problem, delineating the research, 

” (Yin, 2002, p. xii 

of case study research. Stake (2000) makes the point that the objective is “[...] to optimize 

understanding of the case rather than generaliz[ing] beyond” (p. 436), by answering the 

question “what can be learned from the single case?” (

unreadable. That is because “[...] [c]ase studies, in not having to seek frequencies of 

[them], offering the researcher an insight into the real dynamics of situations and people” 



Construct validity assesses whether the researcher follows “correct operational 

measures” (Yin, 2014, p. 46) to investigate a phenomenon so as not to allow researcher’s bias 

to explain the phenomenon under investigation, as well as using “how?” and “why?” questions.

posits, “[...] [t]he goal of reliability is to minimize the errors and biases in a study” (p. 49). The 



“conversation course” and uses a single book, units 1





ing in the study as well as other teachers’ in 

procedures to maximize learners’ speaking opportunities. This phase o



After permission was granted by the institution’s board of directors, both groups of 

clarifying that the findings would be included in his Master’s Degree dissertation. A printed 





Iwaniec (2020) reproduces Brown’s definition of questionnaires as “any written 

should react either by selecting from existing possibilities or writing out their answers” (p. 324), 

whose objective is to gather participants’ perspectives, as opposed to tests (Iwaniec, 2020). 



prestige bias, which “[...] refers to questions which could embarrass or force respondents into 

giving a false answer. They might do this if they do not want to look ‘bad’ in front of the 

researcher, or they might do it because it is expected behaviour” (D

The use of questionnaires is advisable when the researcher wants to gather respondents’ 

the students’ questionnaire, the teachers’ one did not collect emails, which granted anonymity 



students’ speech, a lexical transcription suffic

/fəˈnɛtɪk ˌtrænˈskrɪpʃən/ Tomorrow’s 
/pauˈmejɾaʃ/ [.] 

if you don’t have. [?] 

… É… I don’t 



In this research, we are interested in the instances in which Portuguese, subjects’ L1, 

class, a triangulation of data took place. In Stake’s (2000) words, “[...] [t]riangulation has been 

repeatability of an observation or interpretation” (p. 443). The author also points to the fact that 

researcher’s. This measure is known for strengthening the internal validity of case studies 

understand about the L1’s metafunctions in an L2 classroom, focusing instead on understanding 

teachers’ questionnaires.



of class recordings; ii) analysis of students’ questionnaire; and iii) analysis of teachers’ 

For both the students’ and the teachers’ questionnaire, as data generated were 

study, we take García and Wei’s (2014) definition that translanguaging “[...] refers to new 

states (p. 21)”. As previously discussed in the 



examining features of the learners’ first language, Portuguese, as they were utilized during the 

categories are referred to as “metafunctions”.

Because of oral conversations’ extempore nature, it is presumable that speakers reach 

impromptu fabrication of the message in a speakers’ brain, there is a tendency to use smaller 

chunks of language which do not carry meaning, other than the indication of one’s preparation 

er PMs) “[...] are ‘surface 

phenomena’. On a deeper level they are reflexive they ‘mirror’ the speaker’s mental 

processes as envisaged in ‘the fabric of talk interaction’ commenting on what goes on in the 

speaker’s mind [...]” (p. 4). Even though these lexical units do not carry meaning within 



choice in the previous sentence of “exposed” was a conscious one, because one’s exposure to 

elaney (2022) discusses PMs’ function and provides us with many 

“FI: So, I think we can say the Right to Know and Transparency Movement you can know what is happening [?] 

MT: So, now we have to think about two things [*]” (G2A03b, l. 35

with the teacher to ask for help. The “ubiquitous so”, as Delaney (2022) calls it, seems an 

“MA: [?] Ah, in my picture I can see 

é… 



MA: Different colors [*]” (G2A02c, l. 07

from the context that “é” represents MA’s processing of her repertoire, while “ ” plays the 

for both “é” and “ã”

is nasalized, adopts the full /m/ sound at the end, as in the English PM “Ahm”. Rather than a 

in the data collected for this research, which are, in order of frequency, “ ” and “ ”. “ ” was 

used in 55 lines, approximately 37% of the total of PMs, while “ ”, having been used in 49 

utilized during the recorded activities. It is important to highlight the fact that a variation of “ ” 

was also used, as in “ ”, to signal understa



pragmatic function, was not considered part of the initial “ ” and, thus, did not impact the 

their intended message. In the learning process, students’ repertoire will oftentimes lack s

ch as “how do you say 

in English?”, “what’s called?”, etc, which are introduced to students as a 

with their interlocutors. Such independence relies on various reasons that can range from one’s 

During learners’ initial years as students of English, they will resort to formulaic phrases 



“LU: Mister, how do you say 

LU: Ok, strike. I just remembered. Who is, uhm, truck drivers’ strike? [*]” (G2A02d, l. 59

d within the working group themselves, without the teacher’s interference:

“AL: É… 

AL: Breathe. I think the, the people [?] [*]” (G1A01a, l. 20

Note that AL also displays the use of “ ” as a pragmatic marker to signal the search for 

which it happens, but demonstrate learners’ expectancy of reproduction of a very traditional 



“MO: Like, uh, a food industries, right? We can talk about the, the, I forgot the name in English, like, 

GI: I don’t know how to say that in English too.
EV: Yeah, I don’t know, but we can say plastic.

é…

GI: Sustainable [.] plastic. [.]” (G2A06a, l. 99

“[door opening]

T: Don’t do it. [.] Thank you, excuse me, I’ll stop the 

GI: Packaging!” (G2A06a, l. 165

In excerpt 5, MO is contributing to the task, but finds the word for “ ” 

mobilizations bilingual people engage in to “make sense of their bilingual worlds” (García, 

activity out, EV offers an alternative word, “plastic”. Despite it not being the precise word, in 

negotiated, and all interlocutors decided that the word “plastic” 



that the term she actually wants to use is “ ” (sustainable packaging), and 

“plastic” does not accurately represent the concept she needs, an agreement between the group 

in the first problematic scenario, the adoption of a term was not enough to satisfy MO’s 

fulfilled. That reinforces the image students have of the teacher: that of “know all”, an 

“knower” and has the task of passing over knowledge to the students, and that 

for one’s learning and steals the opportunity for peer



metafunction to the use of Portuguese in class is related to missing vocabulary in one’s 

necessary time to “remember” or be r

“[...] [o] momento em que o sujeito procura uma palavra, acompanhado da sensação de que essa já vai 

lhe dão o tempo necessário para se “lembrar” ou para ser lembrad

traços sonoros, situacionais, conceituais ou afetivos [...]” (Oliveira, 2016, p. 566



“AL: But [*] we [*] ahm the, the psychology, ahm… 

T: Speech. No, talk, TALK!” (G1A01a, l. 59

still saw the figure of the teacher as the “knower”, as discussed earlier in section 4.1.2, and 

resorted to him as the “go to person” to aid in recovering the term she needed. The use of 

knowledge when she rejects the initial suggestion offered by the teacher of “gossip”. Clearly, 

to help the learner recover the Portuguese word she wanted, “ ”, which AL confirms is 

made in the initial answer “speech”, followed by the correction resulting in the appropriate 

word “talk”. That would have been a great opportunity to not only provide learners with the 



know everything, and that there are other ways of learning beyond “asking the teacher for help”. 

“[...]  o fato de os alunos não falarem em inglês não significa necessariamente que eles não falem o 

pode ser mais rápido transmitir uma mensagem” (Yacoman; Diaz, 2019, p. 8).



seen by LU’s interruption of her utterance and the raise in the volume of her voice to that of a 

translanguage to Portuguese and speed up the process, in accordance with Yacoman and Diaz’s 

moment. However, and, again, in accordance with Yacoman and Diaz’s (2019

LU: If you do what you need to do, then you don’t need to know that because you will, like, be paid for that 

we are concerned only with learners’ utterances rel



However, as they also put it, “[...] every time students asked a question in English, they would 

” (p. 8), which indicates that learners will translanguage between L1 

based on the language uttered before. A plethora of motives can testify to learners’ 

helping AL remember the word “ ” in Portuguese. After “gossip” had been suggested 

and commented on GA’s utterance with “ ” (that was mean) jokingly. This is the use of 

the teacher expresses his resignation by translanguaging to L1. The English expression “oh 

“[...] sempre que os alunos faziam uma pergunta diretamente em Inglês, eles também regularmente 
respondiam em Inglês” (Yacoman and Diaz, 2019, p. 8).



well” serves the context perfectly, yet the teacher chose to say it in Portuguese, even after the 

unrelated in this context, has led to NA’s freedom to also tran

teacher keeps the stream of L1 and comments on NA’s utterance. This example shows us that 

have to interfere in each other’s discourse to make sure the message is accurately received. Data 

in this research revealed a tendency to use “ ” (no) or the pragmatic marker “ ” to negate 

correction, for its intention of correcting someone else’s utterance. It occurred in a total of 4 



contact with other pragmatic ways of doing so that do not resort to a lexical item, such as “no”. 

d Wei (2014) discuss, “ [t]he focus on language 

communication’s impromptu nature, sometimes speakers will say things that are not exactly 

I don’t, I, I don’t know, I don’t knew
T: I didn’t know.
NA: I didn’t know she, she’s, she have the same (G1A02a, l. 106

In NA’s lines, we witness heavy metalinguistic processing, in which NA is juxtaposing 



rs’ L1 so that they can learn an L2. Clearly, there needs to be a change in attitude 



LU: What’s the definition of data? [giggle] I forgot.

everyone was at the same pace to continue the discussion. The words “data” and the less usual 

singular form “datum” had been learned the week before, so learners had not been 

in SLA, “[...] there is a cognitive interdependence that allows for transfer of linguistic practices. 

described in the literature as “interferences” (Selinker, 1972) are, in fact, complex 



and would be better termed “inferences”. In this metafunction, this metalinguistic processing 

At a phonological level, learners used Portuguese’s phonological system to infer the 

daˈtw̃

daˈtw̃
daˈtw̃

daˈtw̃
GI: There’s something wrong.
T: THAT’S THE WORD! (G2A05, l. 305

kaˈtw̃
kaˈtw̃

kaˈtw̃
T: Now you need to check, ‘cause one of them is wrong (G1A05, l. 305

alphabet. The letters formed the word “datum”, the singular, less common word for “data”, 



in a dedicated section later (see section 4.1.16). This preference proved not the same in BI’s 

ture of affirmation “ ” (it is) and then 

students’ choice: when reciting the alphabet in 

[i]n a first language, learners have no ‘competing’ language, and their 
mistakes therefore will be a result of what they know, or don’t know, of the 

(‘interference’).

called “interference” is, once again, 

AN: It’s something that works when someone [?] the, the rights.

someone disrespects workers’ rights. [.] And they 



FA: I don [*] I, I don’t remember if it was really , a piece of fish. I don’t, I don’t 

GI: This is very [?] Oh my God, I’m gonna write 
like that? I don’t know. Copy. Could be copy, right?  Or [*]

, I don’t [*]

In excerpt 17, AN creates the hybrid version “ ”. This hybrid form occurred 

from the proximity of the verb “ ” to its English translation “to organize”. Inferring 

ate, which ends certain verbs such as “illustrate”, 

“calculate”, “graduate”, etc. Because all other students interacting with him in the situation 

Excerpt 18, initially contains lexical inferences made by FA in “a meat” and “a fish”, 

both referring to food, quantifying them with the indefinite article “a”. In Portuguese, these are 

used as such, “ ” (a beef) and “ ” (a fish fillet), all initiated by the indefinite 

articles “ ” (a/an). Although not grammatically accurate in English, these forms do 

remained. Their hybridized version “ ” comes from the Portuguese “ ” 

(printing). The word “impression” in English means “an idea or opinion of what something or 

someone is like” (Cambridge Dictionary, 2025), rather than “the activity or business of 

producing writing or images on paper or other material with a machine” (Cambridge Dictionary, 

2025). Once again, this hybrid form testifies to learners’ investment in using L2 to communicate 

Lastly, “ ” (pesticides) was not translated at all. After struggling and wasting time 

deciding on a word to replace “ ”, learners felt they could save time and use the 



Lemke (2020, p. 2084) puts it, “when working in a multilinguistic context, using monolinguistic 

”. Next, we present cross

In this subcategory, we discuss learners’ syntactic operations that resemble that of 

out of words, and so addresses questions like ‘What is the structure of a 
What’s the president doing?

to form the overall sentence structure?’.

making at the moment in “ ”, but, like in Portuguese, in which there is no use of 

auxiliary verb to negate, he places the tense on the main verb “know”. This reinforces García 

and Wei’s (2014) argument that both languages are in fa

“[...] ao trabalhar em um contexto multilinguístico e usar de estratégias monolíngues constitui
um desperdício de recursos linguísticos e de conhecimento” (Krause



classroom: it is always present in students’ brains and will be used to make inferences that 

Another example happened in excerpt 17, quoted earlier in this section. AN’s last line 

verbs “ ” (to be). In English, those situations, instead of omitting a subject, would use 

what is called a “dummy it” (Downing; Locke, 2006). The intended message in Portuguese “

” (it is when) gives place to one that contains its word for word translation. Once again, 

by the English interrogative structure. Instead, she reproduces Portuguese’s affirmative order 

called norm is based on a monolingual native speaker’s 

existential “have”.



GI: You’re so good at this!
Have places don’t like that

GI: OK. [?] We’re really good at this (G2A02b, l. 07

quoted example, BR replaces the existential construction “there be” 

with the verb “have”, which is how that idea is expressed in Portuguese. As BR and GI share 

by the use of the vocative “teacher”. In Portuguese, “ ” (teacher) functions as a 

in that matter, in which learners call each other by their first names and use “teacher” as a 



r use of “mister” 

scholars (Flores, 2013; García; Wei, 2014; Canagarajah, 2017). However, the use of “teacher” 

LU: I can’t, I don’t know how to be /bowsoˈnaɾo/! [giggle]

used by current president Luiz Inácio Lula da Silva during his run for the presidency. “

” is the word for word translation of the sentence 



LU shows us where her translation is coming from. The selection of the word “raw” 

LU then translates the word “raw” as 

MA’s utterance. She reproduces a word for word translation of the sentence “it’s about that” 

, there’s parents who, Ah, that it’s, it’s, it’s… 



In this excerpt, NA needs to use the word “ ” (fussiness) in English, which he 

“ ” derives from the Portuguese word “ ” (fresh), plus the addition of the suffix 

, present in the original intended word, hence “ ”. As stated earlier, this is a creative 

use of both languages in AR’s repertoire with a humorous intention behind it, which 

reinforcing students’ bonds and sense of cooperation.

title, the one regretted by Cook (1999, p. 202): “[the] [u]se of the LI is seen not as desirable but 



as a necessary evil”. Learners had to have explicit permission from the teacher to feel 

Expressing one’s feelings is a common practice in casual conversation. Even when in a 

happening in the context. Commenting on the teacher’s resignation to their finishing carrying 

the task, he comments “ ” (I’m terribly sorry). Even though he does it 

GI: It doesn’t matter, we found it.



Data collected for this research made clear learners' mobilization of L1’s phonetic 

to Portuguese when pronouncing people’s names, but further occurrences reveal

r̄eˈaɪʃ/]?

r̄eˈaɪʃ/]?

pronounce Brazil’s currency, Real. A 

transcription follows the word to demonstrate how it was pronounced. The /ʃ/ sound at the end 

where final S is pronounced as /ʃ/. Likewise, as expected, learners 

Dilma’s /ˈʤɪwma/, ah, government [*].

AN: It’s something that [*]
LU: Temer? /ˈtemə/ ? /ˈtemeR/ [*]

? /ˈtemeR/ I just think it was [*]
NO: I don’t remember [*] (G2A02d, l. 45



In the example before, LU initially pronounces former president Dilma’s name 

president Michel Temer’s last name, she translanguaged back to English at first, using a Bri

situation in his chapter. El Colegio de México’s (Colmex) canteen had the dish “pollo 

Kentoqui” (

cultural elements of their countries, especially when it comes to names, one’s identity. It is 

This metafunction basically consists of the use of the third person singular verb “ ” 

of Portuguese, “ ” for agreeing purposes. Similarly to what has been discussed in section 4.1, 

this “ ” functions as a pragmatic marker in discourse. What differs the latter from the use in 

speakers’ processing of the message being produced i

This “ ” reported here, demonstrates the pro

was understood and judged as pertinent to the receivers’ worldview, and that it is shared among 

JA: But if you don’t have…
É… if you don’t have. [?] 
, if you don’t have. [*] OK, uh… [*] (G1A01b, l. 37



scenario, that of not being able to follow AR’s course of action for lack of another pet, to which 

even pragmatic functions. The use of “ ” to agree in this situation and all 12 ones in which it 

LU: Yeah. Cause it’s a debate, so you gotta know how to react and [*] 
é…



the same debate “ ” (you’re a Junine party priest). These 

reproduction of Jojo Todynho’s sentence defending the LGBTQIAPN+ community. There is a 

clear sarcastic intention in LU’s utterance here, for Todynho’s request for respect to the LGBT 

example of memes being used for the user’s expressiveness rathe



GA: Ah, it’s A, it’s A, It’s A, it’s A.
[heard “it’s eight” instead of “it’s A”] (G1A05, l. 48



out in English, but had the mathematical term “ ” (squared) missing in his 

e (“ [*]”), but interrupted himself and recast his 

vocabulary could be brainstormed or researched to help fill the gaps in learners’ repertoire with 

material used in one of the recorded activities. Learners had a picture of the truck drivers’ strike 

of 2018 in which the word “ ” (strike) was written on signs. This particular word was not 

LU: Truck drivers’ strike! Yes, I just said it! [.] Yeah! (G2A02d, l. 73



LA: No, it’s 
FL: Let’s talk in English because of the audio.

/naˈtã/.

/naˈtã/, 
Os dois? Os dois? ‘tão ruins?

. [.] It’s the second floor or the third? (G1A04, l. 213

the case. In this situation, Natan (the student’s



T: Yeah, because next one you’ll lose.

[laugh] [*] It’s a hard to believe, but, if you say (G1A03a, l. 56

In this example, the teacher uses the pragmatic marker “ ” to confirm NA’s 

the word “ ”, which can cause confusion and problems in the interpretation of the 

This last metafunction reinforces the importance of the title of this dissertation: “De

evilizing the L1”. There is a belief among teachers and students of an Additional Language that 



are advanced. As Cogo (2021, p. 40) regrets, “[...] the same multilingual speakers that engage 

or constrain their own performance along monolingual lines”, and

attention from the fact that they were actually communicating. MA’s fi

the teacher “ ” (can we speak in Portuguese?) demonstrates how 

learners felt constrained and had to prioritize using L2 over communicating. The teacher’s 

tested by the use of “because of the audio” in 

FL’s utterance. It is important to stress that, prior to starting data collection, all learners and 

T: You have to use logic. I won’t be following you.

FL: I don’t want to.



FI: It’s here.
GI: It’s here! Because it’s, it’s where the teacher’s, teacher’s room is, right?

Red Riding Hood’s song shows she felt at ease in walking around the school to find the clues. 

received, however, and the pragmatic marker “shh” shows AN’s 

4.2 Analysis of students’ questionnaire

and investigate how aware learners are about their and their teachers’ use 



the classes. Additionally, this instrument intended to determine students’ perception of the 

he extreme frequencies “never” and “all 

the time” and three in

respondent might have. Those were “hardly ever”, “sometimes” and “frequently” respectively.

Image 2: Students’ Questionnaire 



Image 3: Students’ Questionnaire 

extreme options “never”, in blue, and “all the time” in purple, were not 

The first situation, “I use Portuguese in class” received, as the most common answer, 

“sometimes”, in yellow, having been used by 11 respondents out of 18. Second most common 

answer, “frequently”, in green, received 5 answers. The least voted frequency “hardly ever”, in 

red”, got 2 votes. This piece of data indicates that learners are aware that they make use of 

The second situation, “my classmates use Portuguese in class”, again shows the use 

“sometimes” as the most common one, with 10 out of 18 replies, followed by “frequently”, with 

6 votes, and “hardly ever” with 2. It is logical to imagine that learners' ind

Lastly, “my teachers use Portuguese in class” also reports students’ perception of 

“sometimes” at the top, with 9 votes, only this time followed by “hardly ever”, with 7 votes, 

and “frequently”, with 2 votes. This communicates the important fact that learn

oblivious to their teachers’ linguistic choices and practice, recognizing that, even though there 



their classmates’ and their teachers’. This time, the scale ranges from

Image 4: Students’ Questionnaire 

Image 5: Students’ Questionnaire 

respondents considered their use of Portuguese in class either “indifferent” (red) or “positive” 



As for their classmates’ use of L1, respondents’ top answer was “indifferent”, having 

received 10 votes, followed by “positive”, with 6 votes, and “negative” with 1 vote. This piece 

“indifferent”. That could point to the fact that learners understand that each individual person 

shown in the graph, “indifferent” tops the responses, with 10 votes, followed by 7

“positive”. As stated before, this form collected 18 responses, which signals that one of the 



Image 6: Students’ Questionnaire 

From learners’ answers, it is possible to determine some recurrent topics, such as 



fact that learners choose to say they can express themselves “better” in Portuguese,  indicates a 



Image 7: Students’ Questionnaire 

like “same as before”, which reinforces the repetition of topics discussed before.



Question 5 (image 8) inquired learners’ perception regarding the reasons behind their 

teachers’ use of Portuguese in class. Image X below shows students’ answers to the question:

Image 8: Students’ Questionnaire 

previous two. This time, learners are required to analyze their teachers’ practice and language 



their understanding of words or phrases they may have difficulties with or don’t know. As said 



Image 9: Students’ Questionnaire 





Image 10: Students’ 

the matter: one of the responses was “I don’t know”. The other two responses indicated that 



s the phrase “approximates 

language and distances practice”. The choice of words in this answer is 

indeed significant. Even though Portuguese is described as “comfortable”, learners recognize 

motive behind learners’ use of L1. They will oftentimes resort to L1 to better express 



Image 11: Students’ Questionnaire 

learners’ writing. One answer, however, was not very specific; it felt 



It is important to acknowledge learners’ perception that Portuguese can be a powerful 

enhance comprehension and still preserve one’s identity.

The last question in students’ questionnaire asks them to exemplify situations in which 



Image 12: Students’ Questionnaire 

Portuguese. Other respondents’ answers revolve around the ideas of Portuguese



Having discussed all the questions and responses collected by the students’ 

questionnaire, we now move on to discuss the teachers’.

4.3 Analysis of teachers’ questionnaire
The questionnaire aimed at the teachers, similar to the students’ one, was semi

main objective of using this data was to contrast learners’ opinions with those of a 

teachers’ methods for dealing with the amount of Portuguese spoken in their classes. In total, 



thought to contemplate all possible answers, but an “other” option was lef

them to check multiple answers. Possible answers are “Languages” or “Others”. In the case of 

Image 13: Teachers’ Questionnaire 



Interestingly, 44.4% of respondents selected the “Others” category, which does not 

with the academic discourse, which can shape one’s reasoning and beliefs from a  scientific 

Image 14: Teachers’ Questionnaire 



experiences can shape one’s view of a given phenomenon. As this data is

Options included an “other” entry, which had a space for specification if respondents felt like 

disclosing extra information. Image 15 shows the option “other” in English because that is the 

archer’s computer. Whoever opened the Google Forms in a device set 

Image 15: Teachers’ Questionnaire 



Image 16: Teachers’ Questionnaire 

As expected, 100% of answers point to “language courses”, given it is the context of 

representing 11.1% of the total. The “other” option received the extra context “private classes”, 



Image 17: Teachers’ Questionnaire 

s one’s belief and 



Image 18: Teachers’ Questionnaire 

speakers’ repertoire, 



Question 2 in this section investigates teachers’ perception on the use of Portuguese by 

Image 19: Teachers’ Questionnaire 



Image 20: Teachers’ Questionnaire 



avoided. The lexical choice of the verb “to avoid” in this question was fundamental to convey 

in what specific situations teachers felt so. Image 21 below shows respondents’ answers:

Image 21: Teachers’ Questionnaire 



Image 22: Teachers’ Questionnaire 



asked. That could be pinned to a misunderstanding in the phrasing “how do you manage” used 

trauma, which can, in turn, lead to students’ dropout,



Image 23: Teachers’ Questionnaire 

ss is wasteful, since comparisons and associations are made all the time between one’s L1 



Image 24: Teachers’ Questionnaire 

posited by Selinker’s (1972) Interlanguage theory. According to the argument

both speakers share the same L1. Caution is, however, required, because teachers’ concession 

students face difficulties. Moreover, there’s the shared opinion that excessive use of L1 may 



in one’s mind. According to this view, languages are not expected to interact, and hybrid use is 

and teachers’ arguments tended to reinforce this conception at times, but a more flexible attitude 

the metafunction “off pic conversation” (see section 4.1.18). Learners use English to perform 



completing an activity, learners’ mobilization of their repertoire was more or less predictable, 

determine translanguaging; ii) analyze learners’ assessment of the use of L1 in class and how it 

procedures utilized to either incentivize or limit its use; and iv) contrast learners’ and teachers’ 

The analysis of learners’ interaction has led to the classification of 20 different 





when saying names, the most basic statement of one’s identity; the fifth most used metafunction 

s learners’ investment in 



that “[...] the same multilingual speakers th

along monolingual lines”, which is explicitly reproduced in this argument. García and Wei 

learning, rather than “demonozing” it. In the following paragraph, 

The third objective of this research is to determine teachers’ assessment of the use of 

learners’ experime

problematic and impact learners’ development of other subskills that are also part 



in their classrooms. Two factors determine teachers’ perception and course of action in this 

inclusive attitude and recognition of the role that Portuguese can play in students’ learning and 



teaching is adopted to facilitate learners’ comprehension of language input and enable them to 

in bilinguals’ speeches, be it by using it explicitly, or by inferences mirroring items from one’s 

The fourth and last objective of this research was to contrast learners’ and teachers’ 

hand, it testifies to learners’ responsibility t

factors determine learners’ selection of linguistic features in their repertoire in the process of 



that are a key element in learners’ negotiation of meaning. As disc

chapter 4), when items are missing from one’s vocabulary, students can ask for vocabulary or 

first, the word “plastic” was suggested as a replacement for 

the second, although “impression” was not the appropriate word to refer to 

s’ sufficient 



s consistent or decrease along one’s years of 

at the beginning of the pursuit of this Master’s Degree it made perfect sense to write in English 



south. The title of this dissertation “De evilizing the L1” became a lesson for me as well, as a 
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Guardians of underage students’ Informed Consent Form

sendo convidado(a) a participar da pesquisa “De
PBL and Translanguaging as an integrative approach to the bilingual learner” voluntariamente. 



● Declaro que fui informado(a) dos objetivos da pesquisa “De
and Translanguaging as an integrative approach to the bilingual learner” de maneira 

●

●

●
●

–



Underage students’ Informed Consent Form

Você está sendo convidado(a) a participar da pesquisa “De
Translanguaging as an integrative approach to the bilingual learner” voluntariamente. Nesta 



● Declaro que fui informado(a) dos objetivos da pesquisa “De
and Translanguaging as an integrative approach to the bilingual learner” de maneira 

●

●

●
●



–

Students of age’s Informed Consent Form

Você está sendo convidado(a) a participar da pesquisa “De
Translanguaging as an integrative approach to the bilingual learner” voluntariamente. Nesta 

mailto:coep@prpq.ufmg.br


● Declaro que fui informado(a) dos objetivos da pesquisa “De
and Translanguaging as an integrative approach to the bilingual learner” de maneira 

●

●

●



●

–

Teachers’ Informed Consent Form

Você está sendo convidado(a) a participar da pesquisa “De
bilingual learner” voluntariamente. Nesta 

mailto:coep@prpq.ufmg.br


● Declaro que fui informado(a) dos objetivos da pesquisa “De
Translanguaging as an integrative approach to the bilingual learner” de maneira clara 

●

●

●



–

Students’ questionnaire

mailto:coep@prpq.ufmg.br




Teachers’ questionnaire





are preparing to presentation seminar [*] /ənˈtɪlɪd/?

! Like, we’re going to invent what are the benefits of [?] talking, or [*]

…

I think’s, I … take a, take a shower, take a co

but it’s different [?] [*]

… I

Yeah it’s good too.

And… how do you say… 

Count until ten? Ok. And… do… [?] with [.] people [?]

, do… things that you like to feel good with people.

It’s good to, search a, a professional in that situation, like a psychologist.



But [*] we [*] ahm the, the psychology, ahm… 



Isn’t speech is more like, Martin Luther King 

It’s a seminar.

… talk, talk to your [*] friends and, and [?] when, 

there’s a lot, a lot people who don’t have that’s 

And make everything’s worse.

, there’s parents who, Ah, that it’s, it’s, it’s… 

Depends who say that silly, it’s fi[*]

Time’s up!



Ah…

It’s a good movie.

[/betˈoveɪŋ/]

[/betˈoveɪŋ/]. Oh, we, uh, we have already started, like [*] one minute ago [giggle] 

no, ah [*] I don’t know, uh... thin[*] uh... [.] I will [*] meet some guys to… uh, hang 

Oh… OK. The thing that I did was just [*] [laugh] he’s died, so… I don’t have a dog 

Ok, then [*] uh, open League of Legends and let’s play.

Yeah, let’s play CS go [giggle]. Like, I still but I don’t [*] care at all, 

I just [*] keep this picture here, cause it’s [*]

He’s so cute. [*]

Ah, he died, so, he isn’t cute 

No, but I don’t, I don’t, I, like, I mean, I’m not so [?], but I have other pets.

Yeah, I wouldn’t like the idea of [*], I mean, someone die and replacing this person, like, 

It’s not 

But if you don’t have…

É… if you don’t have. [?] 



, if you don’t have. [*] OK, uh… [*]

I don’t know, maybe go out with friends, talk to another person [*]

Like, express… what you’re feeling.

Yeah, but it was already on… ah, ih!… 

Yeah, you just… try to forget or glass [*]



Take your time to think, to think and…[?]

Or [?] when you lose someone is about… forgetting… yeah. [.]

More things…

dies, you buy a bunny, the bunny err, is, is … [.]

r̄eˈaɪʃ/].



It’s like [.] the book Duna, 

Yeah, and now there’s the second one [.] 

[Addressing the whole group] Time’s up!

r̄eˈaɪʃ/]. 

Three things? I don’t know.



Ah… I don’t know. [.] What do you think?

With… five [.]

We can… uh?

! Ice cream like that on that, MC Donald’s.

That’s okay.

r̄eˈaɪʃ/]?



r̄eˈaɪʃ/]?

No, but we [.] it’s the movie.

… I understand now [giggle] [.]

We just won [.] She’s depressed.

[.] bought a [.] dolls. [.] I think five dollars don’t pay [*]

! It’s here. [.] the cell [*], 

it’s YOUR cell phone? [giggle] ah, it’s your

It’s from the 

Is because we’re

Time’s up!



You guys start. I don’t know if you guys have the same picture or [*] [.]

Don’t know.

É… I don’t know how can I explain that.

What’s happening [*] in the picture [inaudible]?

I can, I can, I can say what’s happen in the picture? Hum… [*] There’s a [*] wha, what’s the, 

the [*] what’s 

I don’t remember that, . It’s a, the, AH OK. The woman, 

A bus, I don’t know the name.



Doesn’t [*]

people go to the streets and protest it but I don’t know the goddamn [?] name [*]

I don’t remember the name.

Yes, Malcolm X, Martin Luther King [*] It’s like a [*]

Yes [.] but, but [*] I, I don’t see that [?], that movie on [?] last year no.

Me too, me neither [.] I don’t [*]

Yeah, I know what happened, but I don’t know the name.

see this case and [.] last year but I don’t remember when.

That, doe[*] doesn’t have the name of the movement, in the [*]

In the book but we didn’t have, like, [?], so [*] [.]

I don’t know the name.



He don’t know the name of the 

No, we didn’t say anything at all.

So go? Ok. So [.] There’s a lot, lots of vehicles stopped in the road [.] they are, like, outside 

[giggle] ah, I don’t know the 

it’s almost the same name [*] it isn’t hard at all [*] you can guess it.

I don’t like this [?]

É…

Truck…? [.] You’re missing two words. [.] You got the first one.

I don’t the name of ? Is [/ɪʃ/]

Wait [.] Yeah, but it’s the last word, you are missing the middle one.

YEAH! [.] It’s the truck drivers’ strike.

What’s the name of it?



Can you, can you say, because you, you can’t [*]

AH, Montgomery… [*] Montgomery bus boycott, yeah.

I don’t, I, I don’t know, I don’t knew.

I didn’t know.

I didn’t know she, she’s, she have the same.

No, that’s ok, you can [*]

… [.] I can’t, I don’t know if I can say it, but it’s a… [.] 

black people [?] to… to… to… get, like, … equally rights.

It’s the, 

It’s 

It’s THE NAME?!



… my movement is a man, like, thinking of a street and 

to stop, but it’s not cars, this [*] trucks.

, I DON’T KNOW THE NAME. I don’t know the name.

They want to stop, they don’t 

It’s a 

It’s a …?

Hmh, it’s wor [*] workers [*] who work on…?

It’s truck drivers’ strike. [*]

Drivers’ strike. Ah, 

(/grɛ,ˈgrɛveɪ ˈseĩ kamĩɲˌɐ̃
(/ˈseĩ kamĩɲˌɐ̃

ã ĩɲˈɐ̃w/) [newly added nasalization in this utterance]. It’s the 



picture there’s a woman and, and a bus and, I don’t if I can tell the story behind it, 

but, this woman got arrested, they’re, like [.] both, two pictures, and in the first one [?]. CAN 

where [?] can’t [?] the bus, you know what I’m talking about? And 

there’s a woman and she got arrested because she didn’t [?].

It’s a kind of [?] this, this, this, 

Yes, but there’s another picture.

No, it’s a, it’s a kind of [*] No [gasp] I don’t know, I described [?]. There was a bus! There is 

The story you’re talking about, but I don’t know the name, the 

This is SO difficult! And it’s so specific, the name you have to say, and remember. But I 

don’t, I don’t have [?] to say anymore, because there’s only what’s 

it’s OK.



She knows what I’m talking about [*]

But she doesn’t know the name.

Because the story it’s at the bus, and the bus with the woman, but I don’t know the right 

Yeah, but I don’t know the name, the exact name.

Ah…! [.] I would NEVER, EVER, EVER [.]

Me neither, it’s ok. [laugh]

But it’s correct, right? The roman, the woman who refused to stand up.

So… the movement is about equality actually, and this movement is so, uhm [.] it’s so 

relevant nowadays because it’s between couples, so woman and woman, man and man 

couples, between [?], and they fight for this love that other people don’t consider correct in 

YEAH! It’s easier.

I reminded the story, but I don’t remind the name.

Yeah, when I saw, I remembered the story too, but I didn’t remember the name, but I know 



The, the, story of the bus and stand up and all that, but I wouldn’t remember the name too, so. 

It’s ok. [.]

, it’ a very famous 

It’s black matters live? [giggle]

You’re so good at this!

don’t like that, 

OK. [?] We’re really good at this.

[?] I’ll pause.



… [.] different, different [*]

It’s for… [.] ? It’s a social movement for 

… [.] 

It’s, it’s a social movement against racism? [.] 

It’s the same?

You’re gonna have the, the [*]

It’s a movement against 

Yes, yes, it’s OK.

… [.] in my picture there’s a lot of 



Yes. AH…!

… [.] better [.] , I don’t know in English. [.] the 

I don’t know, I don’t remember. [.] But it’s something similar.

OK. [addressing the whole group] Alright, thank you, everybody, I’ll collect the, the [*]

[Revealing her picture] Truck drivers’ strike.



It’s Rosa Parks, but [*]

The name of the event I don’t know

Is it? Ok. So, I’ll, hum, start. [.] … so. [.] Yikes, uhm, my picture is a social protest as well, 

and it, it started in 2021 or 2020, I guess, I don’t, I don’t quite remember, but it was like, 

I guess it’s BLM. BLM.

[tongue smack], it’s so specific, I don’t know how to say 

No, I don’t know, that’s the point. [*]

It’s like a [.] [*]

I think is [?] period, I don’t know.

No, it’s not [*]

It’s recent? [*]

It’s recent. It’s something about, about cars, you know?, trucks.[?] trucks?



’s /ˈʤɪwma/, ah, government [*].

It’s something that [*]

Temer? /ˈtemə/ ? /ˈtemeR/ [*]

? /ˈtemeR/ I just think it was [*]

I don’t remember [*]

It’s something that works when someone [?] the, the rights.

s when someone disrespects workers’ rights. [.] And they 

Ok, strike. I just remembered. Who is, uhm, truck drivers’ strike? [*]

It’s a good one. [.]

Truck drivers’ strike! Yes, I just said it! [.] Yeah!

It’s so specific, so I don’t know how to say [.] exactly.

I remember there, wasn’t, wasn’t there a something, but, like, a Simpson’s predicted this 

truck, this [.] uhm, truck drivers’ strike in an episode?

I don’t remember.

I don’t remember.



Ok. [.] Alright. Thank you, everybody, I’ll collect the devices now.

Yeah [*] don’t know how to think about her.

I don’t know.

We’re like, we don’t care about knowing information [?] those things. [.]

It’s little things.



You don’t [*]

Aren’t you IN TERES TED in the task?

They don’t care [?]

WE don’t care [.] in this group.

Have to… to write arguments, like [*]

Hum… now understand. [.]

defend something we don’t believe. [.]

So…? [.] I don’t know, I think I’ll [?] you said, 

I don’t remember. [.] About just working and [.] just bringing the home the bacon. [.]

Just bringing [.] that’s a great car. [.] 

I don’t know how to, to, to, like, to… construct a, argument [?].

The… [*] [.] 

/flaˈmẽ

Didn’t know. 

I don’t know. Probably not.



Yeah, because next one you’ll lose.

[laugh] [*] It’s a hard to believe, but, if you say.

Tomorrow’s /pauˈmejɾaʃ/ [.] 

aˈbɛu/.

Just… [.] need… [.] to… [?]

I don’t know how to WRITE! 

/souˈetu/ show yesterday?

/souˈetu/. With /ˈbɛlu/ singing.

/sãũ ˈpawlu/, 

Don’t you? Oh, it was so funny. He was crying, it was, like, ten o’clock and 

/souˈetu/ very[*], is very old.



/souˈetu/. [.]

/ˈbɛlu/ singing yesterday. [.] The show. [.]

… 

our country [.] cause ah… [.] create [.] [?] the RIGHT to know [*]



… [.] we can [.] ah [.] agree 

I don’t have any idea [?] talking to. [.] [?]

We don’t have too 

Ah…!

Ah…!

Huh. [*] No. It’s [.]

And this will, ah, like, start a fight, a resolution, it’s all about this. [.]

I think it’s because … how do you say [?] 

… [.] like, [.] 

… [.] … students in the university or [.] … [.] teachers [.] some teacher of, … [.] [?] [.]



[addressing the whole class] twen…ty

I can’t, I don’t know how to be /bowsoˈnaɾo! [giggle]

I’m very cold.

[giggle] So…

/bowsoˈnaɾo/? [tongue smack] oh, let’s think about it.



Ah. Many. It’s a debate.

Yeah…!

It’s something, like, uhm [.] I just have nothing in my mind, girls.

It’s not a secret, OK? You can discuss.

hard work, so they won’t have time to [*] i it won’t [*] [sigh]

It’s hard! [*]

They don’t, they don’t have, uh [.] they won’t [.] they won’t feel the

transparency because people sometimes, people knowing what’s going on [.] uhm, behind the 

they won’t think of anything they can 

It’s so difficult!

How can I say [*]? [.] This knowledge won’t bring, uhm, any real changes in their lives 

because the work won’t stop.

It’s kinda, like, I’m so busy for this.

This is kinda, like, I’m so busy for this.

like, kinda that. [.] their life won’t change because of that, they got no change because 

It’s like, oh, let’s fire [.] and 

Oh, it’s, uhm [tongue smack]

Wow, this’s very difficult.



/bosoˈnaɾo/.

/bowsoˈmɪnɪõũ/.

/maɾiˈana/, y

/maɾiˈana/ /maɾiˈana/! 

/bowsoˈmɪnɪõũ/?

… [.] the people, … [.] the people who work hard, the people work hard, I don’t [.] I don’t 

They think this, this, [?] don’t change [?] life.

n’é possível! Impossível! [A friend of LU’s 

arrived late and she reacted to that fact. LU’s subsequent utterances in Portuguese are related 

happened simultaneous to MA’s. For convenience, it was not broken into parts]

/maɾiˈana/ have one point.

, they are very radicals, they’re very extreme. Ahm [*]



about that, ‘cause we can lead this Right to know and transparency movements to something 

They don’t [*]

They don’t 

It’s not a secret, you can talk.

Ih…!

It’s recording.

What? [inquiring about students’ dodgy behavior]



AH…! [screaming in a squeaky voice]

Let’s make it FIVE, then?

… ok.

If you do what you need to do, then you don’t need to know that because you will, like, be 

I’m becoming a 



I’ll be transformed.

honest workers do not have time for those things, because they’re focused on the labor and 

! Great! I’m a 

…! [laughing] 

I’m a 



Yeah. Cause it’s a debate, so you gotta know how to react and [*] 

é… 

‘Presta aqui, empresta o teu aqui que eu vou 

background] [Addressing the whole group] TIME’S UP! STOP!

I’ll stop the recording, OK?

I don’t want [*]



Hmh… [*] we can say, 

It’s not a secret, Ok? You can discuss. [.]

Yeah, I think it’s a good one.

[*] And I don’t see [?], because it’s like [*] [giggle]. [.] Can you repeat [?]?

/maˈteʊʃ/ [*] … ignorant.[.] oh, wait, like [?] rude person? 

Like someone who don’t know what is happening.



Don’t know what is happening…?

That’s the problem. I don’t see [?]

It’s, it’s a good thing. Like, we don’t see a bad thing to [.] to [.]

AN, who arrived late] ask them what they’re doing.

Where’s your points? Or the arguments that you believe?

company and can’t be controlled by it.

That’s true, [?] true.

I don’t know what is [*]

It’s not a secret, OK? You can discuss.

like, say [?] we don’t like [?]

Yeah, That’s a good one. [.]

We can’t have [*]



what is happening and can’t be controlled by it, if we 

might not change it, so it’s not [.] [*]

Yeah, we really don’t have the power to change it [?] say what is happening, like [.] [?]. But, 

with the company [?] don’t [?] change it [?] products and make a 

Yeah, but I don’t know if this [?]

[showing the notes on paper] No, don’t [?] this one. But this one.

Let’s make it FIVE, then? Five extra.

I’m trying, I’m I’m I’m I’m trying to understand what you’re talking about, so [*]. I didn’t 



It’s something important because when [?] the truth is more easily to defend what is the, what 

facts is more easily to defend everything.  So, it’s a transparys [sic] m

etʃiˈopɪa/]. But don’t know, don’t, ah [*], no one, 

I don’t think so, it’s exactly the same thing. [.]

You’re whispering, you can 

It’s not a secret.

People can mobilize the, some [.] some strikes, I don’t know. They can mobilize [.] [?] fight 

I don’t know.



[mumbling what he’s reading on the notes]

TIME’S UP! [.] I’ll stop the recording, Ok? [.]

Let’s go. A number and a half.



It’s this?

[door opening] Yes…?

Where, go to the place where people GO, isn’t it?

It’s a G! [giggle]

That’s a G.

You don’t 

No, not me. I’m not here.



Yeah, I don’t understand, I don’t understand thing, but [*]

have to use logic. I won’t be following you.

I don’t want to.

It’s the same password? You can say it.



What’s the password?

We don’t have a three three three.

We don’t have a zero zero zero. Repeated numbers. Six [?] of stairs. It’s the auditorium. 

It’s six, six f[*], f[*], floor? [*]

Doesn’t, doesn’t have a room with three numbers

Let’s count.

No, no, but I think, I think it’s the fourth floor, because, like, it was six flights, so one, one, 

Let’s go to, with the stairs, we have to go [*]



Is… I forgot!

I don’t know. [.] I forgot to count. Are you guys counting?

Oh my God, I’m tired! [.]

It’s three zero two.

But there’s no one here.

Mhm… Ê…

You’re welcome.



I’m tired of [*]

Ah…!

It’s because we 

There’s too many people to fit in the elevator. [.] I’m tired. Are you tired? 

[laugh] [.] I’m getting, like, hot.

There’s a [*] 

/ˈflavia/!

Auditório /ɔdiˈtɔriəʊ/.

OK. I don’t know where it’s going to be, since [?]. [.] Oh, it’s … [*]

/ʒe pe i:/ [GPI is the name of the preparatory course that shares dependencies with the 

/ʒe pe i:/.

It’s the closet. Maybe.



No, it’s because [*]

Let’s talk in English because of the audio.

/naˈtã/

/naˈtã/

Os dois? Os dois? ‘tão ruins?

. [.] It’s the second floor or the third?

Não, n’é esse, não, gente.

There’s just one class here. [.]



first clue, find the teacher who’s right across from where people 

Is that [*], yeah. That’s what I thought. But [*] [giggle]

It’s 

I don’t know, read the instructions.

OH MY GOD, we’re, we are going to [*]

I don’t know.

It’s like [*]

It’s, like, the right side.

Let’s go! [.]



You’re welcome.

Let’s go to the [*]

I don’t know.



It’s here, right?

It’s here, right?

It’s here.

It’s here! Because it’s, it’s where the teacher’s, teacher’s room is, right?

It’s like the [*]

That’s why I said no, guys [*]

What’s the password?



You’re welcome.

plus five? What’s this?

It’s one plus five here?

Let’s go there. And there we can see.

I think it’s one plus five.

Let’s follow the [*]

We’re making 

I’m tired already. [.]

because it’s on the fourth floor.

No, it’s with, it’s [*]

I think it’s not here.

It’s not here?

It’s the third.



This is one plus five? Or it’s “it’s”? [they are trying to understand the handwriting]

“It’s”, I guess it is 

I think it’s “it’s”.

Let’s see here. Because there [*]

There’s nothing, there’s 

It’s not here. [.]

But we don’t have any classes here.

It’s [?]

There’s a paper there!

something. [.] Here’s three, here is six.

He doesn’t need to know.

Now I’m [*]

Let’s see if there’s something here. [.]

I don’t know.

I don’t know, guys, Now, I’m [.] I’m in doubt.

Let’s go. [.]

So, let’s go.

Because there’s no, there’s no number there, in the auditorium. We just [.] saw. [*]



there’s more 

Because here’s three, and this paper there is six.

Four flights of stairs, but it doesn’t mean that it is in the fourth.

didn’t count!

You didn’t know. I said that to you!

It’s here, no?

IT’S YOUR FAULT!

It’s your fault.

I’m flawless.

! It’s four [.] four [.] four things in the stairs, it’s not the fourth floor.

Let’s see.



It’s the, the one that ends with five, I think. [.]

What’s the password?

this. The clue for you is [*], I’m gonna give it to you, but first I’m gonna tell 

Guys, if I didn’t have [*]

It’s the auditorium, isn’t it?

Ah, it’s because we missed [?]?

It doesn’t mean that four flights were, was the fourth floor.

There’s a number here, like the number of the clue. There is in it.

is in the classroom, right? [.] One, two, three [.]There’s 

it with me? Wait. [.] I, there’s one with me.



Where’s the fourth [*]? [.]

We already… [*]

it’s two, two zero three.

But it’s PLUS.

It’s five.

It’s two here.

It’s not the [.] the 

Hello… What’s the password?

No. It’s very bad.



[reading] to collect the next clue, let’s do some simple math [*] 

It doesn’t matter, we found it.



four, four. It’s four, right? Cause, no, no, it’s two.

It’s Inter 1, two and [*]



No, like, it’s Inter [*]

It’s three semesters.

YEAH, three semesters. So, it’s three.

It’s C!

C, so… who is the second?

/laˈɾisa/

I don’t like

Ah, it’s A, it’s A, It’s A, it’s A.

[heard “it’s eight” instead of “it’s A”]

Ah, it’s with me. [Reading] The position of the third letter is the alphabet, in the alphabet is 



É…

It’s going to be two letters.

It’s two 

/biˈãka/ read.

Let’s skip this one.

We can’t!

What’s the number?

So, it’s the twenty



It’s U.

/ʃ/, /ʃ/, 

Wait, wait, wait, where’s the paper? Where’s the paper?

it’s five papers

It’s five? It’s four.

It’s fo[*], no.

No, it’s five.

It’s five.

important person. If he / she didn’t come to [the] class, there would be no[t] class at all.

/maˈteuʃ/.

Matheus /maˈteuʃ/. Wow…! [laugh]

It’s the three we skip?



So, let’s go.

/ʒaˈmili/, you are recording, right?

Where’s 

Wait a minute, I’m terrible at phonetics, I’m not sure if it’s [.] /θ/ or /ʃ/. . [.] I don’t 

I ju[*], No, I’m trying to [*]

She doesn’t know too.



No, I don’t remember the symbol, /maˈteuʃ/.

I don’t know phonetics, I’m sorry.

That’s ok.

It’s OK.

NO, IT’S NOT!

No, it’s ok.

Yeah. Who’s that?

I don’t know 

knows. I don’t know.

I don’t know.

I don’t know if I know.

/ʃ/, /ʃ/



/ʃ/, /ʃ/, ah…!

Ah…, /ʃ/, /ʃ/.

/ʃ/, it’s /ʃ/, /ʃ/

Like, it’s S and H.

Like “she”, like “she”.

The sound is /ʃ/.

/ʃ/, /ʃ/, the sound, the sound of this thing is /ʃ/. [reading] in two different ways. Only one of 

I don’t know.

/ʃ/.

It’s WRITTEN there!

It’s [.] X.

. /ʃIʃ/

It’s the letter.



/ʃIʃ/.

/ʃIʃ/.

/ʃIʃ/!

No, it doesn’t make sense, like, /kaˈʃũ/?

[counting ten letters in the alphabet in English] CAJUM /ˈkeɪʤɪəm/?

/kaʒw̃

In Portuguese, we can produce the sound /ʃ/ in two different ways. Only one of them makes 

What’s it, , /ʃ/? /s/ /z/? No. /ʃ/.

I, I, I don’t know how the two different ways [*]

[?] In Portuguese, the wor[*], the [.] sound /ʃ/, how can we make it?



Listen, listen, listen! [.] CH gives you a humongous number, you can’t make it 

So, it’s twenty.

Ah, yeah, it’s twenty, like is the twenty[*]

/kaˈtw̃

kaˈtw̃

kaˈtw̃

Now you need to check,’ cause one of them is wrong.

, Hmh…

kaˈtw̃

Kahoot! It’s Kahoot.

No, it’s not Kahoot.

It’s just five 

/ka/ [.] /hʊ/. Is C [?]



has studied in CNA, [.] uh… starting in our adult course. [.]

I think [*] [.] It’s like start [*]

And finish? So…

How[*], they, you [*] it’s, before, after Teens?

After. [.] é, it’s [*] Inter.

I think it’s 

It’s because [*]

So, it’s four.



daˈtw̃



… [.] [*]

No, it’s one, two.

No, it’s just two Basics, no?

So, it’s four. [reading] starting in our adult course. That number 

Let’s see if you get to a word.

But it isn’t, like, number of semesters, not years?



Hmh… math! [Reading] To find the second letter of the word you seek, solve the 

So, here, it’s your time. [.] Engineer.

But I can’t!

I didn’t know it.

It’s your time. [.] She’s studying Engineering.

No, it’s like to be equal. 

solve here and the number you find it’s the position of the letter in the alphabet, 

I’m not so Math.

There is a, a, a… [.] [*]



I don’t know how to say in English.

DA /də/, 

numerals. In Portuguese, we can produce the sound, I don’t know what this sound is, in two 

I don’t know.

The letter C in the alphabet. [reading] The position of the third letter in the alphabet. It’s C. 

[reading] is represented in Roman numerals. Like, a hundred. In Roman numerals it’s a 

Yeah, it’s a hundred.

It’s a hundred?

It’s a hundred [*]

L is fifty. C it’s a 



I, I don’t understand this part.

Oh, that’s you! 

I’m in the first perio[*] in the first semester. You can’t say this. [giggle]

It’s really C? Like, can be S?

It’s here.

/ʃ/.

/ʃ/. Hmh.

It’s /ʃ/.



It’s, like, yeah, the sound of /ʃ/.

For example, like, uh, shelter, the SH is like /ʃ/ [*]

/aˈga/. 

A consonant? [.] He say something /ʧ/ /ʧ/. [.]/ʧ/ /ʧ/ /ʧ/.

/ʧ/ /ʧ/ /ʧ/ /ʧ/ [*]

The bus sound, it’s a bus sound, OK.

Now I’m more 

It isn’t the number eight?

Read it again, let’s, let’s, calm down.

Say something I understand what you’re saying.

It’s X.



He’s saying, but nobody is 

It’s CH.

it’s saying about the Roman numerals and we need to, to, to use the third 

letter with the [.] the other letter it’s saying. [.] We can’t forget, like, the C [*]

É /ʃ/ /ʃ/ xícara. /ʃ/

[?] So it’s C and H. CH.

I don’t think so, because it’s only one, one letter [.] of the alphabet, it’s not two, 

One letter only! It’s not two together. [*]

I’m missing something. [Reading] The position of the third letter in the alphabet [.] A B C [.] 

can produce the sound /ʃ/ in two different ways. [.]



It’s X or CH.[*]

But it can’t be CH, it’s only ONE letter in the alphabet. It can be it.

So, it’s H. 

So, it’s X. [.]

Ok, then… Ok, now, makes sense.



It’s the century [*]

/ˈdatu/ This is not a word. [laughing] We’re not forming anything, guys! [laughing] 

… there’s something wrong. [.]

Ai…! Caraca!

important person. If he / she didn’t come to class, there would be no class at all.

AH…!

M, it’s M!

/daˈtw̃

/daˈtw̃

daˈtw̃

daˈtw̃

There’s something wrong.

THAT’S THE WORD!



Hmh. So… [.]

/naˈtã/.

/naˈtã/

of 5 different ways in which you think data can help the food industry. [Laugh] It’s the same 

It’s not specific Coca Cola.

Not Coca Cola, it’s the help [?] [*]

But, like, we have to talk in general, it’s not a specific food or [*]

Maintain the… [.] wait 



I’ll put, I’ll put

writes] family [.] secrete /seˈkɾate/ [*].

Secrete /sɛˈkɾɛte/.

Ahm. Maintain quality. [.] I don’t know. [reading as he writes] Maintain [.] quality [*] yeah, 

like, if you have data, I don’t 

quality, because it doesn’t [*]

Maintain quality, ah… [.]

[mumbling the written notes] ah… [.]

[sigh] I don’t know how to write anymore. [giggle] 

No, It’s not double C.

yeah. [giggle] I don’t know how to write anymore. Sorry. [?]

It’s OK.



In English it’s not, like [.] [*]

Ah… [.]

But it’s about 

, it’s interview [*]

Yeah. Interview people, I think it’s a 

Nah, I think, know the people’s interest [*]

Not, but in interviews itself doesn’t help, like, 



people’s interest and rentability.



I don’t know how to put it into words.



I don’t know. [.] Ah, we can, data, data can be the information about the patients, too, yes? 

It’s like that?



I don’t know. [giggling]

It’s an option.

[.] AI identify, ahm. Organic food. I don’t know. [.]

It’s hard to write like this.

Yes. [.] Maybe [.] ahm, like doing another types of food, like, I don’t know with you 

Yes, it’s true [*]

Uh [*] I don’t know, like, ahm [*]

3D, 3D… [*] [giggling]

Yeah, it’s, it’s, it’s, like [*]

It’s creepy!



The… [.] I don’t, I don’t know if it was a computer or another stuff, but it, like it made the, 

That’s so, that’s so cool!

I don [*] I, I don’t remember if it was really 

don’t, I don’t know.

This is very [?] Oh my God, I’m gonna write 3D impression [*], and then we explain, right? 

, like that? I don’t know. Copy. Could be copy, right?  Or [*]

, I don’t [*]

It’s not , it’s [*]

It’s like, ah… [.]

I don’t know how to [*] [giggle]

Gen [*], gen [*] How do I write? [laughing] It’s like genetic? Like, the way I say it?

think it’s not genetic.

Genetic? It’s [*]

[giggling] I’m gonna write my way.

[giggling] I’m feeling really dumb right now.

Ahm, four. Oh my God, we [*] I don’t know.

It’s, like [.]



Oh my God, I don’t know.

It’s like, uh, reserach [*]

daˈtw̃

modified organisms it’s, like, when you use, uh, [*]

I don’t know how to say that in English too.

Yeah, I don’t know, but we can say 



…, 

God, it’s SO hot!

I don’t know. I think it’s H Y G[.] I E N E.

You don’t know what is [*]

I don’t know 

Production hygiene, OK, I’m just gonna [*]

How’s it going? You’re about to finish, right?



Up to date with what they’re doing?

It’s ok.

Yeah, we have to wait here because they’re doing a [*]

TEDtalk and we, me and her, we watched about data on Medicine and they’re 

about each other’s TEDtalk, you know?

Don’t do it. [.] Thank you, excuse me, I’ll stop the recording.



Uh, I guess it’s recording, isn’t it? [.] Isn’t it? ! [.] It’s recording [*]

What’s the definition of 

It’s information being passed.

have? What’s the problem, then the data can help us to find out [*]

I don’t know [giggle] [.]

I’ll just put [reciting while writing] info [.] about [.] diseases, I don’t know 

Ahm [.] information about how to [.], about [.] the cure? Of certain diseases? I don’t know. 

nowadays it’s just a common thing thanks to data, I think, cause [.] yeah.

I don’t know. [.] Like, searching for [.] for [.] for the cure, the cure of certain diseases. I don’t 

This’s so difficult!



Hmh… [*]

I’d say the study more the other things and the old data, 

Oh my God, I don’t know. [.]

Yeah, it’s a problem. [.]

/maˈtewʃ/, I’m sorry.

Ahm, right, like. [.] Like, [?] fake news? [.] Like, it’s easier because of data. Like, fake news 



Ok, so speed up, OK? Cause they’re about to come out, 

[.] there’s, there’s only one left. Let’s come up with 

ɛ̃ … [.]

Time’s up.


